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Labrador that fosters safe, inclusive, and healthy learning 

environments for all educators and students in the early learning, 
K-12 and post-secondary education systems.
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There are multiple factors that impact education: technological 
developments, increased emphasis on accountability, and 
globalization. These factors point to the need to consider carefully 
the education students receive.

The Newfoundland and Labrador Department of Education believes 
that curriculum design with the following characteristics will help 
teachers address the needs of students served by the provincially 
prescribed curriculum:

• Curriculum guides must clearly articulate what students are 
expected to know and be able to do by the time they graduate 
from high school.

• There must be purposeful assessment of students’ performance 
in relation to the curriculum outcomes. 

Introduction

General Curriculum Outcomes     
(unique to each subject area)

Essential Graduation Learnings 
(common to all subject areas)

Specific Curriculum Outcomes                                  
(met within each grade level and subject area)

Key Stage Learning Outcomes
(met by end of grades 3,6,9 and 12)

EGLs provide vision for the development of a coherent and relevant 
curriculum. They are statements that offer students clear goals and 
a powerful rationale for education. The EGLs are delineated by 
general, key stage, and specific curriculum outcomes. 

Essential 
Graduation 
Learnings

The K-12 curriculum in Newfoundland and Labrador is organized 
by outcomes and is based on The Atlantic Canada Framework for 
Essential Graduation Learning in Schools (1997). This framework 
consists of Essential Graduation Learnings (EGLs), General 
Curriculum Outcomes (GCOs), Key Stage Curriculum Outcomes 
(KSCOs) and Specific Curriculum Outcomes (SCOs). 

Outcomes Based 
Education
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EGLs describe the knowledge, skills, and attitudes expected of 
all students who graduate from high school. Achievement of the 
EGLs will prepare students to continue to learn throughout their 
lives. EGLs describe expectations, not in terms of individual subject 
areas, but in terms of knowledge, skills, and attitudes developed 
throughout the K-12 curriculum. They confirm that students need to 
make connections and develop abilities across subject areas if they 
are to be ready to meet the shifting and ongoing demands of life, 
work, and study. 

Aesthetic Expression – Graduates will be able to respond with 
critical awareness to various forms of the arts and be able to 
express themselves through the arts.

Citizenship – Graduates will be able to assess social, cultural, 
economic, and environmental interdependence in a local and global 
context.

Communication – Graduates will be able to use the listening, 
viewing, speaking, reading and writing modes of language(s), and 
mathematical and scientific concepts and symbols, to think, learn 
and communicate effectively.

Problem Solving – Graduates will be able to use the strategies 
and processes needed to solve a wide variety of problems, 
including those requiring language, and mathematical and scientific 
concepts.

Personal Development – Graduates will be able to continue to 
learn and to pursue an active, healthy lifestyle.

Spiritual and Moral Development – Graduates will demonstrate 
understanding and appreciation for the place of belief systems in 
shaping the development of moral values and ethical conduct.

Technological Competence – Graduates will be able to use 
a variety of technologies, demonstrate an understanding of 
technological applications, and apply appropriate technologies for 
solving problems.
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Curriculum outcomes are statements that articulate what students 
are expected to know and be able to do in each program area in 
terms of knowledge, skills, and attitudes.

Curriculum outcomes may be subdivided into General Curriculum 
Outcomes, Key Stage Curriculum Outcomes, and Specific 
Curriculum Outcomes. 

General Curriculum Outcomes (GCOs)

Each program has a set of GCOs which describe what knowledge, 
skills, and attitudes students are expected to demonstrate as a 
result of their cumulative learning experiences within a subject area. 
GCOs serve as conceptual organizers or frameworks which guide 
study within a program area. Often, GCOs are further delineated 
into KSCOs.

Key Stage Curriculum Outcomes (KSCOs)

Key Stage Curriculum Outcomes (KSCOs) summarize what is 
expected of students at each of the four key stages of grades three, 
six, nine, and twelve.

Specific Curriculum Outcomes (SCOs)

SCOs set out what students are expected to know and be able to 
do as a result of their learning experiences in a course, at a specific 
grade level. In some program areas, SCOs are further articulated 
into delineations. It is expected that all SCOs will be addressed 
during the course of study covered by the curriculum guide.

Curriculum Outcomes

Subject AreaGCO

EGL

KSCO

SCO

Grades 3, 6, 9 
& 12

Course/Level

Outcomes Focus for 
Learning

Teaching and 
Assessment 
Strategies

Resources and 
Notes

4 Column Spreads

EGLs to Curriculum 
Guides
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Valuing Equity and 
Diversity

Effective inclusive schools have the 
following characteristics: supportive 
environment, positive relationships, 
feelings of competence, and 
opportunities to participate. (The 
Centre for Inclusive Education, 
2009)

All students need to see their lives and experiences reflected in 
their school community. It is important that the curriculum reflect the 
experiences and values of all genders and that learning resources 
include and reflect the interests, achievements, and perspectives of 
all students. An inclusive classroom values the varied experiences 
and abilities as well as social and ethno-cultural backgrounds of 
all students while creating opportunities for community building. 
Inclusive policies and practices promote mutual respect, positive 
interdependencies, and diverse perspectives. Learning resources 
should include a range of materials that allow students to consider 
many viewpoints and to celebrate the diverse aspects of the school 
community.

Inclusive Education

Context for Teaching and Learning

Teachers are responsible to help students achieve outcomes. 
This responsibility is a constant in a changing world. As programs 
change over time so does educational context. Several factors 
make up the educational context in Newfoundland and Labrador 
today: inclusive education, support for gradual release of 
responsibility teaching model, focus on literacy and learning 
skills in all programs, and support for education for sustainable 
development.
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Curriculum is designed and implemented to provide learning 
opportunities for all students according to abilities, needs, and 
interests. Teachers must be aware of and responsive to the diverse 
range of learners in their classes. Differentiated instruction is a 
useful tool in addressing this diversity.

Differentiated instruction responds to different readiness levels, 
abilities, and learning profiles of students. It involves actively 
planning so that the process by which content is delivered, the 
way the resource is used, and the products students create 
are in response to the teacher’s knowledge of whom he or she 
is interacting with. Learning environments should be flexible 
to accommodate various learning preferences of the students. 
Teachers continually make decisions about selecting teaching 
strategies and structuring learning activities that provide all students 
with a safe and supportive place to learn and succeed. 

Differentiated 
Instruction

Differentiating the 
Content

Differentiated instruction is a 
teaching philosophy based 
on the premise that teachers 
should adapt instruction to 
student differences.  Rather than 
marching students through the 
curriculum lockstep, teachers 
should modify their instruction to 
meet students’ varying readiness 
levels, learning preferences, and 
interests.  Therefore, the teacher 
proactively plans a variety of 
ways to ‘get it’ and express 
learning. (Carol Ann Tomlinson, 
2008)

Differentiating content requires teachers to pre-assess students to 
identify those who require prerequisite instruction, as well as those 
who have already mastered the concept and may therefore apply 
strategies learned to new situations. Another way to differentiate 
content is to permit students to adjust the pace at which they 
progress through the material. Some students may require 
additional time while others will move through at an increased 
pace and thus create opportunities for enrichment or more indepth 
consideration of a topic of particular interest. 

Planning for Differentiation

• present authentic and relevant communication situations
• manage routines and class organization
• provide realistic and motivating classroom experiences

• allow students to construct meaning and connect, collaborate and 
communicate with each other in a positive learning community

• form essential links between the text and the students

• allow students to make relevant and meaningful choices
• provide students ownership of learning goals
• empower students through a gradual release of responsibility
• allow students multiple ways to demonstrate their learning

Create a dynamic 
classroom

Vary teaching 
strategies

Respond to student 
differences
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Teachers should consider the following examples of differentiating 
content: 

• Meet with small groups to reteach an idea or skill or to extend 
the thinking or skills.

• Present ideas through auditory, visual, and tactile means.
• Use reading materials such as novels, websites, and other 

reference materials at varying reading levels.

Differentiating the process involves varying learning activities or 
strategies to provide appropriate methods for students to explore 
and make sense of concepts. A teacher might assign all students 
the same product (e.g., presenting to peers) but the process 
students use to create the presentation may differ. Some students 
could work in groups while others meet with the teacher individually. 
The same assessment criteria can be used for all students.

Teachers should consider flexible grouping of students such as 
whole class, small group, or individual instruction. Students can be 
grouped according to their learning styles, readiness levels, interest 
areas, and/or the requirements of the content or activity presented. 
Groups should be formed for specific purposes and be flexible in 
composition and short-term in duration. 

Teachers should consider the following examples of differentiating 
the process: 

• Offer hands-on activities for students.
• Provide activities and resources that encourage students to 

further explore a topic of particular interest.
• Use activities in which all learners work with the same 

learning outcomes but proceed with different levels of support, 
challenge, or complexity.

Differentiating the product involves varying the complexity and 
type of product that students create to demonstrate learning 
outcomes. Teachers provide a variety of opportunities for students 
to demonstrate and show evidence of what they have learned. 

Teachers should give students options to demonstrate their learning 
(e.g., create an online presentation, write a letter, or develop a 
mural). This will lead to an increase in student engagement. 

Differentiating the 
Process

Differentiating the 
Product
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The learning environment includes the physical and the affective 
tone or atmosphere in which teaching and learning take place, and 
can include the noise level in the room, whether student activities 
are static or mobile, or how the room is furnished and arranged. 
Classrooms may include tables of different shapes and sizes, space 
for quiet individual work, and areas for collaboration. 

Teachers can divide the classroom into sections, create learning 
centres, or have students work both independently and in groups. 
The structure should allow students to move from whole group, 
to small group, pairs, and individual learning experiences and 
support a variety of ways to engage in learning. Teachers should 
be sensitive and alert to ways in which the classroom environment 
supports their ability to interact with students. 

Teachers should consider the following examples of differentiating 
the learning environment: 

• Develop routines that allow students to seek help when 
teachers are with other students and cannot provide immediate 
attention.

• Ensure there are places in the room for students to work quietly 
and without distraction, as well as places that invite student 
collaboration. 

• Establish clear guidelines for independent work that match 
individual needs. 

• Provide materials that reflect diversity of student background, 
interests, and abilities.

The physical learning environment must be structured in such a 
way that all students can gain access to information and develop 
confidence and competence.

All students have individual learning needs. Some students, 
however, have exceptionalities (defined by the Department of 
Education) which impact their learning. The majority of students 
with exceptionalities access the prescribed curriculum. For details 
of these exceptionalities see 
www.gov.nl.ca/edu/k12/studentsupportservices/exceptionalities.html

Supports for these students may include
1. Accommodations
2. Modified Prescribed Courses 
3. Alternate Courses 
4. Alternate Programs
5. Alternate Curriculum

For further information, see Service Delivery Model for Students 
with Exceptionalities at www.cdli.ca/sdm/. Classroom teachers 
should collaborate with instructional resource teachers to select and 
develop strategies which target specific learning needs.

Differentiating the 
Learning Environment

Meeting the Needs 
of Students with 
Exceptionalities
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Some students begin a course or topic with a vast amount of 
prior experience and knowledge. They may know a large portion 
of the material before it is presented to the class or be capable 
of processing it at a rate much faster than their classmates. All 
students are expected to move forward from their starting point. 
Many elements of differentiated instruction are useful in addressing 
the needs of students who are highly able. 

Teachers may
• assign independent study to increase depth of exploration in an 

area of particular interest;
• compact curriculum to allow for an increased rate of content 

coverage commensurate with a student’s ability or degree of 
prior knowledge;

• group students with similar abilities to provide the opportunity 
for students to work with their intellectual peers and elevate 
discussion and thinking, or delve deeper into a particular topic; 
and

• tier instruction to pursue a topic to a greater depth or to make 
connections between various spheres of knowledge.

Highly able students require the opportunity for authentic 
investigation to become familiar with the tools and practices of the 
field of study. Authentic audiences and tasks are vital for these 
learners. Some highly able learners may be identified as gifted and 
talented in a particular domain. These students may also require 
supports through the Service Delivery Model for Students with 
Exceptionalities.

Meeting the Needs 
of Students who are 
Highly Able  
(includes gifted and    
talented)
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MENTOR
(Shared and Guided)

MONITOR
(Independent)

MODEL
(Modelled)

Modelled 
“I do … you watch” 

Independent 
“You do … I watch” 

Shared 
“I do … you help”

Guided 
“You do … I help”

Gradual 
Release of 

Responsibility 

Teachers must determine when students can work independently 
and when they require assistance. In an effective learning 
environment, teachers choose their instructional activities to model 
and scaffold composition, comprehension, and metacognition that 
is just beyond the students’ independence level. In the gradual 
release of responsibility approach, students move from a high level 
of teacher support to independent work. If necessary, the teacher 
increases the level of support when students need assistance. The 
goal is to empower students with their own learning strategies, 
and to know how, when, and why to apply them to support their 
individual growth. Guided practice supports student independence.  
As a student demonstrates success, the teacher should gradually 
decrease his or her support.

Gradual Release of 
Responsibility

Gradual Release of Responsibility Model
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Literacy is
• a process of receiving information and making meaning from it; 

and
• the ability to identify, understand, interpret, communicate, 

compute, and create text, images, and sounds.

Literacy development is a lifelong learning enterprise beginning at 
birth that involves many complex concepts and understandings. 
It is not limited to the ability to read and write; no longer are we 
exposed only to printed text. It includes the capacity to learn to 
communicate, read, write, think, explore, and solve problems. 
Individuals use literacy skills in paper, digital, and live interactions 
to engage in a variety of activities:

• Analyze critically and solve problems.
• Comprehend and communicate meaning.
• Create a variety of texts.
• Make connections both personally and inter-textually.
• Participate in the socio-cultural world of the community.
• Read and view for enjoyment.
• Respond personally.

These expectations are identified in curriculum documents for 
specific subject areas as well as in supporting documents, such as 
Cross-Curricular Reading Tools (CAMET).

With modelling, support, and practice, students’ thinking and 
understandings are deepened as they work with engaging content 
and participate in focused conversations. 

The focus for reading in the content areas is on teaching strategies 
for understanding content. Teaching strategies for reading 
comprehension benefits all students as they develop transferable 
skills that apply across curriculum areas.

When interacting with different texts, students must read words, 
view and interpret text features, and navigate through information 
presented in a variety of ways including, but not limited to

Advertisements Movies Poems
Blogs Music videos Songs
Books Online databases Speeches
Documentaries Plays Video games
Magazine articles Podcasts Websites

Students should be able to interact with and comprehend different 
texts at different levels. 

Literacy

Reading in the Content 
Areas

“Literacy is the ability to identify, 
understand, interpret, create, 
communicate and compute, using 
printed and written materials 
associated with varying contexts.  
Literacy involves a continuum of 
learning in enabling individuals 
to achieve their goals, to develop 
their knowledge and potential, 
and to participate fully in their 
community and wider society”. 
To be successful, students 
require a set of interrelated skills, 
strategies and knowledge in 
multiple literacies that facilitate 
their ability to participate fully in 
a variety of roles and contexts 
in their lives, in order to explore 
and interpret the world and 
communicate meaning. (The 
Plurality of Literacy and its 
Implications for Policies and 
Programmes, 2004, p.13)
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There are three levels of text comprehension:  
• Independent level – Students are able to read, view, and 

understand texts without assistance.
• Instructional level – Students are able to read, view, and 

understand most texts but need assistance to fully comprehend 
some texts.

• Frustration level – Students are not able to read or view with 
understanding (i.e., texts may be beyond their current reading 
level).

Teachers will encounter students working at all reading levels in 
their classrooms and will need to differentiate instruction to meet 
their needs. For example, print texts may be presented in audio 
form, physical movement may be associated with synthesizing new 
information with prior knowledge, or graphic organizers may be 
created to present large amounts of print text in a visual manner.

When interacting with information that is unfamiliar to students, it is 
important for teachers to monitor how effectively students are using 
strategies to read and view texts:

• Analyze and think critically about information. 
• Determine importance to prioritize information.
• Engage in questioning before, during, and after an activity 

related to a task, text, or problem.
• Make inferences about what is meant but not said.
• Make predictions.
• Synthesize information to create new meaning.
• Visualize ideas and concepts.
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Students need content and skills to be successful. Education 
helps students learn content and develop skills needed to be 
successful in school and in all learning contexts and situations. 
Effective learning environments and curricula challenge learners to 
develop and apply key skills within the content areas and across 
interdisciplinary themes.

Learning Skills for Generation Next encompasses three broad 
areas:

• Learning and Innovation Skills enhance a person’s ability to 
learn, create new ideas, problem solve, and collaborate. 

• Life and Career Skills address leadership, and interpersonal 
and affective domains.

• Literacy Skills develop reading, writing, and numeracy, and 
enhance the use of information and communication technology.

The diagram below illustrates the relationship between these areas. 
A 21st century curriculum employs methods that integrate innovative 
and research-driven teaching strategies, modern learning 
technologies, and relevant resources and contexts.

Learning Skills for 
Generation Next
Generation Next is the group 
of students who have not 
known a world without personal 
computers, cell phones, and the 
Internet. They were born into 
this technology. They are digital 
natives.



SECTION ONE: NEWFOUNDLAND AND LABRADOR CURRICULUM

HEALTH 2 CURRICULUM GUIDE 2022 13

Support for students to develop these abilities and skills is important 
across curriculum areas and should be integrated into teaching, 
learning, and assessment strategies. Opportunities for integration 
of these skills and abilities should be planned with engaging 
and experiential activities that support the gradual release of 
responsibility model. For example, lessons in a variety of content 
areas can be infused with learning skills for Generation Next by 
using open-ended questioning, role plays, inquiry approaches, 
self-directed learning, student role rotation, and Internet-based 
technologies.

All programs have a shared responsibility in developing students’ 
capabilities within all three skill areas.
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Sustainable development is comprised of three integrally connected 
areas: economy, society, and environment.Education for 

Sustainable 
Development

As conceived by the United Nations Educational, Scientific, and 
Cultural Organization (UNESCO) the overall goal of Education for 
Sustainable Development (ESD) is to integrate the knowledge, 
skills, values, and perspectives of sustainable development 
into all aspects of education and learning. Changes in human 
behaviour should create a more sustainable future that supports 
environmental integrity and economic viability, resulting in a just 
society for all generations. 

ESD involves teaching for rather than teaching about sustainable 
development. In this way students develop the skills, attitudes, and 
perspectives to meet their present needs without compromising the 
ability of future generations to meet their needs. 

Within ESD, the knowledge component spans an understanding of 
the interconnectedness of our political, economic, environmental, 
and social worlds, to the role of science and technology in the 
development of societies and their impact on the environment. 
The skills necessary include being able to assess bias, analyze 
consequences of choices, ask questions, and solve problems. 
ESD values and perspectives include an appreciation for the 
interdependence of all life forms, the importance of individual 
responsibility and action, an understanding of global issues as well 
as local issues in a global context. Students need to be aware that 
every issue has a history, and that many global issues are linked. 

Sustainable development is 
defined as “development that 
meets the needs of the present 
without compromising the ability 
of future generations to meet 
their own needs”. (Our Common 
Future, 43)
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Assessment and Evaluation

Assessment Assessment is the process of gathering information on student 
learning.

How learning is assessed and evaluated and how results are 
communicated send clear messages to students and others about 
what is valued. 

Assessment instruments are used to gather information for 
evaluation. Information gathered through assessment helps 
teachers determine students’ strengths and needs, and guides 
future instruction.

Teachers are encouraged to be flexible in assessing student 
learning and to seek diverse ways students might demonstrate what 
they know and are able to do. 

Evaluation involves the weighing of the assessment information 
against a standard in order to make a judgement about student 
achievement.

Assessment can be used for different purposes:
1. Assessment for learning guides and informs instruction.
2. Assessment as learning focuses on what students are 

doing well, what they are struggling with, where the areas of 
challenge are, and what to do next.

3. Assessment of learning makes judgements about student 
performance in relation to curriculum outcomes.

Assessment for learning involves frequent, interactive assessments 
designed to make student learning visible. This enables teachers 
to identify learning needs and adjust teaching accordingly. 
Assessment for learning is not about a score or mark; it is an 
ongoing process of teaching and learning:

• Pre-assessments provide teachers with information about what 
students already know and can do.

• Self-assessments allow students to set goals for their own 
learning.

• Assessment for learning provides descriptive and specific 
feedback to students and parents regarding the next stage of 
learning.

• Data collected during the learning process from a range of tools 
enables teachers to learn as much as possible about what a 
student knows and is able to do.

1. Assessment for Learning



SECTION ONE: NEWFOUNDLAND AND LABRADOR CURRICULUM

16 HEALTH 2 CURRICULUM GUIDE 2022

Assessment as learning involves students’ reflecting on their 
learning and monitoring their own progress. It focuses on the 
role of the student in developing metacognition and enhances 
engagement in their own learning. Students can

• analyze their learning in relation to learning outcomes,
• assess themselves and understand how to improve 

performance,
• consider how they can continue to improve their learning, and
• use information gathered to make adaptations to their learning 

processes and to develop new understandings.

Assessment of learning involves strategies designed to confirm 
what students know in terms of curriculum outcomes. It also assists 
teachers in determining student proficiency and future learning 
needs. Assessment of learning occurs at the end of a learning 
experience and contributes directly to reported results. Traditionally, 
teachers relied on this type of assessment to make judgements 
about student performance by measuring learning after the fact 
and then reporting it to others. Used in conjunction with the other 
assessment processes previously outlined, assessment of learning 
is strengthened. Teachers can

• confirm what students know and can do; 
• report evidence to parents/guardians, and other stakeholders, 

of student achievement in relation to learning outcomes; and
• report on student learning accurately and fairly using evidence 

obtained from a variety of contexts and sources.

Students should know what they are expected to learn as 
outlined in the specific curriculum outcomes of a course as well 
as the criteria that will be used to determine the quality of their 
achievement. This information allows students to make informed 
choices about the most effective ways to demonstrate what they 
know and are able to do.

It is important that students participate actively in assessment by 
co-creating criteria and standards which can be used to make 
judgements about their own learning. Students may benefit from 
examining various scoring criteria, rubrics, and student exemplars. 

Students are more likely to perceive learning as its own reward 
when they have opportunities to assess their own progress. Rather 
than asking teachers, “What do you want?”, students should be 
asking themselves questions: 

• What have I learned? 
• What can I do now that I couldn’t do before? 
• What do I need to learn next?

Assessment must provide opportunities for students to reflect on 
their own progress, evaluate their learning, and set goals for future 
learning.

2. Assessment as Learning

3. Assessment of Learning

Involving Students in the 
Assessment Process
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In planning assessment, teachers should use a broad range of 
tools to give students multiple opportunities to demonstrate their 
knowledge, skills, and attitudes. The different levels of achievement 
or performance may be expressed as written or oral comments, 
ratings, categorizations, letters, numbers, or as some combination 
of these forms. 

The grade level and the activity being assessed will inform the 
types of assessment tools teachers will choose:

Anecdotal Records Photographic Documentation
Audio/Video Clips Podcasts
Case Studies Portfolios
Checklists Presentations
Conferences Projects
Debates Questions
Demonstrations Quizzes
Exemplars Role Plays
Graphic Organizers Rubrics
Journals Self-assessments
Literacy Profiles Tests
Observations Wikis

Assessments should measure what they intend to measure. It 
is important that students know the purpose, type, and potential 
marking scheme of an assessment. The following guidelines should 
be considered:

• Collect evidence of student learning through a variety of 
methods; do not rely solely on tests and paper and pencil 
activities.

• Develop a rationale for using a particular assessment of 
learning at a specific point in time.

• Provide descriptive and individualized feedback to students. 
• Provide students with the opportunity to demonstrate the extent 

and depth of their learning.
• Set clear targets for student success using learning outcomes 

and assessment criteria.
• Share assessment criteria with students so that they know the 

expectations.

Assessment Tools

Assessment Guidelines
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Evaluation is the process of analyzing, reflecting upon, and 
summarizing assessment information, and making judgements 
or decisions based on the information gathered. Evaluation is 
conducted within the context of the outcomes, which should be 
clearly understood by learners before teaching and evaluation take 
place. Students must understand the basis on which they will be 
evaluated and what teachers expect of them. 

During evaluation, the teacher interprets the assessment 
information, makes judgements about student progress, and makes 
decisions about student learning programs.

Evaluation
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Section Two: Curriculum Design

Rationale According to the World Health Organization (2017) “Many 
factors combine together to affect the health of individuals and 
communities. Whether or not people are healthy is determined by 
their circumstances and environment. To a large extent, factors such 
as where we live, the state of our environment, genetics, our income 
and education level, and our relationships with friends and family all 
have considerable impacts on health, whereas the more commonly 
considered factors such as access and use of health care services 
often have less of an impact.” Health promotion, at its core, creates 
conditions that assist people in positively impacting their health 
outcomes over the lifespan. Education is a form of health promotion 
and also a determinant of health. As a form of health promotion, 
grade level curricula helps students gain knowledge and skills that 
can be used in their daily lives to promote their health. Education as a 
determinant of health helps to improve one’s life outcomes. 

Research consistently demonstrates that health and education are 
inextricably linked – and the most effective way to create, maintain 
and support healthy environments is through a comprehensive school 
health approach. This means not looking at any one issue affecting 
youth in isolation, but recognizing that many factors are interconnected 
with healthy living. When you look across the spectrum of factors 
affecting youth, it is clear that youth influencers have a role to play. 
Healthy living means making positive choices that enhance your 
personal physical, mental and spiritual health. (Health Canada, 2019 
retrieved from https://www.canada.ca/en/health-canada/services/
healthy-living.html)

As a means of enhancing mental health, comprehensively integrating 
social and emotional learning (SEL) into all aspects of the school 
community will promote the development of healthy behaviours and 
attitudes. SEL is intrinsic in all aspects of the life and work of the school 
community. In schools, SEL is at the heart of responsive teaching and 
learning and healthy relationships. 

SEL outcomes embedded in curricula provides the opportunity to 
teach SEL skills to promote positive mental health. Explicitly teaching 
SEL skills within curricula helps students manage well-being, make 
informed choices and develop behaviours that contribute to the well-
being of themselves and others. Social and emotional learning is 
integral to achieving success and well-being at all stages of life.

Health Education, from the lens of teaching and learning in a 
comprehensive school health approach, needs supportive activities in 
partnerships and services, social and physical enviroments and policy.

Health curricula provides students with the knowledge, skills and 
attitudes necessary for promoting healthy development. Formal 
instruction experienced through a comprehensive school health 
approach promotes a culture of wellness.

Health K-9 is an integral part of the school experience. It influences 
students’ decision making, attitudes, and competencies to advocate 
for personal wellness as they develop habits, make decisions with 
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increasing autonomy, formulate opinions and explore likes and dislikes. Inside 
curricula, there are many opportunities to explore these behaviours and 
incorporate them into everyday life.

The themes in the units Understanding Me and My World and Foundations 
of Relationships explore every aspect of one’s development as well 
as interactions with others and the environment. The big ideas are the 
complexities of body development, the relationship between the physical body 
and the mind, fostering positive mental health, one’s role in family, friend and 
community networks, and the potential positive impact of being aware of one’s 
ability and responsibility to promote wellness. This approach extends to the 
environment and our shared responsibility to protect it.

Learned competencies for each big idea will help students form the basis of 
one’s approach to health and wellness. In the classroom environment, teachers 
and students collaborate to create safe and inclusive learning environments. 
Students build on previous knowledge and experiences; encouraging inquiry, 
critical analysis and reflective thought while facilitating learning, positively 
impacting student achievement and health outcomes of students now and into 
their adult years.

Healthy lifestyle choices of primary students are dependent upon adults. 
Teachers, parents, caregivers and service providers have a significant role to 
play in the health of a child and the development of lifelong behaviours that 
contribute to health and wellness.

At the national level, Health Canada is responsible for helping Canadians 
maintain and improve their health by ensuring high-quality health services 
are accessible, and health risks are reduced. The Government of Canada 
recognizes the importance of the school environment in affecting the health of 
young people. The Public Health Agency of Canada (PHAC) supports research 
on school health. The Pan-Canadian Joint Consortium for School Health 
(JCSH) promotes the health and well-being of children and youth through the 
Comprehensive School Health model (Retrieved March 2019 from https://
www.canada.ca/en/health-canada.html). Within Newfoundland and Labrador, 
community and school based services support and promote student and staff 
health and well-being.

Health Education contributes to the quality of relationships among and 
between staff and students, the emotional well-being of students, relationships 
with families and the wider community, and is supportive of the school 
community in making healthy choices by building competence, autonomy and 
connectedness.

Policies, guidelines and practices promote and support student well-being 
and achievement in a respectful, welcoming, and caring school environment 
for all members of the school community. For example, in Newfoundland and 
Labrador, the Safe and Caring Schools Policy provides direction for creating 
welcoming, inclusive and safe learning environments, the Provincial School 
Food Guidelines helps to support a healthy school food environment, by 
providing schools, school food providers and community partners with guidance 
about foods and beverages that can be sold or served at school or school-
sponsored events, while the Smoke-Free Environment Act (2005) protects 
people from smoke originating from sources named in the act.
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Dimensions of Health

General Curriculum Outcomes 
(GCOs)

The are nineteen Health Curricula GCOs. Health Curricula GCOs 
are made up of thirteen GCOs from Foundation Document for Social 
and Emotional Learning in Newfoundland and Labrador (2021) and 
they represent social and emotional health. The remaining six GCOs 
originate in Health and represent physical and mental health as well as 
environmental health.

The GCOs can be viewed on pp. 22-25.

Specific Curriculum Outcomes 
(SCOs)

The key stage curriculum outcomes, based on the general curriculum 
outcomes, provide an overview for the teacher and identify what 
students are expected to know and be able to do at the end of grade 
three in order to meet the essential graduation learnings. Key stage 
outcomes are identified for both Health topics and social and emotional 
competencies. These key stage curriculum outcomes serve as the 
basis for the development of grade level specific curriculum outcomes 
for Health and further development of social and emotional learning.

Curriculum 
Outcomes 
Framework

This document provides a learning outcomes framework for each of 
the aspects of Health Education: physical growth and development, 
social health, mental health, emotional and spiritual well-being, and 
environmental health. The outcomes are based in knowledge and 
understandings, skills and abilities, and attitudes and behaviours. 
The general curriculum outcomes, based on the essential graduation 
learnings, are the foundation for all health curriculum guides.

The Health program focuses on the acquisition of knowledge and 
understandings, the development of skills and abilities, and the setting 
of goals for the effective use of personal, family and community 
resources. As an interdisciplinary study, Health explores all aspects 
of daily living for individuals, families and communities. The focus 
for Health curriculum can be organized into three main areas of 
study; social and emotional health, physical and mental health and 
environmental health. As a specific area of focus, social and emotional 
learning (SEL) outcomes are embedded into Health curricula and the 
grade level specific curriculum outcomes (SCO) are derived from the 
SEL KSCOs for each of the five SEL competencies; self-awareness, 
self-management, social awareness, relationships and responsible 
decision-making.

Key Stage Curriculum 
Outcomes (KSCOs)

The specific curriculum outcomes are statements that describe what 
students will know, value, and be able to do as a result of study in a 
specific course or program at a grade level. These are found in the 
curriculum guides for each program or course and are numbered 
sequentially across units.
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Social and emotional learning (SEL) is an integral part of education and human development. SEL is 
the process through which all young people and adults acquire and apply the knowledge, skills, and 
attitudes to develop healthy identities, manage emotions and achieve personal and collective goals, feel 
and show empathy for others, establish and maintain supportive relationships, and make responsible and 
caring decisions (retrieved from Casel.org January 2020). SEL encompasses five distinct but integrated 
competencies. GCOs 1-13 and corresponding KSCOs are from the Foundation Document for Social and 
Emotional Learning in Newfoundland and Labrador (2021). GCOs 14-19 are original to the Foundation 
Document for Health Curriculum in Newfoundland and Labrador (2022).

General Curriculum 
Outcomes (GCOs)

Key Stage Curriculum Outcomes (KSCOs)
By the end of grade 3, students will be expected to:

Social and 
Emotional 
Health

Self-
Awareness

1. Demonstrate an 
awareness of 
one’s interests, 
values and 
strengths that 
contribute to 
a positive self 
concept.

1.3.1 Identify likes and dislikes 
1.3.2 Identify personal strengths and challenges
1.3.3 Develop skills to support a positive self concept 
1.3.4 Develop and articulate a sense of self
1.3.5 Recognize that all individuals have value, self-worth and  

 voice
1.3.6 Understand that there are aspects of one’s self that can  

 and cannot change

2. Identify and 
monitor one’s 
emotions, 
thoughts, and 
behaviours.

2.3.1 Develop and use an emotion vocabulary
2.3.2 Recognize and accurately label one’s emotions
2.3.3 Recognize they can have more than one emotion at a  

 time
2.3.4 Recognize factors that affect one’s emotions and thoughts
2.3.5 Recognize how emotions physically feel and present in  

 one’s body
2.3.6 Understand that individuals experience a range of  

 emotions and thoughts

3. Recognize the 
connections 
among 
emotions, 
thoughts and 
behaviours.

3.3.1 Understand the role the brain plays in emotions
3.3.2 Connect emotion vocabulary to feelings, behaviour and  

 health 
3.3.3 Recognize how situations trigger emotions, thoughts and  

 behaviours
3.3.4 Recognize that strategies are used to manage one’s  

 emotions, thoughts and behaviours
Social and 
Emotional 
Health 

Self-
Management

4. Regulate 
emotions, 
thoughts and 
behaviours.

4.3.1 Understand there are different motives for behaviour 
4.3.2 Use reflection to identify one’s motivation for behaviour 
4.3.3 Develop and use strategies to foster self-management
4.3.4 Develop and understand the value of positive thinking
4.3.5 Recognize that thoughts and feelings can be  

 communicated in different ways 
4.3.6 Engage in using health promoting behaviours

5. Set and work 
toward personal 
and learning 
goals.

5.3.1 Understand the concepts of motivation, self-discipline and  
 perseverance as they relate to goals

5.3.2 Understand the process for setting, working towards and  
 accomplishing relevant goals

5.3.3 Develop a process to monitor achievement of goals
5.3.4 Develop organizational skills to support personal and 

learning goals
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General Curriculum 
Outcomes (GCOs)

Key Stage Curriculum Outcomes (KSCOs)
By the end of grade 3, students will be expected to:

Social and 
Emotional 
Health 

Social 
Awareness

6. Develop the 
ability to take the 
perspective of and 
empathize with 
others.

6.3.1 Recognize that others may have different viewpoints and  
 experiences 

6.3.2 Recognize that there is a diversity of feelings and responses  
 to different viewpoints and experiences

6.3.3 Identify verbal, non-verbal, situational and cultural cues that  
 indicate how others may feel 

6.3.4 Develop relational skills to support another’s emotional  
 experience

7. Demonstrate an 
understanding 
that all individuals 
belong and have 
inherent worth.

7.3.1 Demonstrate respect for the uniqueness of individuals
7.3.2 Recognize human qualities that cross all cultures and  

 groups

8. Understand 
that social and 
ethical norms in 
home, school and 
community are 
relevant to culture.

8.3.1 Identify influences on one’s and other’s sense of belonging 
8.3.2 Identify one’s role within groups 
8.3.3 Identify culturally relevant personal support networks
8.3.4 Develop an awareness of the connection between rules and  

 ethical norms 

Social and 
Emotional 
Health 

Relationship 
Skills

9. Use relationship 
skills to interact 
with others in all 
environments.

9.3.1 Identify and use characteristics of attentive listening
9.3.2 Communicate emotions to others effectively
9.3.3 Respond to others’ verbal, non-verbal, situational and  

 cultural cues
9.3.4 Practice how to give and receive authentic compliments and  

 constructive feedback 
9.3.5 Identify and practice ways to work and play respectfully with  

 others
10. Demonstrate 

the ability to 
build, maintain 
and restore 
relationships.

10.3.1 Understand consent and the benefits of setting and 
communicating boundaries for one’s self and others 

10.3.2 Develop skills to establish and maintain friendships
10.3.3 Recognize how friendships are influenced
10.3.4 Recognize that conflict is a natural occurrence and there  

   are many ways to resolve it
10.3.5 Develop a process to solve problems with and without adult  

   support
10.3.6 Identify characteristics of social responsibility

Social and 
Emotional 
Health 

Responsible 
Decision  
Making

11. Apply decision- 
making skills to 
decisions about 
personal behaviour 
and social 
interactions.

11.3.1 Understand that actions have outcomes
11.3.2 Use a decision-making model to make informed decisions 
11.3.3 Explore and choose effective personal strategies for  

  making decisions
11.3.4 Understand societal expectations of personal behaviour  

  and social interaction
12. Apply ethical 

standards, safety 
concerns, and 
social norms to 
decision making.

12.3.1 Create a personal code of ethics to use in decision making
12.3.2 Understand and use one’s personal code of ethics to guide  

   decision making
12.3.3 Understand the importance of safety guidelines when  

   making decisions
13. Evaluate 

consequences of 
decisions on the 
well-being of self 
and others.

13.3.1 Identify positive and negative risk behaviours
13.3.2 Understand that decisions have consequences
13.3.3 Understand that consequences affect self and others 
13.3.4 Recognize potential influences on decision making
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General Curriculum 
Outcomes (GCOs)

Key Stage Curriculum Outcomes (KSCOs)
By the end of grade 3, students will be expected to:

Physical and 
Mental Health

14.   Demonstrate an 
understanding 
of human 
growth and 
development 
and the factors 
that affect it.

14.3.1 Recognize the physical growth changes students will 
experience and that these changes will occur at different 
rates and times, unique to each individual

14.3.2 Use anatomically correct language to demonstrate 
knowledge of body parts and the care required

14.3.3 Demonstrate knowledge of the growth and development 
of the brain and the care and protection it requires

14.3.4 Identify and use hygiene and health care practices that 
contribute to overall health and well-being

14.3.5 Demonstrate an understanding of the importance of 
sleep for growth and development

14.3.6 Understand the health benefits of living in a smoke and 
vape-free environment

14.3.7 Understand the benefits and risks of prescription and 
over the counter drugs

15.   Understand the 
role healthy 
eating plays in 
health and well-
being.

15.3.1 Recognize the role of breastfeeding, foods and 
beverages in overall health and well-being 

15.3.2 Understand the guidance provided by Canada’s Food 
Guide for healthy eating patterns

15.3.3 Use tools and resources to access healthy eating 
choices 

15.3.4 Develop connections among food and family, culture, 
traditions

16.   Demonstrate an 
understanding 
of the influence 
of physical 
activity on 
physical and 
mental health.

16.3.1 Understand the role physical activity plays in the 
development of physical and mental health 

16.3.2 Engage in activities that contribute to physical and 
mental health

16.3.3 Assess one’s involvement in physical activity and the 
effect it has on physical and mental health

17.   Manage one’s 
personal 
health, navigate 
access to 
health care and 
contribute to 
public health. 

17.3.1 Explain the importance of engagement in health care 
practices

17.3.2 Identify one’s actions and contributions to public health



SECTION TWO: CURRICULUM DESIGN

HEALTH 2 CURRICULUM GUIDE 2022 25

General Curriculum 
Outcomes (GCOs)

Key Stage Curriculum Outcomes (KSCOs)
By the end of grade 3, students will be expected to:

Environmental 
Health

18.   Understand the 
importance of 
personal safety 
in a variety of 
environments.

18.3.1 Identify and know how to access people and agencies 
that can assist in emergency situations

18.3.2 Apply problem-solving and decision-making skills to 
threats of personal safety 

18.3.3 Understand and engage in safe practices in a variety 
of environments

18.3.4 Assess engagement in safety practices and its 
influence on safety of self and others

19.   Engage in 
practices that 
demonstrate an 
understanding 
of the interplay 
between the 
environment and 
health and well-
being.

19.3.1 Identify environmental factors that impact personal 
health 

19.3.2 Use environmentally-friendly practices that promote 
the health of self and others and that of the global 
community

19.3.3 Evaluate one’s engagement in environmentally-
friendly practices that impact the home, school and in 
the global community



SECTION TWO: CURRICULUM DESIGN

26 HEALTH 2 CURRICULUM GUIDE 2022

Course Overview Health 2 organizes the specific curriculm outcomes under two units: 
Understanding Me and My World and Foundations of Relationships. 
The focus of the former is on the healthy development of individuals 
within the context of understanding themselves, their growth and 
development, and how they successfully integrate into families, 
schools and communities. The latter focuses on the foundational 
skills necessary to set goals and continue to develop a growth 
mindset.
It is the goal of this curriculum to provide students with the 
knowledge and skills to make decisions that promote optimum 
health. Through a variety of teaching and learning strategies, 
students will examine aspects of their own growth and development 
and the importance of each aspect to overall health. Growth and 
development includes physical growth as well as emotional, mental, 
social, and spiritual maturity.

SEL is introduced in Health Kindergarten and is expanded upon in 
Health 1 and in Health 2. The nature of the learning experiences 
for the five SEL competencies leans towards a concentrated 
focus on self-awareness and self-management as they are 
foundational to the remaining three competencies. It is necessary 
for students to develop skills to be self-aware and to be able to self-
manage. These skills are drawn upon as students become more 
socially aware, develop and maintain relationships, and practice 
responsible decision making. 

To fully support the development of SEL competencies, many 
specific curriculum outcomes are repeated throughout Grade Two. 
For example, Outcome 7.0 is about the development and use 
of an emotional vocabulary. To do this, it is necessary to follow 
a prescribed process for each emotion word so that students 
understand the meaning of the word, the facial expression and 
body language associated with it, what it feels like in the body, and 
what to do when they experience it. Making these connections 
and having the opportunity for the teacher to teach it, model it 
and present opportunities for students to practice, takes time. In 
this case, an emotion vocabulary is developed and used over the 
course of the school year. 

If an outcome is repeated, it is denoted within the curriculum guide 
by using italics.
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Suggested Yearly Plan

Unit 1 Understanding Me and My World

Summary Unit One is about students as individuals; the promotion of their wellness, their 
development of a deeper understanding of themselves and their ability to contribute to 
healthy, group interactions while managing risk behaviour within their environment. The 
learning experiences, anchored in social and emotional learning, promote behaviours 
that contribute to positive physical and mental health. 

Sequence of 
Outcomes by 
Theme

Building Our Community:

Outcomes 1.0 - 5.0

Emotional Literacy 
- Understanding My 
Emotions: 

Outcomes 6.0 - 9.0, 6.0, 1.0 
and 10.0

My Role in Developing 
Relationships: 

Outcomes 11.0 - 13.0, 5.0 and 
1.0

My Body: 

Outcomes 14.0 - 17.0

Staying Safe in My World: 

Outcomes 18.0 - 24.0

Timeframe and 
%

29 weeks, 76%. This unit is completed first and will likely continue into March. The themes 
as they are presented above, should be followed sequentially. However, as a part of good 
teaching practices, teachers should be responsive to students’ needs as they arise and 
address outcomes organically to create a more authentic learning experience. The SEL 
resource is integrated into each theme and builds skills gradually over time. Respecting the 
order of the outcomes within each theme is important as the outcomes are scaffolded and 
connected to the sequential skill building in the SEL resource.

Note: Italicized outcomes indicate a revisiting of the original outcome with a different focus 
for learning. 

Unit 2 Foundations of Relationships
Summary To continue developing relationship skills that enhance relationships with family, 

friends, peers and community members, is a goal of Unit Two. Social and emotional 
learning skills contribute positively to one’s relationships and one’s personal growth as 
goal setting and growth mindset become increasingly important.

Sequence of 
Outcomes by 
Topic

Emotional Literacy - Emotions in 
Relationships: 

Outcomes 25.0, 7.0, 8.0, 6.0

Being the Best Me: 

Outcomes 26.0, 27.0, 7.0, 8.0, 6.0, 28.0, 4.0, 10.0

Timeframe and 
%

9 weeks, 24%. This unit is completed second and will continue until the end of the year. This 
unit has fewer outcomes with Outcomes 25.0 to 28.0 being introduced for the first time while 
many outcomes are revisited from Unit One. The themes, as they are presented above, 
should be followed sequentially. However, as a part of good teaching practices, teachers 
should be responsive to students’ needs as they arise and address outcomes organically 
to create a more authentic learning experience. The SEL resource is integrated into each 
theme and continues to build on skills presented in Unit One. Respecting the order of the 
outcomes within each theme is important as the outcomes are scaffolded and connected to 
the sequential skill building in the SEL resource.

Note: Italicized outcomes indicate a revisiting of the original outcome with a different focus 
for learning.
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How to Use the Four Column Curriculum Layout

Outcomes

Column one contains specific curriculum 
outcomes (SCO) and accompanying 
delineations where appropriate. The 
delineations provide specificity in 
relation to key ideas. 

Outcomes are numbered in ascending 
order.

Delineations are indented and 
numbered as a subset of the  
originating SCO.

All outcomes are related to general 
curriculum outcomes.

Focus for Learning

Column two is intended to assist 
teachers with instructional planning. It 
also provides context and elaboration of 
the ideas identified in the first column.

This may include
• cautionary notes
• clarity in terms of scope
• common misconceptions
• depth of treatment
• knowledge required to scaffold and 

challenge student’s learning
• references to prior knowledge

Sample Performance Indicator(s) 

This provides a summative, higher order activity, where the 
response would serve as a data source to help teachers assess 
the degree to which the student has achieved the outcome.

Performance indicators are typically presented as a task, which 
may include an introduction to establish a context. They would 
be assigned at the end of the teaching period allocated for the 
outcome. 

Performance indicators would be assigned when students have 
attained a level of competence, with suggestions for teaching and 
assessment identified in column three.

32 GRADE 9 MATHEMATICS CURRICULUM GUIDE (INTERIM) 2010

Outcomes

SPECIFIC CURRICULUM OUTCOMES

Focus for Learning

Students will be expected to

 1.2  model division of a given 
polynomial expression 
by a given monomial 
concretely or pictorially 
and record the process 
symbolically.

Division of a polynomial by a monomial can be visualized using area 
models with algebra tiles. The most commonly used symbolic method 
of dividing a polynomial by a monomial at this level is to divide each 
term of the polynomial by the monomial, and then use the exponent 
laws to simplify. This method can also be easily modelled using tiles, 
where students use the sharing model for division. 

Because there are a variety of methods available to multiply or 
divide a polynomial by a monomial, students should be given the 
opportunity to apply their own personal strategies. They should be 
encouraged to use algebra tiles, area models, rules of exponents, the 
distributive property and repeated addition, or a combination of any 
of these methods, to multiply or divide polynomials. Regardless of the 
method used, students should be encouraged to record their work 
symbolically. Understanding the different approaches helps students 
develop flexible thinking.

Sample Performance Indicator

Write an expression for the missing dimensions of each rectangle and 
determine the area of the walkway in the following problem:

• The inside rectangle in the diagram below is a flower garden. The 
shaded area is a concrete walkway around it. The area of the 
flower garden is given by the expression 2x2 + 4x and the area of 
the large rectangle, including the walkway and the flower garden, 
is 3x2 + 6x.

                            

x

3x

 1.3  apply a personal 
strategy for multiplication 
and division of a given 
polynomial expression  

1.0  model, record and 
explain the operations of  
multiplication and division 
of  polynomial expressions 
(limited to polynomials of 
degree less than or equal to 
2) by monomials, concretely, 
pictorially and symbolically. 
[GCO 1] 

From previous work with number operations, students should be 
aware that division is the inverse of multiplication. This can be 
extended to divide polynomials by monomials. The study of division 
should begin with division of a monomial by a monomial, progress to 
a polynomial by a scalar, and then to division of a polynomial by any 
monomial.

GCO 1: Represent algebraic expressions in multple ways



SECTION TWO: CURRICULUM DESIGN

HEALTH 2 CURRICULUM GUIDE 2022 29

Suggestions for Teaching and Assessment 

This column contains specific sample tasks, activities, and strategies 
that enable students to meet the goals of  the SCOs and be successful 
with performance indicators.  Instructional activities are recognized as 
possible sources of data for assessment purposes. Frequently, appropriate 
techniques and instruments for assessment purposes are recommended. 

Suggestions for instruction and assessment are organized sequentially: 
• Activation – suggestions that may be used to activate prior learning and 

establish a context for the instruction
• Connection – linking new information and experiences to existing 

knowledge inside or outside the curriculum area
• Consolidation – synthesizing and making new understandings
• Extension – suggestions that go beyond the scope of the outcome

These suggestions provide opportunities for differentiated learning and 
assessment.

Resources and Notes

Column four references 
supplementary information and 
possible resources for use by 
teachers.

These references will provide 
details of resources suggested in 
column two and column three.
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Sample Teaching and Assessment Strategies Resources and Notes

SPECIFIC CURRICULUM OUTCOMES

Teachers may use the following activities and/or strategies aligned 
with the corresponding assessment tasks:

Modeling division using the sharing model provides a good 
transition to the symbolic representation. For example,                               

                                                        
 

To model this, students start with a collection of three x-tiles and 12 
unit tiles and divide them into three groups. 

   

For this example, x + 4 tiles will be a part of each group, so the 
quotient is x + 4.

Activation

Students may
• Model division of a polynomial by a monomial by creating a 

rectangle using four x2-tiles and eight x-tiles, where  4x is one of 
the dimensions. 

Teachers may 
• Ask students what the other dimension is and connect this to the 

symbolic representation.           

Connection

Students may
• Model division of polynomials and determine the quotient

(i) (6x2 + 12x - 3) ¸ 3

(ii)   (4x2 - 12x) ¸ 4x

Consolidation

Students may
• Draw a rectangle with an area of  36a2 + 12a  and determine as 

many different dimensions as possible.

Teachers may 
• Discuss why there are so many different possible dimensions.

Extension

Students may
• Determine the area of one face of a cube whose surface area is 

represented by the polynomial 24s2. 
• Determine the length of an edge of the cube.

3 +12 3 12
3 3 3

= + .x x

Authorized
• Math Makes Sense 9
• Lesson 5.5: Multiplying and 

Dividing a Polynomial by a 
Constant

• Lesson 5.6: Multiplying and 
Dividing a Polynomial by a 
Monomial

• ProGuide: pp. 35-42, 43-51
• CD-ROM: Master 5.23, 5.24
• See It Videos and 

Animations:
• Multiplying and Dividing a 

Polynomial by a Constant, 
Dividing

• Multiplying and Dividing a 
Polynomial by a Monomial, 
Dividing

• SB: pp. 241-248, 249-257
• PB: pp. 206-213, 214-219

GCO 1: Represent algebraic expressions in multple ways
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At the beginning of each strand grouping there is explanation of 
the focus for the strand and a flow chart identifying the relevant 
GCOs, KSCOs and SCOs.  

How to use a 
Strand overview

The SCOs Continuum 
follows the chart to provide 
context for teaching and 
assessment for the grade/
course in question. The 
current grade is highlighted 
in the chart.

GCO 1: Students will be expected to speak 
and listen to explore, extend, clarify, and reflect on 
their thoughts, ideas, feelings, and experiences.

Grade 6 Grade 7 Grade 8
1.0 examine how sharing 

experiences, explanations 
or reasoning with others 
clarifies and extends 
thinking

1.1   recognize that contributions 
from others are needed 
to generate and sustain 
discussions

1.1   reflect upon the contribution 
of others’ ideas during 
discussion

2.0 use active listening 
strategies for a variety of 
purposes

1.2   ask questions of others 
about their ideas

1.2   ask questions of others for 
clarification

3.0 assess how thinking may 
be affected as a result of 
listening to others

1.3   respond to questions to 
provide clarification and 
elaboration

1.3   respond to questions to 
provide accuracy, relevancy, 
and validity

1.4   express a point of view and 
support it with personal 
examples, explanations, or 
reasoning 

1.4  express a point of view and 
support it with personal 
examples and evidence 
from various sources 

1.5   use active listening skills 
to identify main ideas and 
supporting details

1.5   use active listening skills 
to interpret main ideas and 
the relevancy of supporting 
details 

Previous G
rade

C
urrent G

rade

GCO

SCOs

Key Stage 9
• participate constructively in 

conversation, small-group and 
whole-group discussion, and 
debate, using a range of strategies 
that contribute to effective talk

• adapt vocabulary, sentence 
structure, and rate of speech to the 
speaking occasion

• give and follow instructions and 
respond to complex questions  
and directions of increasing 
complexity

• evaluate their own and others’ uses 
of spoken language in a range of 
contexts, recognizing the effects of 
significant verbal and non-verbal 
language features

GCO 2: Students will be expected 
to communicate information and 
ideas effectively and clearly, and to 
respond personally and critically.

2.1   practice a range of strategies that 
contribute to effective talk

2.2   assess the need for clarification 
or elaboration when responding to 
instructions or questions

2.3   identify strategies and behaviours 
associated with effective speaking

Key Stage 9
• demonstrate active listening and 

respect for the needs, rights, and 
feelings of others

• demonstrate an awareness of 
the power of spoken language 
to influence and manipulate 
and to reveal ideas, values, and 
attitudes

• demonstrate an awareness that 
spoken language has different 
conventions in different situations 
and cultures and use language 
appropriate to the situation

GCO 3: Students will be expected 
to interact with sensitivity and 
respect, considering the situation, 
audience, and purpose.

3.1   demonstrate active speaking and 
listening skills

3.2   express ideas and opinions in a 
manner that reflects sensitivity and 
shows respect to others

3.3   recognize that values and attitudes 
such as bias, beliefs, and prejudice 
can be reflected in oral language

3.4   demonstrate an awareness that 
oral language can be used to 
influence and manipulate

GCOs

KSCO

SCOs

Key Stage 9
• examine others’ ideas in discussion to 

extend their own understanding
• ask relevant questions calling 

for elaboration, clarification, or 
qualification and respond thoughtfully 
to such questions

• articulate, advocate, and support 
points of view, presenting viewpoints in 
a convincing manner

• listen critically to assess the adequacy 
of the evidence speakers give to 
evaluate the integrity of information 
presented

GCO 1: Students will be expected to 
speak and listen to explore, extend, 
clarify, and reflect on their thoughts, ideas, 
feelings, and experiences.

1.1   recognize that contributions from others are needed 
to generate and sustain discussions

1.2   ask questions of others about their ideas
1.3   respond to questions to provide clarification and 

elaboration
1.4   express a point of view and support it with personal 

examples, explanations, or reasoning 
1.5   use active listening skills to identify main ideas and 

supporting details 

N
ext G

rade
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Section Three: 

Specific Curriculum Outcomes

Unit 1: Understanding Me and My World
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Focus

Outcomes 
Framework

The specific curriculum outcomes in this unit revolve around the individual and the 
promotion of wellness. The themes, Building Our Community, My Role in Developing 
Relationships, and Understanding My Emotions are about students developing a 
deeper understanding of themselves and being better able to contribute to healthy, 
group interactions. The theme, My Body, focuses on growth and development and the 
daily health promoting behaviours that contribute to positive physical and mental health. 
Staying Safe in My World introduces the concept of risk behaviour and explores ways 
to keep their minds and bodies safe from potential risks within their environment.

It is expected that students will
Health GCO 1.0 Demonstrate an understanding of the aspects of their health and    

                   the issues and challenges which impact health and well-being.
SEL GCO 1.0 Demonstrate an awareness of one’s interests, values and strengths  

               that contribute to a positive self concept.
SEL GCO 2.0 Identify and monitor one’s emotions, thoughts, and behaviours.
SEL GCO 3.0 Recognize the connections among emotions, thoughts and  

               behaviours. 
SEL GCO 4.0 Regulate emotions, thoughts and behaviours. 
SEL GCO 6.0 Develop the ability to take the perspective of and empathize with  

               others. 
SEL GCO 7.0 Demonstrate an understanding that all individuals belong and have  

               inherent worth. 
SEL GCO 8.0 Understand that social and ethical norms in  home, school, and          

               community are relevant to culture.
SEL GCO 9.0 Use relationship skills to interact with others in all environments
SEL GCO 10.0 Demonstrate the ability to build, maintain and restore  

                 relationships.
SELGCO 11.0 Apply decision-making skills to choices about personal behaviour  

               and social interactions.
SEL GCO 12.0 Apply ethical standards, safety concerns, and social norms to  

                decision making.
SEL GCO 13.0 Evaluate consequences of decisions on the well-being of self and  

                 others.

SEL KSCO 1.3.2 Identify personal strengths and challenges
SEL KSCO 1.3.3 Develop skills to support a positive self-concept 
SEL KSCO 1.3.4 Develop and articulate a sense of self
SEL KSCO 1.3.5 Recognize that all individuals have value, self-worth and voice
SEL KSCO 1.3.6 Understand that there are aspects of one’s self that one can and   

                    cannot change
SEL KSCO 2.3.3 Recognize they can have more than one emotion at a time 
SEL KSCO 2.3.5 Recognize how emotions physically feel and present in one’s  

                    bodies 
SEL KSCO 2.3.6 Understand that individuals experience a range of emotions and  

                    thoughts 
SEL KSCO 3.3.2 Connect emotion vocabulary to feelings, behaviour and health 
SEL KSCO 3.3.4 Recognize that strategies are used to manage one’s emotions  

                    and thoughts 
SEL KSCO 4.3.3 Develop and use strategies to foster self management 
SEL KSCO 4.3.4 Develop and understand the value of positive thinking
SEL KSCO 4.3.6 Engage in using health promoting behaviours 
SEL KSCO 6.3.1 Recognize that others may have different viewpoints and  

                    experiences       con’d
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3.0 Understand the relationship between self-esteem and one’s well-being 
[Health GCO 1, SEL KSCO 1.3.3, 1.3.4, 1.3.5, 1.3.6, 4.3.4]

8.0 Recognize how emotions physically feel and present in their bodies [SEL 
KSCO 2.3.3, 2.3.5, 2.3.6, 3.3.2]

11.0 Understand the diverse nature of individuals [SEL KSCO 6.3.1, 6.3.2, 7.3.1, 
7.3.2]

13.0 Accurately identify personal strengths and challenges [SEL KSCO 1.3.2]
14.0 Recognize physical growth changes of the body and influencing factors on 

body shape and size [SEL KSCO 1.3.6, 7.3.1, 7.3.2]
16.0 Understand that some conditions require medication to maintain physical 

and mental health [SEL KSCO 4.3.3, 4.3.6, 12.3.3]
18.0 Recognize the characteristics of risk behaviours [SEL KSCO 13.3.1]
19.0 Identify factors in physical and virtual environments that may positively 

and negatively impact physical and mental health [SEL KSCO 1.3.3, 6.3.1, 
6.3.2, 8.3.3, 13.3.4]

21.0 Recognize forms of body-based harassment [SEL KSCO 9.3.3, 10.3.1, 
11.3.4, 13.3.1]

22.0 Identify strategies to deal effectively with body-based harassment and 
inappropriate touch [SEL KSCO 3.3.4, 9.3.2, 9.3.3, 10.3.5, 11.3.3,13.3.4]

23.0 Identify potential hazards in and around the home [SEL KSCO 4.3.6, 9.3.5, 
13.3.1, 13.3.2, 13.3.3, 13.3.4]

SEL KSCO 6.3.2 Recognize that there is a diversity of feelings and responses to  
                    different viewpoints and experiences 

SEL KSCO 7.3.1 Identify and respect the uniqueness of individuals
SEL KSCO 7.3.2 Recognize human qualities that cross all cultures and groups
SEL KSCO 8.3.3 Identify culturally relevant personal support networks
SEL KSCO 9.3.2 Communicate emotions to others effectively
SEL KSCO 9.3.3 Respond to others’ verbal, non-verbal, situational and cultural  

                    cues
SEL KSCO 9.3.5 Identify and practice ways to work and play respectfully with  

                    others
SEL KSCO 10.3.1 Understand consent and the benefits of setting and  

                      communicating boundaries for one’s self and others
SEL KSCO 10.3.5 Develop a process to solve problems with and without adult  

                      support 
SEL KSCO 11.3.3 Explore and choose effective personal strategies for making  

                      choices 
SEL KSCO 11.3.4 Understand societal expectations of personal behaviour and  

                      social interaction
SEL KSCO 12.3.3 Understand the importance of safety guidelines when making 
                              decisions
SEL KSCO 13.3.1 Identify positive and negative risk behaviours 
SEL KSCO 13.3.2 Understand that decisions have consequences 
SEL KSCO 13.3.3 Understand that consequences affect self and others 
SEL KSCO 13.3.4 Recognize potential influences on decision making
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SEL KSCO 1.3.1 Identify likes and dislikes 
SEL KSCO 2.3.1 Develop and use an emotion vocabulary
SEL KSCO 2.3.2 Recognize and accurately label one’s emotions
SEL KSCO 3.3.2 Connect emotion vocabulary to feelings,  

                    behaviour and health 
SEL KSCO 3.3.3 Recognize how situations trigger emotions,  

                    thoughts and behaviours 
SEL KSCO 3.3.4 Recognize that strategies are used to manage  

                    one’s emotions and thoughts 
SEL KSCO 4.3.1 Understand there are different motives for  

                    behaviour 
SEL KSCO 4.3.3 Develop and use strategies to foster  

                    self-management
SEL KSCO 4.3.4 Develop and understand the value of positive  

                    thinking
SEL KSCO 4.3.5 Recognize that thoughts and feelings can be  

                    communicated in different ways 
SEL KSCO 4.3.6 Engage in using health promoting behaviours 
SEL KSCO 6.3.1 Recognize that others may have different  
                            viewpoints and experiences
SEL KSCO 6.3.2 Recognize that there is a diversity of feelings and  

                    responses to different viewpoints and experiences 
SEL KSCO 6.3.3 Identify verbal, non-verbal, situational and cultural  

                    cues that indicate how others may feel
SEL KSCO 7.3.1 Identify and respect the uniqueness of individuals 
SEL KSCO 9.3.2 Communicate emotions to others effectively
SEL KSCO 9.3.3 Respond to others’ verbal, non-verbal, situational  

                    and cultural cues

Health GCO 2.0 Students will demonstrate the capability/ability to  
                    use skills, resources, and processes to create  
                    conditions and take actions that promote their  
                    health and that of the family.

SEL GCO 1.0 Demonstrate an awareness of one’s interests, values  
               and strengths that contribute to a positive self  
               concept.

SEL GCO 2.0 Identify and monitor one’s emotions, thoughts, and  
               behaviours. 

SEL GCO 3.0 Recognize the connections among emotions,  
               thoughts and behaviours. 

SEL GCO 4.0 Regulate emotions, thoughts and behaviours.
SEL GCO 6.0 Develop the ability to take the perspective of and  

               empathize with others.
SEL GCO 7.0 Demonstrate an understanding that all individuals  

               belong and have inherent 
SEL GCO 9.0 Use relationship skills to interact with others in all  

               environments.
SEL GCO 10.0 Demonstrate the ability to build, maintain and  

                 restore relationships.
SELGCO 11.0 Apply decision-making skills to choices about  

               personal behaviour and social interactions.

Outcomes 
Framework
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2.0 Practice ways to live, work and play respectfully and safely 
[Health GCO 2, SEL KSCO 9.3.3, 9.3.5, 10.3.6]

4.0 Differentiate between optimism and pessimism [Health GCO 2, 
SEL KSCO 4.3.4, 4.3.5]

5.0 Understand how to give and receive constructive feedback 
[Health GCO 2, SEL KSCO 4.3.5, 9.3.3, 9.3.4]

6.0 Choose strategies to manage emotions, impulses and conflict 
[SEL KSCO 3.3.4, 4.3.3, 10.3.4, 10.3.6, 11.3.4 ]

7.0 Develop and use emotion vocabulary [Health GCO 2, SEL 
KSCO 2.3.1, 2.3.2, 3.3.2, 9.3.2]

9.0 Perceive and respond to verbal, non-verbal, situational and 
cultural cues of others [SEL KSCO 6.3.2, 6.3.3, 9.3.2, 9.3.3]

10.0 Solve problems independently [SEL KSCO 10.3.4, 10.3.5, 
11.3.2]

12.0 Develop skills to make and maintain friendships [SEL KSCO 
6.3.1, 7.3.1, 10.3.2, 10.3.3]

17.0 Use Canada’s Food Guide to explore messaging about food 
variety and water [SEL KSCO 1.3.1, 4.3.6] 

20.0 Differentiate between appropriate and inappropriate touch 
[SEL KSCO 10.3.1, 10.3.6, 11.3.4]

24.0 Demonstrate the ability to enlist help in an emergency 
situation [SEL KSCO  3.3.3, 3.3.4, 4.3.1, 11.3.2, 11.3.3]

SEL KSCO 9.3.4 Practice how to give and receive authentic  
                     compliments and constructive feedback

SEL KSCO 9.3.5 Identify and practice ways to work and play  
                            respectfully with others 

SEL KSCO 10.3.1 Understand consent and the benefits of setting  
                              and communicating boundaries for one’s self and  
                              others 

SEL KSCO 10.3.2 Develop skills to establish and maintain  
                              friendships 

SEL KSCO 10.3.3 Recognize how friendships are influenced 

SEL KSCO 10.3.4 Recognize that conflict is a natural occurrence  
                              and there are many ways to resolve it 

SEL KSCO 10.3.5 Develop a process to solve problems with and  
                              without adult support 

SEL KSCO 10.3.6 Identify characteristics of social responsibility
SEL KSCO 11.3.2 Use a decision-making model to make informed  

                     decisions 
SEL KSCO 11.3.3 Explore and choose effective personal strategies  

                     for making choices 
SEL KSCO 11.3.4 Understand societal expectations of personal  

                      behaviour and social interaction



UNDERSTANDING ME AND MY WORLD 

36 HEALTH 2 CURRICULUM GUIDE 2022

SCO Continuum 

1.0 Reflect on their roles and responsibilities in fostering healthy 
and respectful groups and settings [Health GCO 3, SEL KSO 
1.3.5, 7.3.1, 8.3.1, 8.3.2]

15.0 Examine practices that contribute to physical and mental 
health [SEL KSCO 4.3.6, 13.3.2]

GCO 3 (Attitude and Behaviours): Students will be encouraged 
to evaluate knowledge, attitudes, and capabilities; monitor progress; 
and set new health goals as an individual and as a family member.

SEL KSCO 1.3.5 Recognize that all individuals have value, self- 
                     worth and voice

SEL KSCO 4.3.6 Engage in using health promoting behaviours
SEL KSCO 7.3.1 Identify and respect the uniqueness of individuals
SEL KSCO 8.3.1 Identify influences on one’s and other’s sense of  

                    belonging 
SEL KSCO 8.3.2 Identify one’s role within groups
SEL KSCO 13.3.2 Understand that decisions have consequences

Outcomes 
Framework

Theme Health 1 Health 2 Health 3

B
ui

ld
in

g 
O

ur
 C

om
m

un
ity

1.0 Understand their roles and 
responsibilities in creating 
healthy and respectful 
groups and settings 

2.0 Identify likes and dislikes
3.0 Describe personal traits 

and competencies that 
make themselves and 
others unique

4.0 Demonstrate one’s 
uniqueness 

5.0 Demonstrate how to give 
and receive compliments

1.0 Understand their roles and 
responsibilities in creating 
healthy and respectful 
groups and settings

6.0 Understand the importance 
of developing a positive 
attitude

7.0 Understand that individual 
responses to similar 
situations are influenced by 
individual past and present 
experiences

1.0 Reflect on their roles 
and responsibilities in 
fostering healthy and 
respectful groups and 
settings 

2.0 Practice ways to 
live, work and play 
respectfully and safely

3.0 Understand the 
relationship between 
self-esteem and one’s 
well-being

4.0 Differentiate between 
optimism and 
pessimism

5.0 Understand how 
to give and receive 
constructive feedback

1.0 Demonstrate the 
importance of one’s 
role and responsibility 
in creating healthy and 
respectful groups and 
settings 

2.0 Recognize that they 
have value, self-worth 
and voice

3.0 Demonstrate how to 
give and receive 
constructive feedback
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Theme Health 1 Health 2 Health 3

Em
ot

io
na

l L
ite

ra
cy

 - 
U

nd
er

st
an

di
ng

 M
y 

Em
ot

io
ns

10.0 Choose strategies to 
manage emotions, 
impulses and conflict

11.0 Develop and use an 
emotion vocabulary 

12.0  Perceive and respond 
appropriately to verbal 
and non-verbal cues 
that reflect the range of 
emotions and thoughts 
experienced by self and 
others

6.0 Choose strategies to 
manage emotions, 
impulses and conflict

7.0 Develop and use 
emotion vocabulary

8.0 Recognize how emotions 
physically feel and 
present in their bodies

9.0 Perceive and respond 
to verbal, non-verbal, 
situational and cultural 
cues of others

6.0 Choose strategies to 
manage emotions, 
impulses and conflict

1.0 Reflect on their roles 
and responsibilities in 
fostering healthy and 
respectful groups and 
settings

10.0 Solve problems 
independently

4.0 Use strategies to manage 
emotions, impulses and 
conflict

5.0 Connect emotions 
to thoughts and 
behaviours, recognizing 
how they affect physical 
and mental health 

6.0 Respond to verbal, 
non-verbal, situational 
and cultural cues to 
contribute to positive 
mental health 

7.0 Use an emotion 
vocabulary to 
communicate one’s 
feelings to others

 M
y 

R
ol

e 
In

 D
ev

el
op

in
g 

R
el

at
io

ns
hi

ps

8.0 Know the characteristics 
of a friend

9.0 Understand the need 
for an individual to feel 
valued, accepted and 
loved in a family, school 
and community

11.0 Understand the diverse 
nature of individuals

12.0 Develop skills to make 
and maintain friendships

13.0 Accurately identify 
personal strengths and 
challenges

5.0 Understand how to give 
and receive constructive 
feedback

1.0 Reflect on their roles 
and responsibilities in 
fostering healthy and 
respectful groups and 
settings

8.0 Reflect on ways to make 
and maintain positive 
friendships

9.0 Recognize that resolving 
conflict helps maintain 
healthy relationships 

10.0 Understand that there 
are different types of 
relationships and they 
change over time
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Theme Health 1 Health 2 Health 3
M

y 
B

od
y

13.0 Recognize that while the 
body changes continually 
in structure and overall 
appearance, the rate of 
change may vary from person 
to person resulting in bodies of 
different shapes and sizes 

14.0 Demonstrate personal hygiene 
practices that contribute to a 
healthy body and cold and flu 
prevention

15.0 Identify the components of oral 
health care

16.0 Understand the benefits of 
adequate sleep

17.0 Understand the benefits 
of participating in outdoor 
activities

18.0 Experience daily physical 
activities which promote 
personal health and well-being 
and participation in lifelong 
physical activity

19.0 Understand that eating a 
variety of foods from Canada’s 
Food Guide helps bodies grow 
healthy and stay strong

20.0 Categorize foods and 
beverages as “healthy” or 
“foods and beverages to limit” 

21.0 Develop an awareness of the 
importance of trying new foods

22.0 Understand the benefits of 
eating a healthy breakfast

14.0 Recognize physical 
growth changes 
of the body and 
influencing factors on 
body shape and size

15.0 Examine practices 
that contribute to 
physical and mental 
health

16.0 Understand that 
some conditions 
require medication 
to maintain physical 
and mental health

17.0 Use Canada’s Food 
Guide to explore 
messaging about 
food variety and 
water

11.0 Recognize the 
importance of promoting 
and monitoring healthy 
development of one’s 
body 

12.0 Make informed choices 
about hygiene practice 

13.0 Understand 
developmental body 
change relevant to one’s 
age and its potential 
impact on body image

14.0 Reflect on the 
importance of an active 
lifestyle for physical and 
mental health

15.0 Use Canada’s Food 
Guide to choose healthy 
food and beverage 
options
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Suggested Unit 
Plan

Theme Health 1 Health 2 Health 3

St
ay

in
g 

Sa
fe

 in
 M

y 
W

or
ld

23.0 Differentiate between 
safe and unsafe play 
practices

24.0 Demonstrate safe 
practices, in a variety 
of environments and 
contexts, that promote 
safety of self and others.  

25.0 Identify and practice 
ways to work and play 
respectfully with others 

26.0 Use sources for comfort 
and care 

18.0 Recognize the 
characteristics of risk 
behaviours

19.0 Identify factors in physical 
and virtual environments 
that may positively 
and negatively impact 
physical and mental 
health

20.0 Differentiate between 
appropriate and 
inappropriate touch

21.0 Recognize forms of body-
based harassment

22.0 Identify strategies to deal 
effectively with body-
based harassment and 
inappropriate touch

23.0 Identify potential hazards 
in and around the home 

24.0 Demonstrate the ability 
to enlist help in an 
emergency situation

16.0 Differentiate between 
prescription and non-
prescription medication 
and situations that 
require them 

17.0 Understand that 
environmentally friendly 
practices promote 
a healthy and safe 
environment in the 
global community 

18.0 Understand safety 
practices when 
engaging in seasonal 
activities. 

19.0 Demonstrate an 
awareness of 
emergency procedures 
in one’s surroundings 

20.0 Recognize situations 
that threaten one’s 
sense of personal 
safety

21.0 Apply strategies to 
promote personal safety 
when one’s sense 
of personal safety is 
threatened

It is recommended to follow the sequence of outcomes as presented 
in the themes above. However, as a part of good teaching practices, 
teachers should be responsive to the needs of students as they 
arise and address outcomes organically to create a more authentic 
learning experience. The outcomes in italics represent a revisiting of 
the outcome but with new content. 
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1.0 Reflect on their roles and 
responsibilities in fostering 
healthy and respectful 
groups and settings. [Health 
GCO 3, SEL KSCO 1.3.5, 
7.3.1, 8.3.1, 8.3.2]

This outcome contributes to the SEL competencies of Self-
Awareness and Social Awareness. Students help to shape the 
environment in which they coexist with others in groups and settings. 
Self-awareness skills contribute to social awareness and are key to 
appreciating the contributing role of individuals. The uniqueness of 
individuals, and the understanding that all individuals have a voice, 
belong and have inherent worth are key elements of Outcome 1.0, 
and are fundamental to fostering healthy, respectful groups and 
settings.

In Health 1, students were introduced to the understanding of their 
role in groups and settings and the connection between being part of 
a group and their own social and emotional well-being. Building upon 
this learning, students will reflect more deeply on their own roles and 
responsibilities to foster healthy and respectful groups and settings 
so that all classroom members feel a sense of belonging and self 
worth as they work respectfully together. The focus in Grade Two is 
for students to look at themselves and reflect on what they are doing 
and saying and how that contributes to fostering healthy groups and 
settings. Part of this reflection is calling into focus the fact that all 
individuals have value, self-worth and voice and should be respected. 

As we reflect on our roles and responsibilities in fostering healthy 
and respectful groups and settings, our first investigation should 
take a look at our own classrooms and how it promotes a sense 
of community within our schools. When reflecting on roles and 
responsibilities, it is important to begin with the students’ own words 
and actions and how they affect others in all environments and 
settings. Students need opportunities to 

• develop age-appropriate responsibilities in the classroom (i.e., 
ask classmates before borrowing someone else’s materials), in  
school (walk on the right side of the hallway), etc.

• participate in meaningful ways in group discussions and shared 
decision making about rules and expectations.  

• investigate ideas, complex concepts and ethical issues that are 
relevant to their lives.

While the focus of the learning is within the context of the classroom 
and the school community, the intention is to make the skill of self-
reflection transferable beyond the school environment. It is also the 
intention that students develop an understanding that they play a 
vital role in the way our homes, schools and communities function.  
Students have discussed roles and responsibilities in the Social 
Studies curriculum for Grade One, so therefore should have a 
general understanding of this concept.

It is not expected that this outcome will be achieved in a single 
lesson as students’ understanding of and reflection on their roles 
and responsibilities will grow and change throughout the year. This 
outcome will be repeated in various themes in unit one.

Cross curricular connections can be made to English Language Arts 
outcomes 14.0-16.0, Science outcome 31.0, and Art: Self-portraits.

Building Our Community 
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PATHS®:
• Lesson 1: Classroom Rules: Mr. Jones and His Class
• Lesson 2: Lesson 2: PATHS Kid for Today: Complimenting
• Lesson 3: Review of PATHS Concepts 

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 1-3.

Activation

Teachers may
• Ask students to reflect upon a variety of appropriate behaviours 

displayed by students in a positive school environment including 
the school, the bus and the playground. Connect this reflection to 
the school’s Positive Behaviour Supports (PBS) initiatives.

Students may
• Reflect on a time when they may have decided to do things 

differently if they were given a chance to start over. They can 
think about what they would do differently and the reason for the 
different approach. 

Connection

Teachers may
• Select a read aloud such as Our Class is a Family by Shannon 

Olsen and discuss related personal experiences. Encourage 
personal connections to the text. 

Students may
• Reflect on a past school-wide event and the behaviours that 

helped to make it successful. Discuss the role that they played in 
helping to make the event a success. Examples of events may be 
100 days of school, a pep rally, spirit day activities, Thanksgiving 
Day celebrations, Remembrance Day ceremonies or National 
Day for Truth and Reconciliation.

Consolidation

Students may
• Contribute to a class reflection about situations in which students  

may not feel good in the school environment. The students may 
give examples such as cutting in line, running in the hallways, 
speaking out of turn, or being loud on the bus. In groups, reflect 
upon one situation and roleplay ways to improve the situation so 
that it is positive and more enjoyable for everyone.

Authorized

PATHS® (Teacher Resource 
[TR]):

• Lesson 1: Classroom Rules: 
Mr. Jones and His Class, pp. 
1-1 to 1-10

• Lesson 2: PATHS Kid for 
Today: Complimenting, pp. 
1-11 to 1-22

• Lesson 3: Review of PATHS 
Concepts, pp. 1-23 to 1-25

Supplementary 

• Health & Wellness Big Ideas 
Book, pp. 26-27

• Health & Wellness Safety 
and You reader, pp. 2-5

• Health & Wellness Getting 
Along reader, pp. 4-5

• A Fine, Fine School by 
Sharon Creech

• Pumpkin Soup by Helen 
Cooper

• Two Simple Rules reader

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2links/unit1.html

• self-portrait activity
• online literature

Recommended Literature:

Our Class Is a Family by 
Shannon Olsen 

I Promise by LeBron James

Are you Quite Polite?: Silly Dilly 
Manners Songs by Alan Katz

Let’s be Polite by P.K. Hallinan

My Manners Matter: A First Look 
at Being Polite by Pat Thomas

Jonathan Cleaned Up And Then 
He Heard A Sound by Robert 
Munsch
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2.0 Practice ways to live, work 
and play respectfully and 
safely. [Health GCO 2, SEL 
KSCO 9.3.3, 9.3.5, 10.3.6]

This outcome is linked to the SEL competence of Relationship 
Skills. Relationship skills enhance one’s ability to interact with others 
respectfully and safely in various environments as they live, work and 
play. Relationships are strengthened as students practice responding 
to verbal and non-verbal communication of others, noting situational 
and cultural cues.

In Health 1, the foundation for safe practices was built using 
outcomes 23.0 to 25.0. They explored safe and unsafe play practices 
in a variety of environments and contexts that promote safety of self 
and others, and ways to work and play respectfully with others. The 
focus in Health 2 is to put into practice ways of living, working and 
playing respectfully and safely. In developing these skills, the intention 
is for students to do so in all environments, including virtual spaces. 

The general guidelines below outline expectations for student 
practice:

• Promote safety of self and others in all environments.
• Promote respectful social skills.
• Promote citizenship skills.

The PATHS resource focuses on listening, fair play and manners, 
and speaks to the respect component of relationships. In conjunction 
with these lessons, a focus on incorporating safety practices will 
complete the intention of the outcome. Building on the teaching of 
various aspects of safety and respect, the modelling of best practice 
and the provision of opportunities for students to practice is where this 
outcome needs to go. The learning experiences associated with this 
outcome support school Positive Behavior Supports (PBS) initiatives.

Sample Performance Indicator

Create a song with actions about safe play practices using a familiar 
tune and perform it for the class. For example:

To the tune of “Here We Go Round the Mulberry Bush”

These are the ways that we are safe, we are safe, we are 
safe. These are the ways that we are safe, all the days of 
the year. ( Add action of nodding in agreement.)

This is the way we cross the street, cross the street, cross 
the street. This is the way we cross the street, every day 
of the year. (Add actions of looking both ways more than 
once.)

This is the way that we ride our bikes, ride our bikes, ride 
our bikes. This is the way we ride our bikes, all the days of 
the year. (Add putting on a helmet actions, etc.)
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Authorized

PATHS® [TR]:
• Lesson 4: Listening to 

Others, pp. 1-27 to 1-34
• Lesson 5: Fair Play Rules, 

pp. 1-35 to 1-42
• Lesson 6: Manners, pp. 1-43 

to 1-50

Supplementary

• Health & Wellness Life Skills 
Book, pp. 6-7

• Health & Wellness Health 
Masters, pp. 50, 57

• Health & Wellness Teacher’s 
Edition, pp. 108-109

• Health & Wellness Keeping 
Clean and Fit reader, pp. 
14-16

• Health & Wellness Safety 
and You reader, pp. 4-7, 
14-15

• Take A Stand Big Book
• The Worst Best Friend by 

Alexis O’Neill*
• The Recess Queen by Alexis 

O’Neill* (*previously supplied 
for Kindergarten Health)

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• songs
Recommended Children’s 
Literature:

Legend of Ninja Cowboy Bear by 
David Bruins

Respect: Dare to Care, Share 
and Be Fair! By Ted O’Neal

Rose’s Garden by Peter 
Reynolds 

Building Our Community 

PATHS®:
• Lesson 4: Listening to Others
• Lesson 5: Fair Play Rules
• Lesson 6: Manners

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 4-6.

Activation

Teachers may
• Brainstorm a list of personal practices used at play that promote 

safety of self and others.  Read out various practices and ask 
students to give a ‘thumbs-up’, ‘thumbs sideways’ or ‘thumbs-
down’ to indicate if they do or do not follow the safety practice. 
Review the checklists on pp. 4-5, 14-15 in Safety and You. 
Complete “Safety Booklet”, p.56 in Health Masters.

Connection

Teachers may
• Use the school’s Positive Behaviour Supports model to reinforce 

safe and respectful play. Ask students to demonstrate what they 
do to keep themselves and others safe. For example: I will take 
a friend with me when going places or playing outside. Use the 
interactive big book, Take A Stand, to highlight behaviours that 
contribute to fair play.

Students may
• Design and create a poster, banner, foldable book or multimedia 

presentation such as a photo story that focuses on one or more 
ways to be a good sport. Work may be displayed. 

Consolidation

Teachers may
• Use Health & Wellness Life Skills Book, pp. 6-7 to refresh the 

steps in resolving conflict. Ask a student volunteer to read aloud 
Keeping Clean and Fit reader, pp. 14-16. Teacher’s Edition, 
pp.108-109 has additional teacher support.

Students may
• Work in groups on the playground to model and record safety  

dos and don’ts. Show the video to others in the school.
• Roleplay a personal experience when they were using fair play 

strategies such as showing respect when winning and losing, 
cooperating, being polite, listening, using playground equipment 
or playing inside during recess or lunch break. 
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3.0  Understand the relationship 
between self-esteem and 
one’s well-being. [Health 
GCO 1, SEL KSCO 1.3.3, 
1.3.4, 1.3.5, 1.3.6, 4.3.4]

This outcome contributes to the SEL competencies of Self-Awareness 
and Self-Management by examining the role of thoughts in influencing 
self-esteem and the connection to well-being. A component of self-
management is regulating emotions, thoughts and behaviours. 
Thoughts impact self-esteem, growth mindset and self-concept, 
thus highlighting the importance of fostering positive thinking. Self-
awareness and self-management aim to develop one’s positive 
self-concept and the articulation of a sense of self by identifying and 
appreciating aspects of themselves that they can and cannot change. 

In Health 1, students learned to describe their personal traits and 
competencies and how to demonstrate their uniqueness. Health 2 
scaffolds this into making the connection between self-esteem and 
well-being. These are the building blocks of positive mental health as 
their self-esteem is linked to whether or not students will engage in risk 
behaviour. 

Connections for the Grade Two student should be made to the 
importance of their name and how that contributes to self-esteem. 
Be mindful of the students in the class and whether or not this 
conversation is difficult. Approach Teaching and Learning strategies, 
as well as resources, with sensitivity so as to not cause unintentional 
harm to the students. 

Our names are linked to our identities. Learning, valuing and 
celebrating students’ names is the basis for building relationships and 
crucial to the students’ sense of identity and self-esteem. It is important 
to be aware of students’ assigned, chosen or preferred names, 
which may be uncommon or difficult to pronounce. Mispronouncing 
names and not taking the time to learn the proper pronunciation may 
contribute to a student’s low self-esteem. The time taken to learn the 
proper pronunciation of a student’s name will validate the student’s 
identity and celebrate diversity within the class. This can lend itself to 
other activities where all students can explore their names, the origins, 
and reasons for being given their name.

For this outcome, students should have an understanding of the 
characteristics of positive and low self-esteem and how one can be 
affected by self-esteem. The effects may be evident in their behaviour, 
attitude, confidence, social skills, communication (speech or body 
language), and growth mindset.
Kids with positive self-esteem Kids with low self-esteem

• feel proud of what they 
can do

• see the good things 
about themselves

• believe in themselves, 
even when they don’t do 
well at first

• feel liked and accepted
• accept themselves, 

even when they make 
mistakes

• don’t feel very good about 
themselves

• don’t think they are as good as 
others

• don’t feel liked or accepted
• think more about the times they 

fail than the times they do well
• don’t notice the good things 

about themselves
• are hard on themselves and give 

up easily (KidsHealth.org)
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Activation

Teachers may
• Use PATHS® Kid for Today to focus on building positive self-

esteem. Teachers may solicit student responses that reflect what 
it felt like to receive compliments.

Students may
• Be invited to share the pronunciations of their names with 

their classmates. Students will be encouraged to practice and 
pronounce the names of others.  

Connection

Teachers may
• Invite students to share the name(s) or nickname(s) of a family 

pet, favourite toy, or a family member/friend and the origin of the 
name.

Students may
• Recall a time when someone made them feel really good. Explain 

to the class what happened and how it made them feel about 
themselves.

Consolidation

Teachers may 
• Read literature such as Teach Us Your Name or Have You Filled 

a Bucket Today? to help students see the connection between 
self-esteem and well-being.

Students may
• Carry out a good deed for someone, resulting in a positive 

experience for both the giver and the recipient. Ask both the 
giver and the recipient how this type of activity can contribute to 
improving self-esteem.

Supplementary

Religion authorized resource: 
• So Much To Share: “What Is 

Your Name?”

Suggested 

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit2.html

• stories discussing self-
acceptance and self-
confidence

Recommended Childrens 
Literature:

How Full Is Your Bucket? By 
Tom Rath and Mary Reckmeyer
Have You Filled a Bucket Today? 
By Carol McCloud 
Teach Us Your Name by Huda 
Essa 
The Name Jar by Yangsook Choi
Chrysanthemum by Kevin 
Henkes
Yoko Writes Her Name by 
Rosemary Wells
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4.0 Differentiate between 
optimism and pessimism. 
[Health GCO 2, SEL KSCO 
4.3.4, 4.3.5]

The focus of Outcome 4.0 is contributing to the competency of Self-
Management. Self-Management enhances our ability to regulate 
one’s emotion, thoughts and behaviours. In Health 2, students will 
develop and understand the value of positive thinking. Distinguishing 
between positive and negative thoughts will assist them in 
differentiating between optimism and pessimism. Guiding students to 
understand the value of positive thinking will help them recognize the 
importance of optimism in developing a growth mindset.

Developing a growth mindset can be fostered from a very young age, 
and contributes to the acceptance of making mistakes and positive 
risk taking. Students should view mistakes as an opportunity for 
learning. In Health 1, students began developing an understanding of 
the importance of developing a positive attitude, and that individual 
responses to similar situations are influenced by individual past and 
present experiences. Health 2 builds on these concepts and expands 
students’ thinking to include an understanding of optimism and 
pessimism and the characteristics of both approaches to thinking.

There are some cautions to be aware of in working on this outcome. 
When dealing with a child who is pessimistic, be empathetic towards 
the child and help them to realize that they are experiencing success 
in what they are able to accomplish. Help the child identify the small 
steps they are taking towards the end result.

Students should understand the difference between optimism and 
pessimism and be able to recognize that these are different ways of 
thinking about one’s approach to a situation.

Pessimism: “a tendency to see the worst aspect of things or believe 
that the worst will happen; a lack of hope or confidence in the future” 
(Oxford English dictionary).

“Optimism is expecting good things to occur in your life. Such positive 
expectations are associated with higher levels of subjective well-
being, better physical health, and a higher quality and quantity of 
social relationships. The benefits of optimism are partially attributable 
to the manner in which optimists and pessimists cope with adversity. 
Optimists tend to cope with adversity actively, attempting to solve 
problems when they can, accepting problems that they cannot 
resolve, and focusing on the positive aspects of their experiences. 
In addition to coping with adversity better, optimists also appear to 
engage in proactive efforts to prevent problems in the future, including 
taking actions to minimize various kinds of health risks.” (Mens et al, 
2021)

Sample Performance Indicator

Reflect on your approach to trying something for the first time, such 
as a recreation activity or a craft activity. How did your experience 
in trying this activity affect your self-esteem and contribute to your 
well-being? Determine if you were optimistic or pessimistic in your 
approach. 
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Activation

Teachers may 
• Create situations whereby they can model optimistic thinking by 

making an error and modelling aloud self-talk to show that the 
error is not a setback but an opportunity to learn. This can be 
done multiple times in multiple contexts. 

Students may
• View a glass partially filled with a liquid. Looking at the glass, say 

to the class: “Explain what you see.” Create a visual to represent 
student responses.

Connection

Teachers may
• Read a piece of children’s literature that can help students 

understand how a positive attitude contributes to positive 
interactions. For example, Tigger and Eeyore of Winnie the Pooh 
by A. A. Milne are often categorized as having a positive outlook 
and a negative outlook respectively. Tigger finds joy in every 
situation, whereas Eeyore is more apt to exhibit sadness.

Students may
• Discuss the differences in thinking for the characters Tigger and 

Eeyore.

Consolidation

Teachers may 
• Present visual images or short video clips that represent optimism 

and pessimism. 

Students may
• Interpret what is happening in the presented visual images 

or video clips and differentiate if the thinking is optimistic or 
pessimistic. Students should discuss the cues that prompted 
them to interpret as they did. 

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• research resources for 
teachers

• stories and songs for 
students regarding growth 
mindset

Recommended Children’s 
Literature:

Good News, Bad News by Jeff 
Mack

Winnie the Pooh by A. A. Milne

The Dot by Peter Reynolds

Ish by Peter Reynolds

Giraffes Can’t Dance by Giles 
Andreae
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5.0 Understand how to give 
and receive constructive 
feedback. [Health GCO 2, 
SEL KSCO 4.3.5, 9.3.3, 
9.3.4]

Outcome 5.0 supports the SEL Competencies Relationship Skills 
and Self-Management. Relationship skills focus on the ability to 
establish and maintain healthy and rewarding relationships with 
individuals and diverse groups. Understanding how to give and 
receive constructive feedback is an important skill when interacting 
with others in ever-changing relationships. As individuals grow in their 
ability and comfort with this skill, constructive feedback moves from 
being superficial to more authentic and constructive in nature. Self-
management skills are enhanced as students learn how to skillfully 
give feedback to others and respond to constructive feedback, 
recognizing that we communicate thoughts and feelings differently. 
Understanding the role emotions play in the giving and receiving of 
feedback influences how we send and receive messages. 

In Health 1, students demonstrated how to give and receive 
compliments, focusing on authentic compliments and how they make 
one feel. In Health 2, students continue to develop complimenting 
skills as well as a proficiency in giving and receiving constructive 
feedback. Constructive feedback acknowledges what a person does 
well in addition to giving suggestions for improvements. It is important 
that student feedback is not body based; positive or negative. 
Students should learn to have neutral attitudes toward body shape 
and size. In situations where students meant the feedback to be 
positive, it is possible for it to be negatively impactful.

Kristin Vanderlip Taylor (2016), in Teaching Students to Give and 
Receive Meaningful Feedback, asserts that it is important to frame 
the feedback in a positive way. Feedback is essential to learning; 
without it we might keep making the same mistakes or not know how 
to fix them. Constructive feedback needs to be about the work and 
not the person. Avoiding the use of “you” and accusatory language 
will prevent offending or hurting anyone’s feelings. 

The parameters for the content explored in this outcome are:
• being mindful of evoking emotions and how to manage them; 
• taking the focus off the person and placing it on the thing done 

well or the area for improvement; and
• using strategies to identify and communicate something done well 

in addition to a suggestion for improvement.
Modelling questioning strategies and conversational practices will 
help students develop skills to seek and give meaningful and relevant 
feedback.
“Learning to give and receive meaningful feedback is a skill that will 
benefit students throughout their lives, in both social and academic 
conversations and regarding their own work and the works of others. 
By modelling and providing the time and space for such collaborative 
conversations to occur regularly, teachers can facilitate a lifelong 
aptitude for asking questions that provoke insight and reflection and 
spark conversations that bring about changes that might not occur 
otherwise.” (Vanderlip Taylor, 2016).
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Activation

Teachers may 
• Read a selection of children’s literature such as Thanks for the 

Feedback, I Think by Julia Cook. Model giving constructive 
feedback with teacher-created art pieces. Start with what the 
teacher did well and discuss areas where they could improve. 
The teacher should also model how to receive constructive 
feedback by managing emotions such as disappointment, anger 
or frustration and thanking the student for the feedback to help 
improve the work. This modelling can be used throughout the day. 

Students may
• Practice providing constructive feedback to the teacher, focusing 

the feedback on the work and not the person. 

Connection

Teachers may 
• Conference with students individually about a piece of completed 

work. Provide feedback to the student about something they did 
well and something they could improve upon. 

Students may
• State something they feel they did well in their work and 

something upon which they feel they could improve. 

Consolidation

Students may
• Conference with peers providing constructive feedback in other 

curriculum areas. The feedback provided should identify work 
done well and offer suggestions for improvement. Students may 
wish to use the format of Two Stars (something to compliment) 
and a Wish (suggestion for improvement). 

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• songs

Recommended Children’s 
Literature
Thanks for the Feedback, I Think 
by Julia Cook

How Full Is Your Bucket? by Tom 
Rath and Mary Reckmeyer

Have You Filled a Bucket Today? 
A Guide to Daily Happiness for 
Kids by Carol McCloud

The Brightest Star by Danielle 
Schothorst
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6.0 Choose strategies to 
manage emotions, impulses 
and conflict. [SEL KSCO 
3.3.4, 4.3.3, 10.3.4, 10.3.6, 
11.3.4 ]

There are several SEL competencies developed in this outcome. 
This outcome is linked to SEL Competency Self-Management, which 
focuses on teaching students how to regulate emotions, thoughts and 
behaviours constructively. Becoming proficient in managing emotions, 
impulses and conflict is foundational to self-management, has 
implications for every aspect of a person’s life, contributes to greater 
success in relationships and in the achievement of one’s goals. 
Conflict is a natural occurrence in childhood and life. Negotiating 
conflict constructively is an element of the second and third SEL 
competencies: Relationship Skills and Responsible Decision 
Making. Through the learning in this outcome, students will develop 
and use individual strategies to manage conflict as they learn the 
scaffolded skills for building, maintaining and restoring relationships. 
As students learn how to navigate within relationships, they develop 
and apply decision-making skills that reflect the expectations of 
personal behaviour and social interactions. Students benefit from 
explicit instruction in how to manage conflict as they develop their 
relationship skills.

Outcomes 6.0, 7.0, and 9.0 are interrelated and address the area 
of Emotional Literacy. Emotional Literacy is defined as one’s ability 
to name, recognize and understand feelings within yourself and 
others. This enables individuals to be aware of and effectively read 
and respond to verbal and non-verbal cues leading to increased 
self-control and more positive interactions. Emotions, impulses and 
conflict are connected to thoughts and behaviours.

In Health Kindergarten and Health 1, students learned the “Turtle” 
technique for calming down, prompting themselves to stop and think 
about how they will proceed. In Health 2, students are transitioning 
to using a less tactile, more age-appropriate approach of control 
signals to manage emotions, impulses and conflict. After reviewing 
the “Turtle” technique with students, emphasis would be placed on 
“Control Signals”. Some students may continue to use the turtle 
technique before transitioning into using the control signals. 

The learning in this outcome is primarily how to use PATHS®: Control 
Signals as a calming strategy. This will help them to identify their 
feelings and effectively problem solve around an identified emotion 
and eventually return to their activity. Teachers would:

• model the use of ”Control Signals”;
• emphasize the use of self talk to guide themselves through the 

steps; and
• provide repeated opportunities to practice and receive 

reinforcement for the use of the “Control Signals” technique.

Students are expected to manage their emotions, impulses and 
conflict. 

As students experience a range of emotions, whether comfortable or 
uncomfortable, strategies to help manage them can be realized by 
actively using the Control Signals poster. The red signal is for the   
          continued
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PATHS®:
• Lesson 7: Self-Control I: Steps for Calming Down
• Lesson 8: Self-Control II: Learning Self-Control
• Lesson 9: Control Signals Poster I: Anger Management
• Lesson 10: Control Signals Poster II: Using the Control Signals                    

Poster
While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 7-10.

Activation

Teachers may
• Ask students to think of a time when they were really upset and 

how they handled it. How did they react? How did they calm 
themselves down? 

Students may 
• Reflect and discuss a recent situation when they were upset and 

how they solved it. Students may role play an effective strategy 
and how it was solved. 

Connection

Teachers may
• As a class, choose one emotion and create a student-generated 

list of strategies to deal effectively with the emotion. Students 
may volunteer to share what they do when they experience the 
emotion. From the generated list, a poster may be created to 
say “Feeling ____? Try this...”. Health & Wellness Life Skills, 
pp. 18-19, provides a four step process to deal effectively with 
stress. The Teacher’s Edition, pp. 12-13 provides questions for a 
discussion about feelings. 

Students may
• In small groups create posters to display in their school that show 

emotions and strategies to handle these emotions.

Authorized

PATHS® [TR]:
• Lesson 7: Self-Control I: 

Steps for Calming Down, pp. 
2-1 to 2-10

• Lesson 8: Self-Control II: 
Learning Self-Control, pp. 
2-11 to 2-24

• Lesson 9: Control 
Signals: Poster I: Anger 
Management, pp. 2-25 to 
2-32

• Lesson 10: Control Signals: 
Poster II: Using the Control 
Signals Poster, pp. 2 -33 to 
2-36

Supplementary

• Health & Wellness Life 
Skills, pp. 18-19

• Health & Wellness Teacher’s 
Edition, pp. 12-13

• Health & Wellness Health 
Masters, pp. 18-19

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• stories/videos/brainbreaks: 
techniques to manage 
emotions

Emotional Literacy - Understanding My Emotions
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6.0 Choose strategies to 
manage emotions, impulses 
and conflict. [SEL KSCO 
3.3.4, 4.3.3, 10.3.4, 10.3.6, 
11.3.4 ]

student to realize that they need to calm down in order to engage the 
prefrontal cortex. Once calm, the yellow signal allows the student to 
make a plan to return to the activity. This same logic can be applied to 
the control of impulses. 

When conflict occurs, students may need the help of the teacher to 
facilitate a resolution for the conflict. The key is for the teacher to be 
a facilitator and let the students do the work of resolving the conflict. 
The steps to follow once the students are brought together are:

1. Stop: identify the conflict and conference with the students at the 
same time.

2. Use a self-calming technique: conversations cannot happen 
unless they are calm.

3. Identify the feelings: ask each student to state the problem and 
how they feel.

4. Identify the problem: each student gives their perspective on 
the problem, followed by the teacher’s summary for common 
understanding. 

5. Brainstorm possible solutions: the teacher asks students to 
independently identify possible solutions that are agreeable to all.

6. Choose the best solution: students consider win/win options, 
goals and possible outcomes. Students should choose the option 
themselves.

7. Act on the decision: students can go away and try the solution they 
chose.

8. Evaluate the outcome: Is it what you wanted? Can you try again? 
Can you live with the consequences? What would you do 
differently next time? Would you use this approach the next time 
a conflict arises? Will this strategy avert future conflicts?
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Consolidation

Teachers may
• Display a collection of children’s literature that students can 

use to help them create a personal toolbox of strategies to help 
manage emotions.

• Create a calming area in the classroom with calming tools and 
visuals of strategies for them to use.

Students may
• Use an index card to represent a stressful event on one side of 

the card and a strategy to manage stress on the back.
• Create a list of emotions, impulses or conflict commonly 

experienced. For each, create a If This ... Try This...T-chart to 
associate strategies that work with each emotion, impulse or 
conflict.



Outcomes

UNDERSTANDING ME AND MY WORLD 

Focus for Learning

Students will be expected to
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7.0  Develop and use        
emotion vocabulary. 
[Health GCO 2, SEL KSCO 
2.3.1, 2.3.2, 3.3.2, 9.3.2]

Self-awareness and Relationship Skills are the social and 
emotional learning competencies that are developed in this outcome. 
The skill of developing and using an emotion vocabulary is necessary 
to accurately label a feeling and identify the associated outward 
expression of the emotion. When students use accurate and precise 
emotion words to express feelings, it assists with clear and effective 
communication. The process of recognizing an emotion as it occurs, 
communicating how you are feeling and the behaviour that is 
causing it, is a developmental process that begins at an early age 
and becomes more refined as students mature. A broad emotion 
vocabulary helps improve self-regulation and social awareness. The 
skill of accurately identifying emotions is critical to effective self-
management, relationship building and problem solving/decision 
making.

Outcomes 7.0, 8.0 and 9.0 scaffold the work on emotions using the 
same emotion words referenced in PATHS lessons 11-13.

In Health 1, students learned the emotion words: private, fine, afraid, 
safe, angry, expect, confused, sure, embarrassed, curious, interested, 
frustrated, disappointed, hopeful, shy, lonely, like, dislike, hate, 
disgusted, jealous, content, satisfied, ashamed, guilty, malicious, 
and kind. In Health 2, students will continue to use existing emotion 
words and add to their emotion vocabulary with a focus on the 
following words: happy, sad, private, fine, excited, tired, scared, 
afraid and safe. The focus of this outcome is on increasing children’s 
emotion vocabulary and using it to accurately identify an emotion. 
It is important that teachers explicitly teach emotion vocabulary. 
PATHS®, through the Feeling Faces cards, maps a word to a visual 
representation of the word. Use the following steps to build emotion 
vocabulary:

1. Introduce the word and briefly define it.

2. Model the non-verbal and verbal cues associated with the emotion. 
Use photographs/drawings/impersonations to connect the word to the 
physiological changes and non-verbal/verbal cues in the photograph/
drawing/impersonation.

3. Use a story, activity or discussion to reinforce connections between 
the word, cues and situation.

Children’s social and emotional skills evolve over time. Skills may 
develop differently for each child. Children benefit from having 
many learning and practice opportunities. When providing support 
to students’ emotional development, pay attention to their feelings 
and notice how they are managed. Students come to school with 
divergent experiences, therefore, teachers must model how to 
articulate emotions.  

It is important to note that not all emotions will be taught at this time. 
At later points in the year, the theme of emotional literacy will be 
repeated to increase emotional vocabulary.
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PATHS®:
• Lesson 11: Introduction to Feelings: Happy, Sad, Private
• Lesson 12: Fine, Excited, Tired
• Lesson 13: Scared or Afraid, Safe

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 11, 12 and 13.

Activation

Teachers may
• Make an interactive class chart of emotion words to remind each 

other how to expand and use emotion words. This chart should 
evolve as the year progresses and as the students encounter 
new situations and emotions.

Students may
• Add emotion words to the class chart as they inquire about the 

meaning of new emotion words they have heard or encountered.

Connection

Teachers may
• Use “Minding Emotions Series” from www.getepic.com to 

further develop and discuss students’ understanding of various 
emotions. 

Students may
• Use various “loose parts” to create a face displaying an emotion.  

Collected items could include items such as leaves, rocks, grass, 
twigs, or blocks from various places such as the classroom, 
school grounds or home.

Consolidation

Teachers may 
• Create a situation whereby an emotion is experienced. Model 

for the students the naming of the emotion, associating the 
outward behaviour of the emotion with the name of the emotion. 
Communicate to others what emotion is felt and why it is felt.

Students may
• Use PATHS® Feeling Face cards to visually display an emotion 

they are feeling. They should be able to say what is making them 
feel the emotion indicated by the card.

Authorized

PATHS® [TR]:
• Lesson 11: Introduction 

to Feelings: Happy, Sad, 
Private, pp. 3-1 to 3-10

• Lesson 12: Fine, Excited, 
Tired, pp. 3-11 to 3-18

• Lesson 13: Scared or Afraid, 
Safe, pp. 3-19 to 3-24

Supplementary

• Beautiful Stuff: Learning with 
Found Materials by Cathy 
Weisman Topal and Lella 
Gandini (Teacher Resource 
previously supplied with the 
Kindergarten Health)

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• stories/videos for students 
about recognizing emotions 
in ourselves and others

• art activities: how to portray 
emotions
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8.0 Recognize how emotions 
physically feel and present 
in their bodies. [SEL KSCO 
2.3.3, 2.3.5, 2.3.6, 3.3.2]

 

This outcome is linked to SEL competence Self-Awareness. Part of 
being self-aware is recognizing that an emotion is being experienced 
and then naming the emotion. It is important for students to know how 
an emotion feels in their bodies and how it looks on them. Having 
knowledge of this contributes to self-regulation. It is also a building 
block for being able to recognize emotions in others and being able to 
respond to them. 

It is important that students recognize individuals can emotionally 
and physically experience multiple emotions at one time. Emotional, 
physical and behavioural responses may vary amongst individuals. 

Outcomes 7.0, 8.0 and 9.0 scaffold the work on emotions using the 
same emotion words referenced in PATHS lessons 11-13. As lessons 
11-13 are being done, outcomes 7.0 - 9.0 are being explored. In 
Outcome 7.0, students worked on developing an emotion vocabulary.  
Outcome 8.0, along with identifying emotions and thoughts, being 
able to recognize and monitor associated behaviour, and exploring 
how various emotions physically present in their body, contributes to 
emotional literacy. 

In Health 1, the learning was focused on building an emotion 
vocabulary and using strategies to manage emotions. Health 2 builds 
upon this and draws attention to how emotions physically feel and 
present in their bodies.  

Through the learning experiences in this outcome, students should 
know how emotions may feel and look physically as they are 
experienced. For each of the emotion words learned, students 
should be able to identify particular aspects of facial expression. 
As well, body language such as how a person stands, holds their 
head, and positions their hands and arms may be indicative of an 
emotion being experienced. As they develop these perceptive skills, 
they will be able to interpret facial and body language in others. 
However, physiologically, they themselves will be able to understand 
what it is like to experience an emotion only once they have had 
the experience. (This will help them understand how others may be 
feeling if they recognize facial or body language in others.) Examples 
of physiological changes associated with emotions may be butterflies 
if nervous, sick stomach if worried or anxious and fluttering if excited. 
Pairing physiological changes with facial and body language provides 
a more complete understanding of an emotion.
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PATHS®:
• Lesson 11: Introduction to Feelings: Happy, Sad, Private
• Lesson 12: Fine, Excited, Tired
• Lesson 13: Scared or Afraid, Safe

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 11-13.

Activation

Teachers may
• Display pictures of people exhibiting different emotions and 

use prompt questions such as What do you think this person 
is feeling? How do you know? How do you think this person is 
feeling inside their body? Do they have butterflies in their belly? Is 
their heart beating faster?

Connection

Teachers may 
• Read a selection of children’s literature focusing on emotions and 

discuss how emotions were portrayed in the story.

Students may
• Students will share similar personal experiences regarding when 

they have felt some of these emotions, how they were expressed 
outwardly and the physiological changes within their body.

Consolidation

Teachers may 
• Play the Emotions Guessing Game: Write a variety of emotion 

words on card stock. Place the cards in a bag. Ask students to 
choose one card and act out the emotion for their classmates 
to guess the emotion. Once the emotion has been correctly 
identified, students will then discuss how these emotions 
physiologically present within their bodies. 

Students may
• Make a mask or a puppet representing an emotion. Once it is 

complete, identify the emotion and then discuss how the emotion 
physiologically presents within the body. 

Authorized 

PATHS® [TR]:
• Lesson 11: Introduction 

to Feelings: Happy, Sad, 
Private, pp. 3-1 to 3-9

• Lesson 12: Fine, Excited, 
Tired, pp. 3-11 to 3-17

• Lesson 13: Scared or Afraid, 
Safe, pp. 3-19 to 3-24

Supplementary

• Howard B. Wigglebottom 
Learns It’s OK to Back Away 
by Howard Binkow and 
Susan F. Cornelison

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• teacher resource on how 
to teach children about 
emotions

• videos/online stories for 
how to teach children to 
recognize emotions

Recommended Children’s 
Literature:

The Way I Feel by Janan Cain

About Face by Ellen Schecter

Double Dip Feelings: Stories 
to Help Children Understand 
Emotions by Barbara S.Cain
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58 HEALTH 2 CURRICULUM GUIDE 2022

Perceiving and responding to verbal, non-verbal, situational and 
cultural cues contributes to the SEL competencies of Social 
Awareness and Relationship Skills. In social situations, there is 
diversity in people, the experiences they have had and, subsequently, 
their responses to situations based on their experiences. A strong 
foundation in emotion vocabulary contributes to perceiving cues 
in others and being able to use language to provide a response. 
Being able to perceive and respond contributes to being able to take 
the perspective of and empathize with others. As students mature 
emotionally, their understanding of others and what they are feeling 
deepens. The ability to take the perspective of others requires 
practice and reflection. When we acknowledge and value diversity in 
others’ feelings and viewpoints, we are better equipped to respond 
with empathy and sensitivity. 

In Health 1, students practiced recognition/perception of their verbal 
and non-verbal cues to identify their emotions and the emotions of 
others. Accurate perceptions and responses increase one’s ability 
to empathize with others attributing to more positive relationships 
and a better understanding of cultural perspectives. Be mindful that 
past experiences and cultural diversity may influence a student’s 
perception and response to cues.  

The learning in this outcome should increase students’ ability to 
perceive the people around them, process what is happening and 
be able to respond to them. The outcome is not so much about 
how others are feeling but instead what cues can be used to help 
understand how others are feeling; being able to read a situation 
and provide a response. Because responses can vary from situation 
to situation, the guidance is to let the other person know that they 
perceive what is happening and they are there for them emotionally.

• The verbal cues to consider are: speech, use of additional 
languages other than the language of instruction, sign language, 
and assistive technology aided communication. 

• Non-verbal communication describes the way people send 
and receive information without using words.  Non-verbal cues 
to consider are: body language (facial expression, gestures, 
appearance, eye gaze, posture), touch (pat on the back, hugging, 
pushing), personal space, and written word.  

• Situational cues are contextual cues in the environment that 
signal that an action or event may occur.  If someone walks up 
to you with a smile on their face, says “Hello” and points to a 
group of toys, one may interpret that you are being invited to play 
with this person. Situational cues are influenced by society and 
culture.

Cultural cues are specific to a culture and they have a role to play in 
understanding cueing systems. An example of this is eye contact. 

9.0 Perceive and respond 
to verbal, non-verbal, 
situational and cultural 
cues of others. [SEL KSCO 
6.3.2, 6.3.3, 9.3.2, 9.3.3]
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PATHS®:
• Lesson 11: Introduction to Feelings: Happy, Sad, Private
• Lesson 12: Fine, Excited, Tired
• Lesson 13: Scared or Afraid, Safe

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 11-13.

Activation

Teachers may
• Use a signal or body language to signal transition in the 

classroom. For example, some teachers may clap a rhythm for 
the class to repeat. When the clapping stops, it is a cue to the 
students to stop and listen to the teacher. Without using verbal 
cues, have your students join you in a whole group situation (i.e., 
your classroom meeting place). When the students have arrived, 
ask the students how they knew what to do?” Record their 
responses on a chart or board.

Students may
• Brainstorm ways to communicate emotion verbally and 

nonverbally. Record the class findings on a T-chart. Assign each 
student one method of communication from the chart. Students 
will role play how emotion is communicated using the method. 
The visuals in the big book, Take a Stand, provide examples of 
non-verbal communication and the reader, Getting Along, has a 
visual of children using sign language.

Connection

Students may
• Listen to A Little Spot of Feelings by Diane Alber. Discuss the 

emotions being experienced by the character(s) and explain how 
they would respond to the character(s).

• Recall a time when a friend experienced an emotion. What cues 
did you perceive and how did you respond?

Consolidation

Students may
• Recall and reflect upon a time when they entered a situation 

whereby they joined an existing gathering of their friends and 
had to use verbal, non-verbal, situational and cultural cues to 
gather information about what was happening. Use photo story 
or role play to explain how cues were observed and interpreted to 
integrate, engage and respond with their friends. 

                                  continued

Authorized

PATHS® [TR]:
• Lesson 11: Introduction 

to Feelings: Happy, Sad, 
Private, pp. 3-1 to 3-9

• Lesson 12: Fine, Excited, 
Tired, pp. 3-11 to 3-17

• Lesson 13: Scared or Afraid, 
Safe, pp. 3-19 to 3-24

Supplementary 

• Health & Wellness Life 
Skills Book, pp. 4-5 Resolve 
Conflicts

• Health & Wellness Getting 
Along reader, pp. 11 Friends 
and Conflict

• Take a Stand big book
• One by Kathryn Otoshi 
• Howard B. Wigglebottom 

Learns to Listen by Howard 
Binkow

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• brainbreaks/videos for 
students to practice 
recognizing emotions

• teacher resource for stories 
about emotions

Recommended Children’s 
Literature:

A Little Spot of Feelings by 
Diane Alber

Other children’s literature 
resources may be found in the 
Tumblebook Library accessed 
from the Newfoundland & 
Labrador Public Libraries site: 
www.nlpl.ca
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Sample Performance Indicator

Choose an image that is reflective of one or more people 
experiencing emotion. As an observer, identify what you believe to 
be happening and how the people are feeling based on cues. If you 
could be present in this situation, how would you respond? 

9.0 Perceive and respond 
to verbal, non-verbal, 
situational and cultural 
cues of others. [SEL KSCO 
6.3.2, 6.3.3, 9.3.2, 9.3.3]
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• Explain, using a method of their choice, why it is important for 
them to help others feel a sense of being valued, accepted and 
loved.

Extension

Students may
• Observe their neighbourhood/community for evidence of people 

caring for others and fostering a sense of belonging. 

Other children’s literature 
resources may be found in the 
Tumblebook Library accessed 
from the Newfoundland & 
Labrador Public Libraries site: 
www.nlpl.ca
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6.0   Choose strategies to 
manage emotions, 
impulses and conflict. [SEL 
KSCO 3.3.4, 4.3.3, 10.3.4, 
10.3.6, 11.3.4 ]

This is the second time outcome 6.0 will be visited. When we initially 
addressed outcome 6.0, the focus was on learning about and how to 
use control signals as a strategy for managing emotions, impulses 
and conflict. This time, the focus is on the emotions mad and angry, 
calm or relaxed and worried. Strategies are discussed in relation 
to these specific emotions. The “Turtle” technique and the control 
signals are still relevant strategies to initially deal with the emotions 
named in Lessons 14-18. 

Outcomes 6.0, 7.0, and 9.0 are interrelated and address the area 
of Emotional Literacy. Emotional Literacy is defined as one’s ability 
to name, recognize and understand feelings within yourself and 
others. This enables individuals to be aware of and effectively read 
and respond to verbal and non-verbal cues leading to increased 
self-control and more positive interactions. Emotions, impulses and 
conflict are connected to thoughts and behaviours.

There are several SEL competencies developed in this outcome. 
Firstly, this outcome is linked to SEL Competency Self-Management, 
which focuses on teaching students how to regulate emotions, 
thoughts and behaviours constructively. Becoming proficient in 
managing emotions, impulses and conflict is foundational to self-
management, has implications for every aspect of a person’s life, 
contributes to greater success in relationships and in the achievement 
of one’s goals. Conflict is a natural occurrence in childhood and life. 
Negotiating conflict constructively is an element of the second and 
third SEL competencies: Relationship Skills and Responsible 
Decision Making. Through the learning in this outcome, students 
will develop and use individual strategies to manage conflict as they 
learn the scaffolded skills for building, maintaining and restoring 
relationships. As students learn how to navigate within relationships, 
they develop and apply decision-making skills that reflect the 
expectations of personal behaviour and social interactions. Students 
benefit from explicit instruction in how to manage conflict as they 
develop their relationship skills.

In Health Kindergarten and Health 1, students learned the “Turtle” 
technique for calming down, prompting themselves to stop and think 
about how they will proceed. In Health 2, students are transitioning 
to using a less tactile, more age-appropriate approach of control 
signals to manage emotions, impulses and conflict. After reviewing 
the “Turtle” technique with students, emphasis would be placed 
on “Control Signals”. Some students may continue to use the 
“Turtle” technique before transitioning into using the control signals. 
Strategies specific to the emotions in PATHS® Lessons 14-18 will be 
explored and practiced by students in these lessons.

The learning in this outcome continues to be on how to use calming 
strategies PATHS®: Control Signals. This will help them to identify 
their feelings and effectively problem solve around an identified 
emotion and ultimately return to their activity. Teachers would:

• model the use of ”Control Signals”,                             continued
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PATHS®:
• Lesson 14: Mad or Angry I
• Lesson 15: Mad or Angry II: Recognizing Anger
• Lesson 16: Calm or Relaxed, Worried
• Lesson 17: PATHS Review Lesson I (optional)
• Lesson 18: Mad or Angry III: Baxter and His Temper

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 14, 15, 16,17, and 18.

Activation

Teachers may
• Read children’s literature such as Cool Down and Work Through 

Anger by Cheri J. Meiners or When Sophie Gets Angry-Really, 
Really Angry by Molly Bang and discuss how anger is an emotion 
everyone feels at times.

Students may
• Discuss if they ever felt the same as the characters presented 

in the read aloud children’s literature. What did they do about it? 
Could they have reacted differently? What could/would have been 
a better choice?

Connection

Students may
• Discuss how they would handle a situation where a friend wants 

to break a classroom rule. 

Consolidation

Students may
• Make Dinah Zike’s Giant Four-Door Foldable as outlined on      

pp. 40-41 of the Health & Wellness Teacher’s Edition. Label the 
tabs with the steps for resolving conflict as stated in the Life Skills 
Book. Demonstrate the foldable and give examples for each tab 
as it is lifted. Represent examples of student resolved conflicts. 

Authorized 

PATHS® [TR]:
• Lesson 14: Mad or Angry I,                                      

pp. 3-25 to 3-31
• Lesson 15: Mad or Angry II:  

Recognizing Anger, pp. 3-33 
to 3-37

• Lesson 16: Calm or Relaxed, 
Worried, pp. 3-39 to 3-46

• Lesson 17: PATHS Review 
Lesson I, p. 3-57 (optional)

• Lesson 18: Mad or Angry III: 
Baxter and His Temper, pp. 
4-1 to 4-16

Supplementary

• Health & Wellness Life 
Skills, pp. 6-7, 18-19

• Health & Wellness Teacher’s 
Edition, pp. 12-13, 40-41

• Health & Wellness Health 
Masters, pp. 19, 86

Suggested

Relationships First: Restorative 
Justice in Education approach

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html

• stories/videos/brainbreaks 
practicing techniques to 
manage emotions

Recommended Children’s 
Literature:

Cool Down and Work Through 
Anger by Cheri J. Meiners

When Sophie Gets Angry-Really 
Really Angry by Molly Bang
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6.0   Choose strategies to 
manage emotions, 
impulses and conflict. [SEL 
KSCO 3.3.4, 4.3.3, 10.3.4, 
10.3.6, 11.3.4 ]

• emphasize the use of self talk to guide themselves through the 
steps; and

• provide repeated opportunities to practice and receive 
reinforcement for the use of the “Control Signals” technique.

Students are expected to manage their emotions, impulses and 
conflict. As students experience a range of emotions, whether 
comfortable or uncomfortable, strategies to help manage them can be 
realized by actively using the Control Signals poster. The red signal 
is for the student to realize that they need to calm down in order to 
engage the prefrontal cortex. Once calm, the yellow signal allows the 
student to make a plan to return to the activity. This same logic can be 
applied to the control of impulses. 

When conflict occurs, students may need the help of the teacher to 
facilitate a resolution for the conflict. The key is for the teacher to be 
a facilitator and let the students do the work of resolving the conflict. 
The steps to follow once the students are brought together are:

1. Stop: identify the conflict and conference with the students at the 
same time.

2. Use a self-calming technique: conversations cannot happen 
unless they are calm.

3. Identify the feelings: ask each student to state the problem and 
how they feel.

4. Identify the problem: each student gives their perspective on 
the problem, followed by the teacher’s summary for common 
understanding.

5. Brainstorm possible solutions: the teacher asks students to 
independently identify possible solutions that are agreeable to all.

6. Choose the best solution: students consider win/win options, 
goals and possible outcomes. Students should choose the option 
themselves.

7. Act on the decision: students can go away and try the solution they 
chose.

8. Evaluate the outcome: Is it what you wanted? Can you try again? 
Can you live with the consequences? What would you do 
differently next time? Would you use this approach the next time 
a conflict arises? Will this strategy avert future conflicts?
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Extension

Students may
• Write a journal entry using the sentence starter: I remember a 

time when I felt ______ (emotion). I learned today that the next 
time I feel this way, I can ____ (strategy). 

• Create an emotions booklet using the emotions listed in column 
two; one page per emotion. On each page, students will write 
“When I am _____ (emotion), I know I can _____ (strategy).” 
Visually represent each emotion. 

A Weekend with Wendel by 
Kevin Hinkes

Mad Isn’t Bad: A Child’s Book 
about Anger by Michaelene 
Mundy and R.W.Alley 

How Are You Peeling? by Saxton 
Freymann and Joost Elffers
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1.0   Reflect on their roles and 
responsibilities in fostering 
healthy and respectful 
groups and settings. [Health 
GCO 3, SEL KSCO 1.3.5, 
7.3.1, 8.3.1, 8.3.2]

This is the second time Outcome 1.0 will be visited. The focus this 
time is on making good choices through the lens of reflecting on their 
roles and responsibilities in fostering healthy groups and settings. 

This outcome contributes to the SEL competencies of Self-
Awareness and Social Awareness. Students help to shape the 
environment in which they coexist with others. Self-Awareness 
skills contribute to social awareness and are key to appreciating 
the contributing role of individuals. The uniqueness of individuals, 
and the understanding that all individuals have a voice, belong and 
have inherent worth are key elements of Outcome 1.0, as they are 
fundamental to fostering healthy, respectful groups and settings. 

In Health 1, students were introduced to understanding their role in 
groups and settings and the connection between being part of a group 
and their own social and emotional well-being. Building upon this 
previous learning, students will reflect more deeply on their roles and 
responsibilities to foster healthy and respectful groups and settings 
so that all classroom members feel a sense of belonging and self 
worth as they work respectfully together. In Social Studies, students 
have discussed roles and responsibilities, so should therefore have 
a general understanding of this concept. The focus in Health 2 is for 
the students to look at themselves and reflect on what they are doing 
and saying and how that contributes to fostering healthy groups and 
settings. Part of this reflection is calling into focus the fact that all 
individuals have value, self-worth and voice and should be respected. 
An aspect of their responsibility in fostering healthy groups and 
settings is making good choices-the focus of PATHS® Lesson 19.

As we reflect on roles and responsibilities in fostering healthy and 
respectful groups and settings, the first investigation should be to 
take a look at classroom dynamics and how it promotes a sense 
of community. When reflecting on roles and responsibilities, it is 
important to realize that words and actions affect everyone. Students 
need

• opportunities to develop age-appropriate classroom 
responsibilities; 

• opportunities to participate in meaningful ways in group 
discussions and shared decision making about rules and 
expectations. This can be an effective way to develop classroom 
rules and expectations; 

• opportunities to investigate ideas, complex concepts and ethical 
issues that are relevant to their lives.

While the focus of the learning is within the context of the classroom 
and the school community, the intention is for the skill to be self-
reflective and transferable to other groups and settings beyond the 
school environment. Students need to understand that they play 
a vital role in the way homes, schools and communities function. 
Making good choices is a component of their role. 

This outcome is revisited as students’ understanding and reflection of 
their roles and responsibilities will grow and change during the year.

Emotional Literacy: Understanding My Emotions
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PATHS®:
• Lesson 19: Making Good Choices 

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 19.

Activation

Teachers may
• Engage students in a discussion about how easy or hard it is to 

make good choices.

Students may
• Reflect on a time when they may have chosen to do things 

differently if they were given a chance to start over. They can 
think about what they would do differently and the reason for the 
different approach. 

Connection

Teachers may
• Read Two Simple Rules or another piece of children’s literature 

such as Pig the Pug by Aaron Blabley to examine characters and 
the choices they make. 

Students may
• Assess the choices of the characters in children’s literature read 

aloud regarding whether or not they were good choices for all 
involved.

Consolidation

Teachers may
• Create a list of student-generated statements that indicate a 

choice made; either good or not as good. The good choices 
should contribute to healthy and respectful groups and settings. 

Students may
• Identify the student-generated statements as representing a 

good choice or not a good choice in helping to foster healthy and 
respectful groups and settings. Explain how the good choices are 
contributing to healthy and respectful groups and settings. Reflect 
on the not so good choices and how they could be different next 
time to help foster healthy groups and settings. 

Authorized 

PATHS® [TR]:
• Lesson 19: Making Good 

Choices, pp. 4-17 to 4-23

Supplementary 

• Health & Wellness Teacher’s 
Edition, pp. 28-29

• Health & Wellness Big ideas 
Book, pp. 26-27

• Two Simple Rules reader
•  Fine, Fine School by Sharon 

Creech
• Pumpkin Soup by Helen 

Cooper 

Suggested

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html

• self-portrait activity
• online stories

Recommended Children’s 
Literature:

A Day’s Work by Eve Bunting

Are You Quite Polite?: Silly Dilly 
Manners Songs by Alan Katz

Let’s be Polite by P.K. Hallinan

My Manners Matter: A First Look 
at Being Polite by Pat Thomas

Jonathan Cleaned Up and Then 
He Heard a Sound by Robert 
Munsch

Pig the Pug by Aaron Blabley
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10.0 Solve problems 
independently. [SEL KSCO 
10.3.4, 10.3.5, 11.3.2]

Emotional Literacy: Understanding My Emotions

Outcome 10.0 will introduce problem solving as a component 
of Relationship Skills and Responsible Decision-Making 
competencies. Because problems exist in everyday life, students 
will benefit from having skills to solve problems; having a process 
that works for them, knowing when to engage an adult, and using a 
decision-making model when solving problems. 

It is important to understand that problems can cause conflict and 
that conflict, both internal and external, naturally occurs in daily life 
experiences. Problems range in complexity from not having a pencil 
to being in a major conflict with a friend or experiencing internal 
conflict. There are, however, ways to resolve problems. Applying 
decision-making skills to make informed decisions about personal 
behaviour and social interactions leads to mutually respectful 
interactions. As we gain more experience with solving problems and 
using problem solving skills, we increase our level of confidence 
and independence. Practice is critical to becoming an independent 
problem solver.

In Health 1, learning experiences focused on students working and 
playing respectfully and safely with others. In Health 2, the concept 
of working and playing respectfully and safely is expanded to include 
an approach to living their daily lives because solving problems 
commands respect for all those involved in the situation. Previously, 
outcome 6.0 continued the process of developing skills to manage 
conflict. Now, outcome 10.0 is the first time students will be expected 
to develop independence in their approach to problem solving. 

While students may be uncomfortable when conflict arises and may 
seek out the assistance of adults, moving towards independence 
in problem solving is the ultimate goal. Providing students with 
strategies to be able to solve problems independently will better 
allow them to take ownership and develop problem-solving skills to 
manage problems independently. 

The learning experiences in this outcome should 
• model the problem-solving process. Students work independently 

or with their peers, depending on the nature of the problem, to 
brainstorm an appropriate resolution. In the initial stages, teacher 
facilitated problem-solving as outlined in outcome 6.0 helps with 
development of strategies and independence.

• make logical rather than emotional decisions that are mindful 
of everyone. Use decision-making skills to help with problem 
solving and conflict resolution. 

• differentiate problems that can be solved independently from 
those that need adult assistance. 
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PATHS®:
• Lesson 20: Problem-Solving Meeting I
• Lesson 21: Problem-Solving Meeting II: School Transitions

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 20 and 21.

Activation

Teachers may
• Read children’s literature such as I Want It by Elizabeth Crary. 

Follow the question prompts in the book and discuss the various 
choices they could make and the consequences of each. 

Students may
• Choose the option that best suits everyone in the scenario 

presented in I Want It by Elizabeth Crary. 

Connection

Students may
• Share a time when they wanted something that another person 

had. What action did they choose? Was it a good or not so 
good choice? Did it solve the problem? Their story could be 
represented through mediums such as a retelling or drawing a 
picture.

Consolidation

Students may
• Create a list of problems that are common classroom 

occurrences. For each problem, students will come to a 
consensus about how that problem should be solved in the 
future. Students may also identify which problems require adult 
assistance and which ones could be handled independently by 
students.

• Complete Activity Corner: “Communicate” found in Health and 
Wellness Teacher’s Edition, p. 17. Other emotions may be 
included in this activity. Make sock puppets and then use them 
to act out things to do when they feel angry. Any emotion can be 
used here.

Authorized

PATHS® [TR]:
• Lesson 20: Problem-Solving 

Meeting I, pp. 4-25 to 4-33
• Lesson 21: Problem-

Solving Meeting II: School 
Transitions, pp. 4-35 to 4-21

Appendix:
• interest inventory
• learning styles survey
• multiple intelligence survey

Supplementary

• Health and Wellness 
Teacher’s Edition, p. 17

• Percy Pinhorn by Anne 
Wareham

• It’s OK to Be Different by 
Todd Parr

• The Spork by Kyo Maclear

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• stories/videos for students
• teacher resource for 

teaching problem solving

Recommended Children’s 
Literature:

I Want It by Elizabeth Crary
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11.0  Understand the diverse 
nature of individuals. [SEL 
KSCO 6.3.1, 6.3.2, 7.3.1, 
7.3.2]

My Role in Developing Relationships

Outcome 11.0 contributes to the competency of Social Awareness 
by developing the ability to take the perspective of and empathize 
with others and demonstrating an understanding that all individuals 
belong and have inherent worth. Understanding the diverse nature 
of individuals is fundamental to building skills in perspective-taking, 
empathy, and building belonging and worth of people.

In Health 1, students examined the need for an individual to feel 
valued, accepted and loved in a family, school and community. As 
this applies to all people, it is inherent that there will be acceptance 
of diversity if an individual is valued, accepted and loved. Diversity is 
important and is a positive aspect of society.

Be cautious to not call attention to any one student if they happen to 
represent an aspect of diversity that may be discussed. Ways in which 
people can be diverse can be discussed in general terms without 
naming or calling attention to specific students. 

The learning experiences associated with this outcome should focus 
on building an understanding of

• the meaning of diversity;
• aspects of individuals that may be different from others- culture, 

language, abilities, interests, experiences, learning styles, 
physical traits, personality traits;

• diversity within their local environment.

This outcome has cross curricular links with:

Religion: 1.1 recognize that various living belief systems have 
traditions and practices that are historically significant

Sample Performance Indicator

Examine their neighbourhoods or communities to identify examples of 
the integration of diversity into places where they live, learn, work and 
play.
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Authorized

Appendix:
• interest inventory
• learning styles survey
• multiple intelligence survey

Supplementary

• Percy Pinhorn by Anne 
Wareham

• It’s OK to Be Different by 
Todd Parr

• The Spork by Kyo Maclear

Suggested

Recommended Children’s 
Literature:

Whoever You Are by Mem Fox

Why Am I Different by Norma 
Simon

We’re Different, We’re the Same 
by Bobbi Kates

My Brother is Autistic (Let’s Talk 
About It) by Jennifer Moore-
Mallinos

Friends by Tegan and Sally 
Odgers

Sister Anne’s Hands by 
Marybeth Lorbiecki

Giraffes Can’t Dance by Giles 
Andreae

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html:

• stories/videos about 
recognizing and accepting 
differences/neurodiversity 

• teacher resource: websites 
with sample inventories

Activation

Teachers may
• Read children’s literature such as Percy Pinhorn by Anne 

Wareham and discuss with students the diversity of each of the 
characters. 

Students may
• Work with a partner to select a character from Percy Pinhorn and 

complete a web for each character that describes the physical 
characteristics, personality and interests of each character.

Connection

Students may
• Select and complete an interest inventory, multiple intelligences 

and/or learning styles survey. (The appendix provides an example 
of each type of survey.) These surveys will identify a variety of 
student strengths. Findings may be presented to the class. Once 
everyone has presented, represent what students found to be 
interesting about the diversity of the group. 

Consolidation 

Students may
• Use the information generated from the Percy Pinhorn 

web activity to complete a Venn diagram. To demonstrate 
understanding of the diverse nature of individuals, compare their 
personal strengths with a character in the word web. Explain how 
the strengths of each character are different but contribute to 
positive group dynamics.

Extension

Teachers may
• Ask students to reflect on what they believe the results of the 

completed various surveys mean for them. Encourage them to 
reflect on the diversity of the results and how that contributes to 
the diversity of the group.

My Role in Developing Relationships 
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12.0 Develop skills to make and 
maintain friendships. [SEL 
KSCO 6.3.1, 7.3.1, 10.3.2, 
10.3.3]

Making and maintaining friendships contributes to the building of 
knowledge and skills that originate in the social and emotional 
learning competencies, Social Awareness and Relationship 
Skills. As friendships become increasingly important as part of one’s 
support network, so too does the development of social awareness 
skills. In friendships and in relationships in general, it is important to 
recognize that there will be viewpoints of others that may be different 
from your own. In addition to possibly having differing opinions, 
people with whom we share relationships may be diverse in other 
respects as discussed in outcome 11.0. Respect is foundational in 
all relationships. Friendships are meaningful and contribute to one’s 
well-being and sense of belonging. They are initiated and maintained 
using strong foundational skills that reflect the ability to adjust 
according to differing influences on relationships.

In Health 1, students learned about the characteristics of a friend and 
understand the need for an individual to feel valued, accepted and 
loved in their family, school, and community. Included in this is the 
importance of being part of a group and the needs that can be met by 
being part of a group. Being included in a group can help individuals 
feel a sense of security and a general sense of belonging, and can 
foster positive self-esteem. Students will also recognize that they are 
part of many different groups - their family, their school and various 
community groups, such as religious, cultural and special interest 
groups. In  Health 2, this will be expanded to learn skills specific to 
making and maintaining friendships. 

The intent of this outcome is to focus on learning experiences to build  
skills necessary to make and keep a friend. 

To make friends, the skills that are helpful are
• being able to integrate into a group;
• contributing to having fun and enjoyable experiences; 
• giving everyone a chance; 
• having a degree of self confidence to initiate a conversation;
• having a feeling of safety in reaching out to a new friend;
• identifying similar interests to initiate a friendship; and 
• interacting positively (being an attentive listener, kind, open 

minded, respectful in their interactions).

To maintain friendships, the skills that are helpful are
• being able to compromise;
• being able to problem solve; 
• being a good friend yourself; 
• being an effective communicator; 
• being open minded; 
• contributing to each other’s well-being;
• living the philosophy of diversity in interactions with friends; 
• respecting others’ personal space; and
• understanding that people respond to situations differently.

My Role in Developing Relationships 
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PATHS®:
• Lesson 22: Shy, Lonely
• Lesson 23: Making Friends: Baxter Makes a New Friend
• Lesson 24: Frustrated

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 22, 23 and 24.

Activation

Teachers may
• Ask students to think of a friendship and what they like about 

it. The discussion may lead to identifying such things as being 
kind, respectful, valuing others’ opinions, being supportive, and 
knowing it is ok to disagree.

 Students may
• Think of a time when they had to make a new friend. What did 

they do? What did they say? How did they feel in the process? 

Connection

Teachers may 
• Display pp. 6-7 in the Health & Wellness Big Ideas Book and 

discuss each aspect of good character and how good character is 
important in creating and maintaining friendships. The Teacher’s 
Edition, pp. 6-9, provides additional material for classroom use.

Students may
• Think of a friendship they currently have and how their personal 

character traits contribute to that relationship being healthy.

Consolidation

Teachers may 
• Read Teamwork by Dawn McMillan or Two Simple Rules by Trish 

Puharich. Discuss how respect and responsibility in relationships 
with classmates help relationships progress.

• Read pp. 10-15 in Getting Along reader. Supporting materials 
are in the Teacher’s Edition, pp. 36-39, and the master “Grow a 
Friend” in Health & Wellness Health Masters.

Students may
• In groups of 4-5, create a skit of a healthy friendship where the 

dialogue and actions are characteristic of a healthy relationship.
• Complete the activity pages “Picture Good Character” and 

“Showing Good Character”, on pp. 3-4 in Health & Wellness 
Health Masters.

Authorized

PATHS® [TR]:
• Lesson 22: Shy, Lonely, p. 

5-1
• Lesson 23: Making Friends: 

Baxter Makes a New Friend, 
p. 5-11

• Lesson 24: Frustrated,        
p. 5-31

Supplementary 

• Health & Wellness Teacher’s 
Edition, pp. 6-9, 36-39

• Health & Wellness Health 
Masters, pp. 16, 3-4

• Health & Wellness Getting 
Along reader: pp. 10-15

• Health & Wellness Big Ideas 
Book, pp. 6-7

• Take A Stand big book, 
• Teamwork by Dawn 

McMillan
• Two Simple Rules by Trish 

Puharich
• Have You Filled a Bucket 

Today? by Carol McCloud 

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• stories/videos about 
connecting with others, 
being a good friend

Recommended Children’s 
Literature:

How Full Is Your Bucket? by Tom 
Rath and Mary Reckmeyer

The Bad Seed by Jory John

The Huggapotamus by Steve 
Metzger
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13.0 Accurately identify personal 
strengths and challenges. 
[SEL KSCO 1.3.2]

Being able to identify personal strengths and challenges contributes 
to the competency of Self-Awareness. Focusing on self and 
understanding of where your personal strengths and challenges lie, 
provides the learner with valuable information about themselves 
and possible direction for growth. Being self-aware is necessary 
to successfully integrate into relationships and to continue along a 
growth continuum. 

Previous learning in Health 1 focused on personal traits and 
competencies that made themselves and others unique. In 
outcome 5.0 in Health 2, students learned how to give and receive 
constructive feedback. Constructive feedback is a way to connect 
to personal challenges by having others identify challenges for 
them. Outcome 13.0 in Health 2 builds upon these outcomes by 
students acknowledging their strengths and their challenges. It 
is not expected that students will do anything to address their 
challenges in this learning, but instead to become aware of the 
challenge(s). Some students may move into making changes to 
address their challenge(s) but it is not inside the parameter of this 
outcome. Helping students to understand and own their strengths and 
challenge(s) is the first step in being self-aware. Future growth cannot 
happen without self-awareness. 

Some students may be sensitive to having their strengths or 
challenges highlighted and may become emotional or react adversely 
while discussing them. Be sensitive to possible reactions of students 
as they may not be aware of their particular strengths and challenges. 

This outcome connects to the daily PATHS Kid for Today as it 
identifies authentic compliments for the student. The philosophy of 
this activity is to enhance self-esteem by acknowledging strengths. 
Students are developing the skill of differentiating between a 
superficial compliment such as ‘I like your hair colour’ or ‘I like your 
hat’ and a more sincere compliment such as ‘I like how you shared 
your crayons with me today’. Through this learning experience in 
Health 2, students should be building the skill of giving authentic 
compliments. From this daily routine, students should have a solid 
understanding of their strengths. 

The parameters for the learning experiences in this outcome are 
identifying

• Personal Strengths: things that students find easy to do or do 
naturally. Examples may include: being athletic, caring, creative, 
patient, adventurous, friendly, multilingual.

• Challenges: things that students find difficult to do or do not do 
naturally. Examples may include: sharing, learning, being athletic, 
tying shoes, waiting their turn, including others, not interrupting, 
building a friend group.

My Role in Developing Relationships 
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Activation

Teachers may
• Revisit the selection Teamwork by Dawn McMillan and have a 

discussion with a focus on students’ own personal strengths and 
challenges.

Students may
• Write a reflection on the literature selection, Teamwork, and relate 

it to their personal experiences.

Connection

Teachers may
• Read the big book Take a Stand and discuss how the various 

situations can elicit positive character traits or competencies.

Students may
• Use the following starters to write a journal entry:

            My friends think that I am good at…

            I am good at…

            An area I need to work on is …

Consolidation

Students may
• Make a list of their personal strengths and challenges. Include 

some of these to create a foldable book, featuring themselves. 
They may choose things such as photos, illustrations, or craft 
supplies to represent their ideas. 

• Complete the Health Master, “Be Proud of Yourself”, p. 8.

Extension

Students may
• Reflect on a personal challenge and how it impacts their 

interactions with others. Consider how they have been focusing 
on maintaining healthy interactions with others while managing 
their personal challenge.

Supplementary 

• Teamwork by Dawn 
McMillan

• Have You Filled a Bucket 
Today? by Carol McCloud

• Take a Stand big book
• Health & Wellness Teacher’s 

Edition, pp. 16, 17
• Health & Wellness Health 

Masters, p. 8
• Health & Wellness Your 

Feelings reader, pp. 10,11

Suggested 

Recommended Children’s 
Literature:

How Full Is Your Bucket? by Tom 
Rath and Mary Reckmeyer

Have You Filled a Bucket Today? 
by Carol McCloud

Crow Boy by Taro Yashima

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html:

• teacher resource
• student videos/activities on 

being a good friend
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5.0   Understand how to give 
and receive constructive 
feedback. [Health GCO 2, 
SEL KSCO 4.3.5, 9.3.3, 
9.3.4]

This is the second time outcome 5.0 will be visited. The focus is now 
on the characteristics of accepting a win or a loss based on their 
understanding of how to give and receive constructive feedback. 

Outcome 5.0 supports the SEL Competencies Relationship Skills 
and Self Management. Relationship skills focus on the ability to 
establish and maintain healthy and rewarding relationships with 
individuals and diverse groups. Understanding how to give and 
receive constructive feedback is an important skill when interacting 
with others. As individuals grow in their ability and comfort with this 
skill, constructive feedback moves from being superficial to more 
authentic and constructive in nature. Self-management skills are 
enhanced as students learn how to skillfully give feedback and 
respond to constructive feedback, recognizing that we communicate 
thoughts and feelings in different ways. An understanding of the role 
emotions play in the giving and receiving of feedback will influence 
the messages we send and how we interpret the messages of others. 

In Health 1, students learned how to give and receive compliments. 
In Health 2, students will continue to become skillful at complimenting 
and giving and receiving constructive feedback; acknowledging 
what a person does well in addition to giving suggestions for 
improvements. Kristin Vanderlip Taylor (2016), in Teaching Students 
to Give and Receive Meaningful Feedback, asserts that a caution to 
keep in mind is to frame the feedback in a positive way. Avoiding the 
use of “you” and accusatory language will prevent offending or hurting 
anyone’s feelings. The constructive criticism needs to be about the 
work and not the person.

The parameters for the content explored in this outcome are:
• using strategies to identify and communicate something done 

well in addition to an area for improvement,
• taking the focus off the person and placing it on the thing done 

well or the area for improvement, and
• being mindful of evoking emotions and how to manage them if 

they become a factor.

Modelling questioning strategies and conversational practices 
will help students develop skills to seek and give meaningful and 
relevant feedback. Instead of students asking, “Is this right?”, they 
may ask, “Is there anything else I can do to make it better?” This 
creates a collaborative approach to their work. “Learning to give 
and receive meaningful feedback is a skill that will benefit students 
throughout their lives, in both social and academic conversations and 
regarding their own work and the works of others. By modelling and 
providing the time and space for such collaborative conversations to 
occur regularly, teachers can facilitate a lifelong aptitude for asking 
questions that provoke insight and reflection and spark conversations 
that bring about changes that might not occur otherwise.” (Vanderlip 
Taylor, 2016).
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PATHS®:
• Lesson 25: Being a Good Winner/Loser

While there are many suggested teaching and assessment strategies, 
it is not expected that teachers use these in addition to PATHS® 
Lesson 25.

Activation

Teachers may 
• Read a selection of children’s literature such as Sally Sore Loser 

by Frank J. Sileo. Ask students to identify feedback that will help 
Sally improve her interactions with others.

Connection

Students may
• Watch the video: Always Be a Good Sport and discuss what 

Peter did to be a gracious loser and what his opponent did to not 
be a gracious winner. 

Consolidation

Students may
• Compose a list of responses that could be used in situations 

where students either did well or are not accepting a loss well. 
Practice how to use some of the responses in a role-play.

Authorized

PATHS® [TR]:
• Lesson 25: Being a Good 

Winner/Loser, p. 5-37

Suggested

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html:

• being a good sport 

Recommended Children’s 
Literature:

Sally Sore Loser by Frank J. 
Sileo
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1.0   Reflect on their roles and 
responsibilities in fostering 
healthy and respectful 
groups and settings. [Health 
GCO 3, SEL KSCO 1.3.5, 
7.3.1, 8.3.1, 8.3.2]

This is the third time Outcome 1.0 will be visited. The difference with 
this treatment is the focus on problem solving through the lens of 
reflecting on their roles and responsibilities in fostering healthy groups 
and settings. 

This outcome contributes to the SEL competencies of Self-
Awareness and Social Awareness. Students help to shape the 
environment in which they coexist with others in groups and settings. 
Self-Awareness skills contribute to social awareness and are key to 
appreciating the contributing role of individuals. The uniqueness of 
individuals, and the understanding that all individuals have a voice, 
belong, and have inherent worth are key elements of Outcome 1.0, 
as they are fundamental to fostering healthy, respectful groups and 
settings. 

In Health 1 and in Social Studies 1, students were introduced to the 
understanding of their role in groups and settings and the connection 
between being part of a group and their own social and emotional 
well-being. Building upon this previous learning, students will reflect 
more deeply on their own roles and responsibilities to foster healthy 
and respectful groups and settings so that all classroom members 
feel a sense of belonging and self-worth as they work respectfully 
together. The focus in Health 2 is for the students to look at 
themselves and reflect on what they are doing and saying and how 
that contributes to fostering healthy groups and settings. Part of this 
reflection is calling into focus the fact that all individuals have value, 
self-worth and voice and should be respected. An aspect of their 
responsibility in fostering healthy groups and settings is making good 
choices which was discussed in PATHS®Lesson 19. Now, the skill of 
Problem Solving is the focus of PATHS® Lesson 26.

As we reflect on roles and responsibilities in fostering healthy and 
respectful groups and settings, the first investigation should be to 
take a look at classroom dynamics and how they promote a sense 
of community. When reflecting on roles and responsibilities, it’s 
important to realize how words and actions affect everyone. Students 
need: 

• opportunities to develop age-appropriate responsibilities in the 
classroom;

• opportunities to participate in meaningful ways in group 
discussions and shared decision making about rules and 
expectations; this can be an effective way to develop classroom 
rules and expectations; and

• opportunities to investigate ideas, complex concepts and ethical 
issues that are relevant to their lives.

While the focus of the learning is within the context of the classroom 
and the school community, the intention for the learning of the skill 
to be self-reflective and transferable to other groups and settings 
beyond the school environment. We need the students to understand 
that they have a vital role in the way homes, schools and communities 
function. Making good choices and being able to problem solve are 
components of their role. 

My Role in Developing Relationships 
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PATHS®:

 • Lesson 26: Problem-Solving Meeting III: Friendship/Recess

While there are many suggested teaching and assessment strategies, 
it is not expected that teachers use these in addition to PATHS® 
Lesson 26.

Activation

Students may
• Reflect on a problem they had to deal with recently. What was 

their approach to solving the problem? Was it helpful?

Connection

Teachers may
• Revisit the problem-solving steps in the first exploration of 

Outcome 1.0. 

Students may
• Given a scenario, work in small groups to practice using the 

problem-solving steps as outlined in Outcome 1.0. 

Consolidation

Students may
• Help a friend in the class or in a group to which they belong 

outside of school, navigate a problem they are experiencing. 
Guide the friend through the problem-solving steps to help them 
resolve a problem. They can follow up by reflecting on their skill 
at using the steps to solve a problem. 

Authorized

PATHS® [TR]:
• Lesson 26: Problem-Solving 

Meeting III: Friendship/
Recess, pp. 5-49

Supplementary

• Health & Wellness Health 
Masters, p. 15 

• Health & Wellness Teacher’s 
Edition, pp. 28-29

Suggested 

Recommended Children’s 
Literature:

What Do You Do With a 
Problem? by Kobi Yamada

Other children’s literature 
resources may be found in the 
Tumblebook Library accessed 
from the Newfoundland & 
Labrador Public Libraries site: 
www.nlpl.ca

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• problem solving

My Role in Developing Relationships 
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14.0 Recognize physical growth 
changes of the body and 
influencing factors on 
body shape and size. [SEL 
KSCO 1.3.6, 7.3.1, 7.3.2] 

This outcome has connections to the SEL competencies of self-
awareness and social awareness. In terms of self-awareness, 
developing the skill of acknowledging aspects of themselves that can 
and cannot be changed is at the core of developing a healthy body 
image. Social awareness highlights the uniqueness of individuals and 
commonality among people in terms of their growth and development. 

Previous learning in Health 1 centered around understanding that 
there were rates of change in structure and overall appearances of 
the body that are unique to individuals. Health 2 scaffolds the learning 
to examine the influencing factors of body shape and size. There 
are also connections to body-based harassment which is explored 
in Health 2, outcomes 21.0 and 22.0. Outcome 14.0 should develop 
a deeper understanding of the diversity of body shape and size and 
serve to curtail body-based harassment. 

This topic has sensitivities on several levels. First of all, drawing 
attention to growth changes of the body and influencing factors may 
be problematic for some individuals. It is recommended to discuss 
growth changes in general terms and not specific to individuals. 
Comparing students on a specific aspect of growth is not conducive 
to developing a positive body image. This is an opportunity to focus 
on building a positive self-image. Body image is the mental picture 
you have of yourself; how you see and feel about yourself, along 
with your thoughts and judgements about yourself. Body image has 
a significant impact on self-esteem; the confidence and satisfaction 
a person has in one’s self. As body shape and size are components 
of body-based harassment, a zero tolerance for body related teasing 
should be discussed. Secondly, as genetics are an influencing factor, 
there may be some students in varying care situations who may or 
may not know family genetics. Be mindful when choosing activities 
that speak to genetics. 

This outcome discusses
• growth changes: it lays the foundation for managing feelings 

about one’s body in future outcomes as it builds an understanding 
of growth and the influences on growth and development. When 
discussing growth changes, it is not the intention to draw attention 
to feelings associated with physical appearances but to build 
knowledge about growth and development changes that will 
happen.

• influencing factors: genetics, gender, and stages of development.

Sample performance Indicator

Use the Health & Wellness Health Songs CD, song “Changes Big 
and Small” or “Everything Grows”, to reflect on the growth changes 
discussed in the lyrics of the songs. Create and perform additional 
verses substituting the changes that they have experienced in their 
bodies. Actions may be added to correspond to the lyrics.  

My Body
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Activation

Teachers may
• Use a class picture or a poster from the Healthy Body Image 

Toolkit to discuss the diversity of students in the picture/poster. 
Read aloud the literature selection Percy Pinhorn. You may 
choose to use the page-by-page discussion prompts provided on 
pp. 7-9 of Healthy Body Image: Healthy Bodies Come in Many 
Shapes and Sizes for Grade Two. The key messages outlined 
on the last page of Percy Pinhorn will help students reflect on the 
story and discuss the importance of accepting ourselves and the 
diversity of others.

 Students may
• Use Health Master p. 21, “I Have Changed”, to discuss similarities 

and differences in growth. Differences may include refinement of 
gross motor skills, height, speech, hair style and length, scars, 
missing teeth, or shoe size. Use a T-chart to record similarities 
and differences of their physical growth changes.

Connection

Teachers may
• Use pp.10-11 of Health & Wellness Big Ideas Book for visuals of 

individuals at various stages of the life cycle. Where possible, to 
incorporate the influence of genetics, students may look to their 
families to help explain genetic similarities. Follow up by reading 
pp. 2-7 in the Health & Wellness Your Body reader.

Students may
• At various points in the school year, record their own growth on a 

personal tree image found in the appendix.
• Choose a character in Percy Pinhorn and discuss how that 

character was different from the others. Identify how that 
character demonstrated acceptance of self and others.

• Complete an art activity such as a class mural in which the 
students represent themselves while illustrating the captions:
• We are healthy and active and like who we are!
• Every Body is Different: Be friends with everybody!

Consolidation

Teachers may
• Read the selection Me and My Amazing Body. Organize learning 

centers that focus on growth and factors that influence it.

Students may
• Use “Order It!” from the Health & Wellness Health Masters to 

determine understanding of the growth changes of the body.

Authorized

Appendix:
• tree leaf template

Supplementary 

• Health & Wellness Your 
Body reader, pp. 2-7

• Health & Wellness Keeping 
Clean and Fit reader,        
pp. 2-7

• Health & Wellness Health 
Masters, pp. 21-22

• Health & Wellness Big Ideas 
Book, pp. 10-11

• Health & Wellness 
Teacher’s Edition, pp. 44-51

• Health & Wellness Health 
Songs K-2, Track #3 

• Me and My Amazing Body 
by Joan Sweeney

• If Only I Had a Green Nose 
by Max Lucado

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• teacher resources
• stories about growth

Posters: Healthy Body Image, 
Healthy Bodies Come in Many 
Shapes and Sizes: For Grade 
Two and Grade Four. 

Recommended Children’s 
Literature:

All the Colors of the Earth by 
Sheila Hamanaka

Stand Tall Molly Lou Melon by 
Patty Lovell and David Catrow 
Usborne

My Body
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15.0 Examine practices that 
contribute to physical and 
mental health. [SEL KSCO 
4.3.6, 13.3.2]

My Body

The SEL competencies that are relevant to this outcome are self-
management and responsible decision making. As students 
develop autonomy, they will be independently making decisions. 
Therefore, students need experience in making decisions or be 
given opportunities to learn about how to make healthy decisions. In 
terms of health behaviours, students can learn about actions that will 
promote their health. Their ability to make health-promoting decisions 
will impact their physical and mental health. 

In Health 1, students learned about health practices that promoted 
physical and mental health in Outcomes 14.0 - 18.0. In Health 2, the 
learning continues to promote physical and mental health practices 
but with an emphasis on the connection between physical and mental 
health. Any decision they make may have an impact on physical and 
or mental health. 

Personal practices that contribute to a healthy body and mind may 
include:

• acknowledging and communicating thoughts and feelings,
• being physically active with activities that promote lifelong 

physical activity,
• drinking water,
• eating nutritious foods,
• engaging in oral health care,
• getting proper rest,
• participating in leisure activities,
• practicing personal hygiene and cold/flu prevention,
• resolving problems as they arise, and
• staying connected to a social network.

The learning experiences should include opportunities to explore 
the connection between the decisions they make and their physical 
and mental health. While many of the items in the list above appear 
to have a benefit for either physical or mental health, many of them 
benefit both physical and mental health. It is this connection that 
should be solidified through the learning experiences. 
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Activation

Teachers may
• In morning circle time, share a healthy practice that may be new, 

revisited or increased. For example, Did you try a new food? 
Did you drink lots of water? Did you walk somewhere instead of 
getting a ride? Did you get adequate rest? Did you do something 
with friends or family? Did you make an effort to include others in 
free play? Did you use any problem-solving strategies on a recent 
problem that you encountered? Did you participate in any fun 
activities? Do you have something you are looking forward to? 
Encourage students to choose one of the above questions and 
provide a response during circle time.

Connection

Teachers may 
• Create a T chart with the headings “Helps My Physical Health” 

and “Helps My Mental Health”. Elicit student responses and 
discuss placement of the item on the chart.

Students may
• Think about their typical day. Consider the things in their day that 

contribute to physical health, mental health or both. 

Consolidation

Students may
• Use the master “What Would You Do?” in Health Masters, p.24, 

to provide students with an opportunity to assess oral health care 
practices that contribute to a healthy body.

• Think about the responses provided for the T chart. Devise a plan 
to alter one aspect of your day to contribute to your physical and 
or mental health.

Extension

Students may 
• Share their plans with people at home. Discuss the plan and 

make adjustments to better the physical and mental health of the 
people at home.

Supplementary 

• Health & Wellness Health 
Masters, pp. 23-24, 44-49

• Health & Wellness Staying 
in Shape reader: pp. 16-17

• The Monster Health Book: 
A Guide to Eating healthy, 
Being Active and Feeling 
Great for Monsters and Kids 
by Edward Miller

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• teacher resource, videos
• online stories about healthy 

habits

My Body
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16.0 Understand that some 
conditions require 
medication to maintain 
physical and mental health. 
[SEL KSCO 4.3.3, 4.3.6, 
12.3.3]

Self-management and responsible decision-making competencies 
are developed in activities that enable students to foster self-
management, engage in health-promoting behaviours, and use safety 
guidelines when making decisions. In situations where medication is 
required, there is an element of self-management that will need to be 
fostered and developed as students mature. Some medical conditions 
will not have cures but will use medication as a management strategy. 

In Health 1, students learned about demonstrating safe practices 
with medicine for themselves and others. Those practices involved 
storing medicine away from small children and taking it only from a 
trusted adult. In Health 2, the learning is scaffolded to explore how 
medication can be used as a tool to manage a condition to maintain 
physical and mental health. 

It should be noted that students and teachers with medical conditions 
may not want the attention of being referred to in these discussions. 
Also, it may be sensitive for some students if they have family 
members with similar conditions.  

Parameters: 
Examples of conditions that require medication to maintain physical 
and mental health include:

• allergies (epipen)
• asthma
• cancer
• cystic fibrosis
• diabetes
• heart disease
• mental illness

Keeping class needs in mind, focus on a minimum of two conditions 
that require medication to maintain physical and mental health.  For 
each condition, discuss:

• A brief synopsis of the condition (in general terms not specific to 
an individual);

• Involvement of the doctor in the use of medication to maintain 
health (prescription, monitoring of the condition);

• What the medication does in the body generally; and
• Benefits of the medication to physical and mental health.

My Body
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Activation

Teachers may
• Begin with the visual on pp. 32-33 of Health & Wellness Big Ideas 

Book and discuss student understanding of medications. 

Connection

Teachers may
• Use children’s literature to discuss how medication is used to help 

a character be well physically and mentally. 
• Use the “Before Reading” feature in Health & Wellness Teacher’s 

Edition, pp.148-153 to connect students to experiences with 
medication. Brainstorm various medical conditions which require 
individuals to take medicines to maintain their health. For 
example, people with diabetes may require insulin and students 
with allergies may carry an epi-pen.

Students may
• Complete pp. 69-70 in Health & Wellness Health Masters. 

Consolidation

Students may
• Design an informational poster about a medical condition and the 

medicine necessary to help maintain health. For example, asthma 
and the use of a puffer and a mask help to stabilize breathing, 
or allergies and the use of an epipen can mitigate the reaction 
to the allergan so that the person can have time to get medical 
attention.

Extension

Students may
• Roleplay a scenario that highlights the use of some medicines 

necessary for maintaining health. Students may pretend to be 
showing the routine associated with a medical condition by 
reading directions for medications, contacting or having an adult 
present, knowing the proper procedure to take medications, and 
follow-up required, if any. 

Supplementary

• Health & Wellness Big Ideas 
Book, pp. 32-33

• Health & Wellness Health 
Masters, pp. 69-70

• Health & Wellness Teacher’s 
Edition, pp. 148-153

• Health & Wellness 
Medicines and Drugs and 
You reader, pp. 2-5

• Taking Diabetes to School 
by Kim Gosselin

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos about medication 
safety, doctors and diseases

• teacher resource on 
medication safety

Recommended Children’s 
Literature:

No Nuts for Me by Aaron Zevy

The Great Katie Kate by M. 
Maitand Deland, MD

I Think I am Going to Sneeze: 
A First Look at Allergies by Pat 
Thomas

Why Is it so Hard to Breathe?” A 
First Look at ... Allergies by Pat 
Thomas

Taking Food Allergies to School 
by Ellen Weiner

My Body
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17.0 Use Canada’s Food Guide 
to explore messaging about 
food variety and water. 
[SEL KSCO 1.3.1, 4.3.6] 

        
        17.1 Recognize that 

breastfeeding is the 
unequalled way to feed 
infants and young children

This outcome supports skill building in the competency of self-
awareness by identifying likes and dislikes, as well as the 
competency of self-management by engaging in health promoting 
behaviours. 

In Health 1, Outcomes 19.0 - 22.0 explored how eating a variety of 
foods from Canada’s Food Guide helps bodies grow healthy and stay 
strong, how foods and beverages are classified as “healthy” or “foods 
and beverages to limit”, the importance of trying new foods, and the 
benefits of eating a healthy breakfast. In Health 2, students will build 
on this learning and develop an understanding that healthy eating 
begins in infancy with breastfeeding. As well, students will develop 
an understanding of the messaging contained within Canada’s Food 
Guide. 

When bringing food into the classroom, teachers should be aware of 
student allergies. 

The intention of this outcome is to explore the guidance or the 
messages offered to Canadians for a healthy eating pattern. 
Breastfeeding is recognized as the unequalled way to feed infants. 
Consistent with the World Health Organization (WHO) global 
recommendation for public health, Health Canada recommends 
breastfeeding - exclusively for the first six months, and sustained for 
up to two years or longer with appropriate complementary feeding, 
is important for the nutrition, immunologic protection, growth, and 
development of infants and toddlers.

Breastfeeding is also linked to many of the United Nations 
Sustainable Development Goals, such as no poverty, zero hunger, 
good health and well-being, no inequity, and responsible consumption 
and production. 

Human milk substitutes, like infant formula, may be given to babies 
for a variety of reasons. Parents may choose to feed their baby 
formula only, or give some formula and some breastmilk. 

It is important for students to understand that breastfeeding is part 
of a healthy eating pattern for some two year olds. While Canada’s 
Food Guide is designed for ages two and up, some toddlers may be 
continuing to be breastfed along with eating solid foods. (retrieved 
from https://www.canada.ca/en/public-health/services/publications/
healthy-living/maternity-newborn-care-guidelines-chapter-6.html)

For most families, the term breastfeeding is relevant; however, 
educators should consider that some families may prefer different 
language when referring to parenting and infant feeding. For 
example, an individual may want to be referred to as a pregnant 
person rather than a pregnant woman; the person giving birth may 
want to be referred to as a birthing parent rather than a mother; the 
individual who is lactating may prefer the term chest feeding parent 
rather than breastfeeding woman or parent.

                                                                                       continued

My Body
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Activation

Teachers may
• Use Eat All Your Colors big book, pp.10-11, grocery store flyers, 

food models, pictures, smartboard images, or cookbooks to 
find examples of unfamiliar and alternate foods within each 
food grouping. Soy milk and kefir are choices within the protein 
grouping that may not be widely known. Assign one food grouping 
to each student group. Discuss the influence of foods from other 
countries in the variety of foods available.

Students may
• Brainstorm different ways to prepare foods. For example potatoes 

may be prepared as riced potatoes, baked, mashed, scalloped, 
boiled and oven-baked. Other foods may be used such as 
carrots, eggs, blueberries or strawberries. Using the big book Eat 
All Your Colors, students can choose a food and brainstorm all 
the different ways they could prepare the same food. Observe 
student responses to the brainstorming activity.

• Talk about a food they have tried. Describe the food, how it was 
prepared and what they thought of their experience with the food.

• Think about a time when they saw an infant or a toddler being 
fed. What were their thoughts or questions at the time?

Connection

Teachers may
• Introduce the Canada’s Food Guide for First Nations, Inuit and 

Métis and explore the variety of foods contained within it. 

Students may
• In a journal entry, complete 1-2 sentences for each of the 

following sentence starters:
• In the past, I have eaten potatoes prepared…
• I would like to try potatoes prepared as…
• My favorite way to eat potatoes is …
• I saw a baby being fed today and I ...

• Rethink Your Drink: Brainstorm the possible meanings of this 
slogan. Identify drinks, other than water, that may be consumed 
such as soft drinks, sports drinks, juice and milk. The main point 
to be noted is that water or milk are healthy choices.

                                                                                      continued

Supplementary

• Eat All Your Colors big book, 
pp. 10-11

• Health & Wellness Healthy 
Foods For You reader, pp. 
2-7

• Health & Wellness Staying in 
Shape reader, pp. 10-15

• Health & Wellness Health 
Masters, pp. 31-34, 37

• Health & Wellness Big Ideas 
Book, pp. 14-17

• Health & Wellness Teachers 
Edition, pp. 65-75

• I Will Never Not Ever Eat a 
Tomato by Lauren Childs

• Beef Stew by Barbara 
Brenner

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos about eating a variety 
of foods

• teacher resources for 
Canada’s Food Guide

• links for healthy recipes, 
food preparation information

Recommended Children’s 
Literature:

Blue Potatoes, Orange 
Tomatoes: How To Grow a 
Rainbow Garden by Rosalind 
Creasy

Bread and Jam for Frances by 
Russell Hoban

Drinking Water by Mari C. Schuh

Mama’s Milk by Michael Elsohn-
Ross

We like to Nurse by Chia Martin

My Body
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By using a person-centred approach and the family’s choice of 
language, we can be more inclusive of all families (Breastfeeding 
Committee for Canada).

The key messages in Canada’s Food Guide are:

1. Water should be your drink of choice. Health benefits of drinking 
    water may include

• maintains hydration and reduces tiredness,
• quenches thirst,
• helps nutrients travel through the body,
• aids in the prevention of headaches,
• regulates body temperature,
• maintains dental health, and
• aids in digestion and removal of waste.

On the contrary, fruit-based beverages displace fruits and 
vegetables. There is more fibre in whole fruit than in juice and the 
fibre is what makes us feel full. Canada’s Food Guide considers 
100% fruit juice a sugary drink and notes that this and other 
sugary drinks such as soft drinks, sports drinks, energy drinks 
etc. should be limited. Canada’s Food Guide offers guidance on 
making water your drink of choice.

2. Have plenty of vegetables and fruits.

3. Eat protein foods. 

4. Choose whole grain foods.

While these are the 4 main messages for Eat a Variety of Healthy 
Foods Each Day section of Canada’s Food Guide, variety within 
vegetables and fruit, protein foods and whole grain foods, should 
be explored. Use Canada’s Food Guide online materials to support 
this outcome with visuals and additional content.

17.0 Use Canada’s Food Guide 
to explore messaging about 
food variety and water. 
[SEL KSCO 1.3.1, 4.3.6] 

 
        17.1 Recognize that 

breastfeeding is the 
unequalled way to feed 
infants and young children

My Body
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• Develop a campaign on the benefits of drinking water. It 
may include posters, brochures, buttons and/or school 
announcements, which can be displayed in high traffic areas 
within the school or community recreational centers.

Consolidation

Teachers may
• Use the Taste Testing certificate in the Appendix to acknowledge 

student attempts at trying a new food to increase their variety. 
This could be an opportunity to celebrate wellness. 

Students may
• Present visuals or create drawings to show people from infancy 

and at a variety of ages, following guidance for healthy eating.
• Use pictures or drawings to show a variety of foods that are 

vegetables and fruit, protein, and whole grain based foods. At 
home or for lunch, try a new food in one of these groupings.

• Use an outline of a paper plate with the three Canada’s Food 
Guide groupings sectioned on the plate. Label each grouping and 
draw or cut and paste pictures of food they like into each section 
of the plate. To increase variety in each grouping, add foods that 
they would be willing to try.

Extension

Students may
• Develop a survey that will be administered to other students. 

Select one food grouping and determine the variety of foods  
commonly offered at school. Students may request foods they 
would like to see offered which fit within the Canada’s Food Guide 
groupings.

• In a journal entry, reflect on personal beverage intake and 
complete one or all of the following statements:
• Did you know that drinking…
• I think the best way to quench thirst is…
• Today I learned that…
• From now on I will…

• From a variety of sources of media, prepare a snapshot of the 
prevalence of infant and toddler feeding. What did they notice 
about nutrition for this age group?

We like to Nurse too by Mary 
Young

Breast Milk Makes My Tummy 
Yummy by Cecilia Moen

Mommy Breastfeeds Our Baby 
by Teresa P. Carroll

The Best Gift by Marcia Forchuk-
Skrypuch

Mummy’s Milk is made of love by 
Jen Gabler

Authorized

Appendix:
• Taste Testing Certificate
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18.0 Recognize the 
characteristics of risk 
behaviours. [SEL KSCO 
13.3.1]

This outcome contributes to the SEL competency of responsible 
decision making by focusing on being able to identify positive and 
negative behaviours. Having this skill is important for being able to 
make decisions having considered the risk to self and others. Being 
able to predict the element of risk in decision making informs the 
decision. 
In Health 1, safe play practices are explored through the lens of 
differentiating between safe and unsafe play practices, and using 
safe practices in different environments and contexts. Health 2 moves 
the learning experiences to an analytical level whereby students will 
need to be able to identify risk behaviours. This skill will continue 
to develop; being able to assess whether or not they will expose 
themselves and others to risk. 
While the word risk may conjure only negative thoughts, it does 
include positive and negative risk. Taking risks is a part of life and is 
related to a growth mindset. If we think about trying something that 
we are hesitant to do because we are afraid to risk failing, this risk 
assessment might open up a whole area of interest that may become 
a strong skill set. Based on the activity or the behaviour, students will 
have to determine if it is a safe level of risk to undertake. If it is a safe 
level, it is positive risk behaviour because the outcome did not harm 
anyone in any way. Negative risk is the opposite. It does cause harm 
to yourself or others. 
The caution is to be mindful to present both sides of the definition of 
risk; positive and negative risk behaviours. 
Students, through the learning experiences, should know the term 
risk behaviour. 
For both positive and negative risk behaviours, students should be 
able to:

• explain how to differentiate each;
• give examples of each;
• identify potential harm to self or others, if any; and
• identify growth opportunities, if any.

Staying Safe in My World
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Activation

Teachers may
• Read an online story such as Not So Fast!  by Anna Prokos. 

Discuss with the class the risk behaviours the characters were 
going to take when riding their bikes and assess possible 
consequences of those risks.

• Use the Health & Wellness Life Skills Book pp. 12-13 to compare 
the steps of making wise decisions to what actually happened in 
the book Not So Fast!

Students may
• Reflect on the process of learning to ride their bike. Identify the 

positive and negative risk behaviour and the possibility of growth 
or harm. Negative risk examples may include riding a bike without 
a helmet or removing training wheels too early. Positive risk 
examples are trying something new, becoming a skilled rider over 
time, or finding a leisure time passion.

Connection

Teachers may
• Read and discuss What Should He Do? on p. 49 of Health & 

Wellness Masters . Use Making Good Decisions in Health & 
Wellness Life Skills Book, pp. 12-13 to connect the process of 
making decisions with minimizing risk behaviour.

Students may
• Illustrate or write a journal entry about a time when they had to 

make a decision and the positive and negative risk behaviours to 
be considered. Explain the outcome.

Consolidation

Teachers may
• Find examples of news stories that demonstrate evidence of risk 

behaviour that are age-appropriate for Grade Two students. 

Students may
• Choose a news story from several provided by the teacher. 

Identify the risk in the story. Label it as a positive, and/or negative 
risk. Explain what makes the risk negative and, if applicable, what 
makes the risk positive.

• Use Health & Wellness Health Masters p.49 “What Should He 
Do?”. Tomas wants to play soccer but he hasn’t stretched. Identify 
the positive and negative risk in this scenario. Write or draw what 
Tomas should do to minimize negative risk and promote positive 
risk.

Supplementary

Health and Wellness Teacher’s 
Edition, pp. 106-107

Health & Wellness Life Skills 
Book, pp. 12-13

Health & Wellness Health 
Masters, p. 49

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• stories about decision 
making and safety 
considerations for children

• videos about bike safety
• teacher resource
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19.0 Identify factors in physical 
and virtual environments 
that may positively and 
negatively impact physical 
and mental health. [SEL 
KSCO 1.3.3, 6.3.1, 6.3.2, 
8.3.3, 13.3.4]

This outcome contributes to the SEL competencies of self-
awareness, social awareness and responsible decision making; 
more specifically, developing skills to support a positive self-concept, 
recognizing that others may have different viewpoints and that there is 
diversity of feelings and responses to different viewpoints, identifying 
culturally relevant personal support networks, and recognizing 
potential influences on decision making. The learning experiences in 
this outcome focus on identifying factors in the environment that may 
positively and negatively impact one’s physical and mental health and 
contribute to the development of self-awareness, social awareness 
and responsible decision making.  

In Health 1, students learned to demonstrate safe practices in a 
variety of environments and contexts. Health 2 expands the learning 
for them to develop skills to identify the factors in their environments 
that could positively and negatively impact their physical and mental 
health. The scaffolding takes the learning from knowing the safe 
practices to being aware of what is happening around them in 
physical and virtual environments and how that could impact their 
health. For example, breastfeeding is positive for the environment as 
this method of feeding uses less water, and creates less by-products 
and waste than the manufacturing and distribution of breastmilk 
substitutes. 

It is important to note that for Health 2, the factors in the physical 
environment, the focus is on practices that promote the quality of air 
and water and not on conservation or recycling practices. 

For the learning in this outcome, define the environment as the place 
where one lives, learns, works and plays. This is inclusive of the 
virtual environment. Within one’s environment, whether physical or 
virtual, there are factors that may positively and/or negatively impact 
physical and/or mental health. In the physical environment, the focus 
is on air and water quality being important in maintaining one’s health. 
Clean air and water support healthy brain and body function, growth, 
and development. Poor air and water quality can cause significant 
damage to personal health and students should be able to determine 
what is a positive or negative factor in air or water quality that could 
impact their physical or mental health. In the virtual environment, the 
focus is on being able to manage the messages that are encountered, 
and understand the potential for them to positively and negatively 
impact physical and mental health. 

Factors in the physical environment are:
• Air quality: second hand smoke, smoke free areas, scented 

products, unscented products, fresh air, stale air, idle free zones, 
opening windows, industrial pollution, mode of transportation 
(sharing a ride, walking to school, riding a bike)

• Water quality: approved and unapproved sources, protecting 
the water sources from pollution, boil order warnings, not 
contaminating the water or ground near a water supply, industrial 
pollution                                                                         continued
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Activation 

Teachers may
• Display pp.42-43 of Health & Wellness Big Ideas Book. 

Invite each student to make a representation of one example 
of something that affects air quality or water quality. For 
example, second hand smoke or polluting a lake with litter. 
The representations can be used as a form of pre-assessment 
(entrance card) and can be displayed. The Health & Wellness 
Teacher’s Edition, pp. 204-211, provides ideas for introducing this 
topic and activities to support this outcome.

• Play the video “What is media anyway?”, found on k12pl.nl.ca, as 
a discussion starter about all the forms of media.

Connection

Teachers may
• Display Health & Wellness Life Skills Book pp. 10-11, “Practice 

Healthy Habits” and 22-23, “Help Others Be Healthy”. 
Additional ideas to help identify factors in the physical and 
virtual environment can be found in these resources and in the 
wraparound on pp. 214-221 of the Health & Wellness Teacher’s 
Edition.

• Prepare a Media Mystery box. The teacher can decide on the 
degree of the variety of media to be examined. This box may 
include real items or pictures of items that are examples of media 
such as magazines, movies, cereal boxes, ads, posters, names 
of television shows, flyers, catalogues, lyrics to songs, radio ads, 
names of celebrities, specific Video Games, or TikTok videos. 
Circulate the box and ask students to select an item. Discuss how 
the item conveys a message and how it may affect us. Guide the 
discussion to help the students realize that these are all ways to 
receive messages in the environment.

Students may
• Use the videos “Media Monkey”,”House Hippos”, and “House 

Hippos 2.0” to provide opportunities for students to think critically 
about what is heard and seen in the media. Food and advertising 
is addressed in the reader, Healthful Foods For You, pp.12-13 
and in the Health & WellnessTeacher’s Edition, pp. 84-85. This 
can be connected to the skill “Think About Your Health Choices” 
in Health & Wellness Life Skills Book, pp. 20-21.

Supplementary 

• The Air I Breathe reader
• Health & Wellness Life Skills 

Book, pp. 10-11, 20-23
• Health & Wellness Teacher’s 

Edition, pp. 84-85, 196-197, 
204-211, 214-221

• Health & Wellness Health 
Masters, pp. 39, 88-89, 93-
95, 97-100

• Health & Wellness Big Ideas 
Book, pp. 42-43

• Health & Wellness Safety 
and You reader, pp. 16-17

• Healthful Foods For You 
reader, pp. 12-13

• Earth Book for Kids by Linda 
Schwartz

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos for class discussion 
regarding media/digital 
citizenship/critical thinking 

Recommended Children’s 
Literature:

Clean Air by Andrew Bridges

Clean Water by Beth Geiger

The Great Kapok Tree by Lynne 
Cherry

For the Love of Our Earth by P. 
K. Hallinan

The Lorax by Dr. Seuss
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Factors in the virtual environment are
• exposure to advertisements and other media platforms,
• exposure to potential influences on decision making,
• physical activity and screen time,
• social behaviour and screen time, 
• social networking and social media platforms, and
• understanding the motivation for the behaviour of others online.

There is a curriculum connection with Science 2, Outcome 22.0: 
explore ways to protect and improve the quality of air and water in the 
environment.

19.0 Identify factors in physical 
and virtual environments 
that may positively and 
negatively impact physical 
and mental health. [SEL 
KSCO 1.3.3, 6.3.1, 6.3.2, 
8.3.3, 13.3.4]
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Consolidation

Students may 
• Trace their hands on paper or make handprints using paint. On the 

hand, write one earth friendly practice that promotes air and water 
quality. Hands can be displayed on a world map or a picture of the 
earth titled “Helping Hands” or “Earth Friendly Hands”.

• Read pp.18-23 in the reader, The Air I Breathe and discuss the 
strategies and how they impact air quality. Create a family plan to 
incorporate one or more of these strategies to improve air quality.

• Complete “Can It!”, “Keeping It Clean” and/or “Help or Harm?” in 
Health & Wellness Health Masters. Students’ responses should 
demonstrate an understanding of air and water quality and the 
impact on health.

• Sit in a circle and toss or roll a ball to one of the students. That 
student will name one earth friendly practice that promotes air and 
water quality and how it can be incorporated into a home or school 
routine. That student tosses the ball to another student who will 
do the same thing. This process can be repeated until a sufficient 
number of practices have been named or discussed.

Extension

Teachers may
• Choose a selection of literature related to the environment such as 

The Great Kapok Tree by Lynne Cherry. Use a Reader’s Theatre 
strategy to perform the reader’s theatre for another class. Ask 
students to roleplay an animal, discuss the benefits of the tree and 
the impact on the environment if it is cut down. Design a medallion 
to recognize the student’s role in protecting the earth.

Students may
• Create a “Please Remember” poster that illustrates one of the 

factors that affect air and water quality. Examples of titles are: 
“Please Remember to Avoid Secondhand Smoke”, “ ... to Open 
Windows” or “ ...to Use Unscented Products”. 

• Write a journal response on their effort to identify factors in the 
physical and/or virtual environments that could positively and/
or negatively impact physical and mental health. Questions to 
consider are:
• What factors did I identify? 
• Were some of these actions new for my family and me? If so, I 

used to _______________, now I _____________________.
This is a good thing to do because ____________________.

• What did I do to help the earth this week? 
• This week I helped the earth by________________.
• How did I protect my physical and mental health? 
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20.0 Differentiate between 
appropriate and 
inappropriate touch. [SEL 
KSCO 10.3.1, 10.3.6, 
11.3.4] 

Knowing the difference between appropriate and inappropriate touch 
is a skill that contributes to the development of competencies in 
relationship skills and responsible decision making. Specifically, 
the first step of differentiating between both terms contributes to the 
skill of being able to set and communicate boundaries for themselves 
and others and is a building block for consent. Socially, there are 
responsibilities and expectations in place for us as citizens to guide 
our behaviour and social interactions. 

In Health 1, students were introduced to positive social behaviours 
and practiced demonstrating them. Health 2 is the first formal 
introduction to the terminology of appropriate and inappropriate touch. 

At this time, the focus of the learning is on knowing the difference 
between appropriate and inappropriate touch. If the discussion veers 
towards strategies to deal with appropriate and inappropriate touch, 
keep in mind Outcome 22.0 deals with strategies and provides more 
information if you choose to combine these outcomes. Additionally, 
the use of language is important for consistency. Sometimes, “good” 
or “bad”, “safe” or “unsafe” are used when referring to touch. For 
consistency, use appropriate and inappropriate when referring to 
touch. 

If a body silhouette is used, it is not recommended to have a child 
trace the outline of another child. Also, the image of a preprinted 
silhouette may be problematic for students sensitive to body image 
issues. Using stick drawings will avoid this. Be mindful that this topic 
may be problematic for some students and communicating with the 
guidance counsellor is recommended.

To differentiate between both concepts consider
• who is doing the touching, and
• for what purpose.

Appropriate touch
• respects the concept of personal space;
• is associated with a feeling of safety and being comfortable with 

the touch of self and others by situation (with a friend, at home, in 
school, doctor’s appointment, etc.); and

• accommodates the importance of positive touch (nurturing).

Inappropriate touch
• disrespects the concept of personal space;
• is associated with feelings of not being safe and uncomfortable 

in situations related to touch (not limited to the private areas 
covered in the bathing suit area);

• is associated with keeping secrets and not telling anyone; and
• requires action to end the inappropriate touch (a firm no, tell a 

person you trust to act on your behalf).
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Activation

Teachers may
• Create a chart with three sections: Who touches me? Why 

do people touch me? Is this ok? Brainstorm the possibility of 
responses for columns one and two. Column three can be left 
blank so that the teacher may show the various combinations 
from columns one and two. The class can then discuss if the 
touch is appropriate or inappropriate. This exercise should show 
that the person touching them and the purpose for the touching 
should be reasonable. The students may take the chart and 
complete column three showing combinations of columns one 
and two and whether they deem the touch to be appropriate or 
inappropriate.

• Demonstrate the concept of personal space using a hula hoop. 
Have each child step into a hula hoop that is placed on the floor.  
If space is an issue, have students extend their arms as if they 
were positioning a hula hoop around their waist. Discuss times 
when the hula-hoop space is appropriate. Contrast this with 
times when personal space is less than that of a hula hoop and 
the feelings associated with that. The discussion may lead into 
identifying times when personal space is less than that of a hula 
hoop but still appropriate.

Connection

Teachers may
• Read pp. 12-13 in the reader, Safety and You. Health and 

Wellness Teacher’s Edition pp. 130-131 provides questions 
for discussion and additional activities. Discuss appropriate 
touches such as high five, back pats, and thumbs up. What kind 
of feelings are associated with appropriate touches? In contrast, 
what kinds of feelings are associated with inappropriate touch? 

Students may
• Complete the activity sheet, “Good Touch or Bad Touch?” in 

Health Masters p.60. Rename Good Touch to be Appropriate 
Touch and Bad Touch to be Inappropriate Touch to be consistent 
with recommended language.

Consolidation

Students may
• Use a body silhouette to identify body parts by proper name. 

Distinguish the areas of the body that would be appropriate to 
touch and those that would not be appropriate to touch. Each 
area can be marked by drawing a check mark on the appropriate 
areas and an “x” on the areas that are generally inappropriate to 
touch. 

Supplementary 

• Health & Wellness Safety 
and You reader, pp. 12-13

• Health & Wellness Health 
Masters, p. 60

• Health & Wellness Teacher’s 
Edition, pp. 130-131 

• Some Parts Are Not for 
Sharing by Julie K. Federico 

Contact the community health 
nurse for a body silhouette 
showing front and back views.

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos for class viewing/
discussion regarding safe/
unsafe touching
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21.0 Recognize forms of body-
based harassment. [SEL 
KSCO 9.3.3, 10.3.1, 11.3.4, 
13.3.1]

Knowing the various forms of body-based harassment contributes 
to the development of competencies in relationship skills and 
responsible decision making. Recognizing the forms of harassment 
is necessary to help set and communicate boundaries for themselves 
and others and meet societal expectations which guide behaviour. 
Additionally, students will be further developing their skill of being 
able to identify positive and negative risk behaviour. Students will use 
relationship skills and responsible decision-making skills to be able to 
respond to situations involving body-based harassment. 

In Health 1, students were introduced to positive social behaviours 
and practiced demonstrating them. In Health 2, students will be 
discussing a very specific type of behaviour that is not a positive 
social behaviour. 

For the purpose of this outcome, body-based harassment is defined 
as “all derogatory or objectifying comments directed at the body” 
and/or “any negative or degrading comment about a person’s 
body” (Larkin and Rice, 2005). The definition refers to comments 
as opposed to actions as the basis of the harassment. The types of 
body-based harassment are identified below. Students should be 
aware of these but the focus in the classroom may need to be placed 
on two or more depending on the classroom dynamic.

Harassment is a form of discrimination. It includes any unwanted 
physical or verbal behaviour that offends or humiliates a person. 
Generally, harassment is a behaviour that persists over time. Serious 
one-time incidents can also sometimes be considered harassment. 
(Canadian Human Rights Commission) 

Examples may include
 - making unfavorable remarks or jokes about religion, race, 

sex, etc.;
 - threats or intimidation because of religion, physical features, 

disabilities, etc.; or
 - unwelcome physical contact such as touching, kicking, or 

pinching. 

The learning experiences for this outcome should focus on student 
understanding of varying types of harassment about the body 
including:

• racially harassing comments,
• sexually harassing comments,
• teasing about body features,
• teasing about gender, and
• weight and shape-related teasing.
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Activation

Teachers may
• Determine student understanding of the term body-based 

harassment. Create a list of statements, where some are 
examples of body-based harassment and some are not. Read 
the statements aloud and ask students to visually or orally 
indicate which statements are body based to determine their 
understanding of body-based harassment.

Students may
• Use what they know about body-based harassment and create 

their own word web placing the title body-based harassment in 
the center and creating the web. 

Connection

Students may
• Write a journal entry about a time they experienced or observed 

someone else experiencing body-based harassment. Ask them 
to include details on what they observed. How did they determine 
that it was body-based harassment? 

Consolidation

Students may
• Snowball Activity: On a sheet of paper, each student will 

record one way that they could make fun of another person’s 
appearance. Students will crumple the piece of paper into a 
snowball. At the teacher’s direction, the students will begin 
tossing and picking up snowballs in no particular order. At the 
teacher’s signal, each child will stop tossing and retrieve one 
snowball from the floor and the teacher will place a wastebasket 
in the center. Each student will open up one snowball and read 
out the phrase. As a group, discuss each one to determine if it 
is a form of body-based harassment. If it is, the student can toss 
the snowball into the wastebasket. Examples of body-based 
harassment include comments about height, weight, size of ears, 
nose, feet, skin color, etc. This activity should be countered with 
a positive one. For example, for each example of body-based 
harassment, ask students to provide an example of a compliment 
they could give to another person. Students may want to 
generate positive statements and use them to make a fortune 
teller foldable.

Supplementary 

• Sister Anne’s Hands by 
MaryBeth Lorbiecki

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos for student discussion
• teacher resources

Percy Pinhorn by Anne 
Wareham from the Healthy Body 
Image Toolkit for Grade Two

Bodies Are Cool by Tyler Feder
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22.0 Identify strategies to deal 
effectively with body-
based harassment and 
inappropriate touch. [SEL 
KSCO 3.3.4, 9.3.2, 9.3.3, 
10.3.5,11.3.3,13.3.4]  

Staying Safe in My World

The learning in this outcome contributes to the building of skills in 
self-awareness, relationship skills and responsible decision 
making. Acting on the content in this outcome will require students 
to draw on their ability to manage emotions and thoughts, respond to 
cues, solve problems with and without adult support, make decisions, 
and be aware of influences on their decisions. 

Extending the focus on respect and safety in Health 1, body-based 
harassment and inappropriate touch is introduced in Health 2. In 
Outcomes 20.0 and 21.0, students learned to distinguish between 
appropriate and inappropriate touch and to recognize the forms of 
body-based harassment. The focus in this outcome is on finding 
strategies that deal effectively with them. It would be prudent 
to acknowledge that this content is relevant to both the person 
experiencing the inappropriate touch and body-based harassment 
and the person who may be the source of either. 

Inappropriate touch and body-based harassment can negatively 
impact self-esteem. This topic may be sensitive for some and 
students should willingly participate in role playing activities rather 
than being required.

Students should have a variety of strategies to draw upon as a result 
of the learning in this outcome. Some strategies include

• Exercise and respect personal space
• Use 3 gates: is it true? is it kind? is it necessary? (source: 

Bernard C. Meltzer) Bernard Meltzer said, “Before you speak, ask 
yourself if what you are going to say is true, is kind, is necessary, 
is helpful. If the answer is no, maybe what you are about to say 
should be left unsaid.” Teachers and students can use this quote 
to focus on the three gates:
• Is it True?
• Is it Kind?
• Is it Necessary?

• Exercise consent: Students should be made aware of the concept 
of consent. Consent is a clear and unambiguous agreement, 
expressed outwardly through mutually understandable words or 
actions, to engage in a particular activity. 

Some ideas to support exercising consent
• ask for permission before showing physical affection—"Let's 

ask Sarah if she wants a hug right now."
• respect the power of the word "no," that when someone says 

to stop doing something, they need to immediately cease 
their behaviour.

• Acknowledge the importance of "gut feelings." Explain that 
sometimes, we feel weird inside when we sense that a 
person or situation isn't right, even if we can't really say why.

(Source:https://www.parents.com/parenting/better-parenting/
advice/5-ways-to-teach-your-children-about-consent/)
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Activation

Students may
• Reflect on a situation where they felt uncomfortable and how 

they dealt with it. It is not necessary for students to report their 
answers. They may just want to think about a time when they 
may have felt this way.

Connection

Teachers may
• Listen to an online reading of the children’s literature selection, 

My Body Belongs to Me From My Head to My Toes created by 
pro familia. Ask students to discuss what the character identifies 
as inappropriate touch and what she does about it. 

Consolidation

Teachers may
• In the Health & Wellness Life Skills Book, practice the steps of the 

skill “Say No”, as a strategy to deal with body-based harassment 
and inappropriate touch. Develop a scenario so that students can 
use this strategy in either situation. Follow-up by reading pp.14-
15 in the reader, Safety and You.

Students may
• Create a foldable book about a body-based harassment situation 

or an inappropriate touch situation and the strategies to deal with 
them. 

• Encourage students to read aloud a relevant selection of 
children’s literature. Discuss their motivation for choosing the 
story and the character’s motivation for using the selected 
strategy in dealing with the situation.

Supplementary

• Health & Wellness Life Skills 
Book, pp. 16-17

• Health & Wellness Safety 
and You reader, pp. 14-15

• Health & Wellness Teacher’s 
Edition, pp. 132-133,166-167

• Health & Wellness Health 
Masters, p. 61

• Howard B Wigglebottom 
Learns About Bullies by 
Howard Binkow

Suggested

Recommended Children’s 
Literature

Some Secrets Should Never Be 
Kept by Jayneen Sanders 

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html

• stories/videos for discussing 
personal space/being 
yourself

• teacher resources on 
inappropriate touch and 
promoting relationships
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Strategies to help with body-based harassment may include:
• Let someone at school such as the principal, school nurse, or a 

counsellor or teacher know about the situation. 
• Avoid the bully and use the buddy system. Make sure you have 

someone with you so that you're not alone with the bully. Buddy 
up with a friend on the bus, in the hallways, or at recess wherever 
the bully is. Offer to do the same for a friend. 

Strategies to help deal with inappropriate touch:
• Tell a trusted adult if they are victims of inappropriate touch. 

Reinforce the use of open communication, so that they can tell 
if someone makes them feel uncomfortable without getting in 
trouble. 

• Use the Underwear Rule as a guide to help explain where others 
should not try to touch them. A child should not be touched by 
others on parts of the body usually covered by their underwear/
bathing suit. Conversely, they should not touch others in those 
areas. It also helps explain to children that their body belongs to 
them, that there are good and bad secrets and appropriate and 
inappropriate touches. 

22.0 Identify strategies to deal 
effectively with body-
based harassment and 
inappropriate touch. [SEL 
KSCO 3.3.4, 9.3.2, 9.3.3, 
10.3.5,11.3.3,13.3.4]
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23.0 Identify potential hazards in 
and around the home. [SEL 
KSCO 4.3.6, 9.3.5, 13.3.1, 
13.3.2, 13.3.3, 13.3.4]

Staying Safe in My World

As students become more autonomous in their movements in and 
around their home environments, they should be developing skills to 
keep themselves safe from potential hazards. Developing these skills 
contributes to their competencies of self-management, relationship 
skills, and responsible decision making by engaging in health-
promoting behaviours, working and playing respectfully together, 
knowing positive and negative risk behaviours, understanding 
consequences on self and others, and understanding influences on 
their decisions. Being able to spot a potential hazard requires the 
student to stop and think about their actions and make decisions that 
will avoid situations that may result in harm to others.

In Health 1, students focused on safety within the context of play. 
Health 2 shifts the learning to being able to build on the transferability 
of their knowledge of safety practices across environments and 
contexts by being able to identify potential hazards in and around the 
home. 

Some students may find this topic stressful and they may need 
to have further discussions around the use and care of the items 
around their homes especially if they have experienced an accident 
at home. It would be beneficial to students and parents or guardians 
if a message could be sent home after this lesson highlighting the 
discussion in case a student became nervous or unsettled because of 
the topic.

The learning experiences in this outcome focus on developing 
transferable skills that allow students to identify hazards in and 
around the home. Sometimes hazards are created because of poor 
decisions. The hazards that should be explored are based on the 
following

• dangerous goods, 
• electricity,
• fire,
• internet access,
• medication, and 
• trips and falls. 

Electricity
• electrical appliances - make sure all appliances are powered off 

while not in use
• use electrical cords and outlets as recommended - avoid too 

much power on one outlet and using old/damaged cords

Dangerous Goods
• store dangerous chemicals properly - those that explode when 

heated or pressured or gas for lawn mower, paint/stain, hairspray
• poisonous materials for cleaning, weed control, etc

        continued
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Supplementary 

• Health & Wellness Big Ideas 
Book, pp. 26-27, 30-31

• Health & Wellness Health 
Masters, pp. 53, 62-64, 71

• Health & Wellness Teacher’s 
Edition, pp. 116-117, 134-
139, 154-155

• Health & Wellness Safety 
and You reader, pp. 16-19

• Health & Wellness 
Medicines and Drugs and 
You reader, pp. 6-7

Suggested

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html

• teacher resource, games 
and activities to teach safety

Recommended Children’s 
Literature: 

No Dragons for Tea by Jean E. 
Pendziwol

Staying Safe in My World

Activation

Teachers may
• Invite your local Fire Prevention Officer to the class to discuss 

potential fire hazards in and around the home.
• Use the Big Ideas Book pp. 26-27 to ask the students what 

potential hazards are in each room of the home.

Students may
• Write a journal entry about hazards they knew and hazards they 

have learned as a result of the presentation.
• Complete the sentence starters:

• Today I learned that potential hazards are…
• Today I will look around my home to check for hazards 

because…

Connection

Teachers may
• Virtually walk through rooms in a house using Smartboard 

applications listed in the K12pl.nl.ca website. Click on safety 
hazards in each room and explain their answer to the question.  

Students may
• Create a graphic organizer to identify each room in their house. 

Draw potential hazards in one or more rooms of the house. The 
Health & Wellness Big Ideas Book, pp. 26-27 provides a visual of 
the interior of a home that can be used as a guide for the graphic 
organizer. Then play “I Spy” with a classmate to identify potential 
hazards in the various rooms. 

• Using a list of some common potential hazards, create a word 
search or a word puzzle. Students can work with a partner to 
locate the various hazards listed in each puzzle.

Consolidation 

Teachers may
• Write examples of potential hazards on individual pieces of 

paper and place in a bag. Ask students to pick one example from 
the bag and think of clues or hints to give about the hazard to 
classmates without saying the hazard so they can guess what 
it is. Students can explain their hazard to the class after it is 
guessed correctly. Say the type of hazard it is, what could happen 
if uncorrected and the proposed action to correct the hazard.

• Complete Health Masters p. 63 “Find the Fire Hazard”, p. 62 
“Keeping Poisons Away”, p. 64 “Be Safe with Fire” and p. 71 
“Find Safety Rules for Medicine”.
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UNDERSTANDING ME AND MY WORLD 

Focus for Learning

Students will be expected to
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Staying Safe in My World

23.0 Identify potential hazards in 
and around the home. [SEL 
KSCO 4.3.6, 9.3.5, 13.3.1, 
13.3.2, 13.3.3, 13.3.4]

Fire
• burn candles safely away from fabric, paper and enclosed spaces
• extinguish cigarettes safely, preferably in the outdoor environment 
• keep matches and lighters out of reach
• keep smoke alarms in good working order
• have adult supervision when near outdoor firepits and barbeques 

(propane and briquette)

Internet Access 
• report any suspicious activity or request for personal information 

to an adult
• use internet in common living spaces
• use internet under adult supervision

Medication
• administer only by trusted adult
• store in clearly marked original container/packaging
• store out of the reach of children

Trips and Falls
• do not climb where there is a threat to fall - counters, chairs, 

fences,etc.
• keep hallways, stairs and traffic paths free from obstacles
• use handrails on stairs
• use ladders as directed
• use night lights 
• use non slip footwear
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Staying Safe in My World
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Students will be expected to
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24.0 Demonstrate the ability to 
enlist help in an emergency 
situation. [SEL KSCO  
3.3.3, 3.3.4, 4.3.1, 11.3.2, 
11.3.3]

This outcome builds skills in the competencies of self-awareness, 
self-management and responsible decision making. When 
we think about the processes that are activated by an emergency 
situation, being skilled in being able to manage emotions, 
understanding the fight, flight or freeze response of the brain, making 
a decision based on the type of emergency and who could be of 
assistance are all assets in being able to assist in an emergency 
situation.

In Health Kindergarten, students learned to apply methods of 
obtaining assistance from reliable sources in an emergency situation. 
The learning focused on knowing home contact information, parent/
caregiver name(s), and how to dial 911. A key message was 
understanding what constitutes an emergency in different situations. 
In Health 2, students are revisiting the concept of enlisting help but 
on a more sophisticated level. The key steps involved are being able 
to assess the situation, decipher the kind of help needed and connect 
with helpers to relay accurate information.

Be mindful that students may have had past traumatic experiences 
related to emergency situations. Because of this, some of the 
activities may trigger varying responses. Also, enlisting help may put 
students in situations whereby they may need to ask a stranger for 
help or engage in risk behaviour in order to help someone. 

The learning experiences should cover
• knowing and accessing community resources: For younger 

students, it is important to discuss who emergency workers are 
in your community - police officers, firefighters, paramedics, 
doctors, nurses, and so on - and what kinds of things they do to 
help people who are in trouble. Each community has different 
levels of help during emergency situations. It is important to teach 
them procedures within their own community, and outside of their 
community.

• knowing who and how to contact help: call 911 if the situation 
requires it, reach out to people close by who could help.

• knowing where to go for help: police station, fire department, 
clinic/hospital, family member/neighbour’s house.

• knowing what to say when getting help: explain the situation so 
helpers can use the information to provide assistance.

Staying Safe in My World 
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Activation

Teachers may
• Use the Health & Wellness Life Skills Book pp. 4-5 as a 

discussion starter to discuss how they would communicate in an 
emergency situation. 

Students may
• Roleplay an emergency situation whereby they have to enlist help 

at a playground on a Saturday for one of their friends who gets 
hurt. How would they respond to this emergency situation, clearly 
stating the emergency?

• In groups, assess various situations and roleplay the responses. 
Discuss each group’s strategy used to enlist help. Was it 
acceptable to the situation? Was it effective? Was it appropriate? 
Was the necessary information relayed calmly?

Connection

Teachers may
• Access NL911.ca on the smartboard. Go to “Kid’s Corner” to 

review calling 911. Review key points such as take a deep breath, 
do not hang up, and make sure the scene is safe.

Students may
• Use the reader, Safety and You, p. 24 to complete the activity, 

“Make an Emergency Poster”. The completed poster can be 
displayed at home.

• Design a magnet listing emergency contacts for local emergency 
services for fire, hospital, police, family member or neighbour. 
The magnet can be a rectangular or in the shape of a telephone, 
fireman’s hat, house, badge, or police car. 

Consolidation

Teachers may
• Model creating an emergency escape procedure in the event of 

a fire. Use old bed sheets, cut strips and join them together to 
make a longer “ladder”. Demonstrate tying the strips together and 
attaching them to a secure object near a window. Estimate the 
final length of the joined strips to accommodate getting safely to 
the ground. A discussion around preparedness works well with 
this activity. Learning a skill like this will increase the likelihood of 
being able to recall it when needed. 

Students may
• Read a description of an emergency situation. Write a journal 

entry on how to respond to that specific situation identifying 
the type of emergency response needed, who to call and the 
information to relay.

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• video episode

Recommended Children’s 
Literature:
The Golden Rule by Ilene 
Cooper

The Tale of Sir Dragon: Dealing 
with Bullies for Kids and Dragons 
by Jean Pendziwol

Staying Safe in My World
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Health GCO 2.0 Students will demonstrate the capability/ability to use skills,  
                    resources, and processes to create conditions and take actions  
                    that promote their health and that of the family.

SEL GCO 1.0 Demonstrate an awareness of one’s interests, values and strengths that  
               contribute to a positive self-concept.

SEL GCO 5.0 Set and work toward personal and learning goals.
SEL GCO 6.0 Develop the ability to take the perspective of and empathize with others.
SEL GCO 7.0 Demonstrate an understanding that all individuals belong and have  

               inherent worth.
SEL GCO 8.0 Understand that social and ethical norms in home, school and  

               community are relevant to culture. 

SEL KSCO 1.3.2 Identify personal strengths and challenges 
SEL KSCO 1.3.5 Recognize that all individuals have value, self-worth and voice 
SEL KSCO 5.3.1 Understand the concepts of motivation, self-discipline and  

                    perseverance as they relate to goals 
SEL KSCO 5.3.2 Understand the process for setting, working towards and accomplishing  

                    relevant goals
SEL KSCO 5.3.3 Develop a process to monitor achievement of goals 
SEL KSCO 5.3.4 Develop organizational skills to support learning and personal goals 
SEL KSCO 6.3.1 Recognize that others may have different viewpoints and experiences 
SEL KSCO 6.3.2 Recognize that there is a diversity of feelings and responses to different 

                    viewpoints and experiences
SEL KSCO 7.3.1 Demonstrate respect for the uniqueness of individuals 
SEL KSCO 7.3.2 Recognize human qualities that cross all cultures and groups
SEL KSCO 8.3.1 Identify influences on one’s and others’ sense of belonging

Focus

Outcomes 
Framework

This unit focuses on furthering skill development in social and emotional learning. To have 
positive experiences in relationships with family, friends, peers and community members, 
an understanding of one’s self in relation to one’s environment is foundational. Growth 
mindset is further developed as students use the goal-setting process. The first theme, 
Emotional Literacy: Emotions in Relationships, focuses on the individual and the impact 
of words and actions on relationships while Being the Best Me focuses on understanding 
themselves; their thoughts and behaviours, and continuing to develop a growth mindset.

It is expected that students will
Health GCO 1.0 Demonstrate an understanding of the aspects of their health and 

                  the issues and challenges which impact health and well-being.
SEL GCO 4.0 Regulate emotions, thoughts and behaviours.
SEL GCO 5.0 Set and work toward personal and learning goals.
SEL GCO 6.0 Develop the ability to take the perspective of and empathize with 

              others.

SEL KSCO 4.3.1 Understand there are different motives for behaviour
SEL KSCO 4.3.2 Develop and apply individual strategies to control impulses, manage  

                    stress and foster self-discipline
SEL KSCO 5.3.1 Understand the concepts of motivation, self-discipline and  

                    perseverance as they relate to goals 
SEL KSCO 6.3.2 Recognize that there is a diversity of feelings and responses to  

                   different viewpoints and experiences

27.0 Understand one’s motivation for behaviour [SEL KSCO 4.3.1, 4.3.2, 5.3.1, 6.3.2]
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26.0 Examine their acceptance of and respect for diversity in self and others  
[SEL KSCO 1.3.2, 1.3.5, 6.3.1, 6.3.2, 7.3.1, 7.3.2, 8.3.1]

28.0 Implement the goal-setting process [SEL KSCO 5.3.1, 5.3.2, 5.3.3, 5.3.4]

GCO 3 (Attitude and Behaviours): Students will be encouraged to evaluate 
knowledge, attitudes, and capabilities; monitor progress; and set new 
health goals as an individual and as a family member.

SEL GCO 4.0 Regulate emotions, thoughts and behaviours.
SEL GCO 6.0 Develop the ability to take the perspective of and empathize  

               with others.
SEL GCO 9.0 Use relationship skills to interact with others in all  

               environments.
SEL GCO 10.0 Demonstrate the ability to build, maintain and restore  

                 relationships.
SEL GCO 11.0 Apply decision-making skills to choices about personal  

                 behaviour and social interactions.
SEL GCO 13.0 Evaluate consequences of decisions on the well-being of  

                self and others.

25.0 Reflect on how their words and actions affect others and self [SEL KSCO  
        4.3.3, 6.3.2, 6.3.3, 9.3.5, 10.3.1, 10.3.2, 11.3.1, 13.3.2]

SEL KSCO 4.3.3 Develop and use strategies to foster self-management
SEL KSCO 6.3.2 Recognize that there is a diversity of feelings and responses to  

                    different viewpoints and experiences
SEL KSCO 6.3.3 Identify verbal, non-verbal, situational and cultural cues that  
                            indicate how others may feel

SEL KSCO 9.3.5 Identify and practice ways to work and play respectfully with  
                            others

SEL KSCO 3.1 Understand consent and the benefits of setting and  
                         communicating boundaries for one’s self and others

SEL KSCO 10.3.2 Develop skills to establish and maintain friendships

SEL KSCO 11.3.1 Understand that actions have outcomes

SEL KSCO 13.3.2 Understand that decisions have consequences
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SCO Continuum
Theme Health 1 Health 2 Health 3
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27.0 Understand that what 
they say and do affects 
others and self

28.0  Identify ways to solve a 
problem

29.0 Recognize that conflict 
is natural and that there 
are strategies to manage 
conflict

30.0 Demonstrate positive 
social behaviours 

11.0  Develop and use an 
emotion vocabulary 

10.0 Choose strategies to 
manage emotions,  
impulses and conflict

12.0 Perceive and respond 
appropriately to verbal 
and non-verbal cues 
that reflect the range of 
emotions and thoughts 
experienced by self and 
others

25.0 Reflect on how their 
words and actions affect 
others and self

7.0 Develop and use an  
      emotion vocabulary

8.0 Recognize how emotions  
      physically feel and  
      present in their bodies

6.0 Choose strategies to  
      manage emotions,  
      impulses and conflict

22.0 Use a decision-making 
model to make informed 
decisions

23.0 Recognize potential 
influences on decision 
making 

24.0 Develop organizational 
skills to support learning 
and personal goals

25.0 Identify healthy and 
risk behaviours as it 
pertains to one’s overall 
health and well-being

B
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31.0 Identify ways they attempt 
new things

32.0 Understand goals and the 
goal-setting process

8.0 Know the characteristics of 
      a friend
9.0  Understand the need 

for an individual to feel 
valued, accepted and 
loved in a family, school 
and community  

28.0  Identify ways to solve a 
problem

6.0   Understand the 
importance of developing 
a positive attitude

11.0 Develop and use an 
emotion vocabulary

10.0 Choose strategies to 
manage emotions, 
impulses and conflict

12.0  Perceive and respond 
appropriately to verbal 
and non-verbal cues 
that reflect the range of 
emotions and thoughts 
experienced by self and 
others 

26.0 Examine their 
acceptance of and 
respect for diversity in 
self and others

27.0 Understand one’s 
motivation for behaviour

7.0 Develop and use an 
      emotion vocabulary

8.0 Recognize how emotions  
      physically feel and  
      present in their bodies

6.0 Choose strategies to  
      manage emotions,  
      impulses and conflict
28.0 Implement the goal-

setting process
4.0 Differentiate between 
      optimism and pessimism
10.0 Solve problems 
        independently

26.0 Identify positive human 
qualities that cross 
cultures and groups

27.0 Identify characteristics 
of social responsibility



SECTION THREE: SPECIFIC CURRICULUM OUTCOMES

HEALTH 2 CURRICULUM GUIDE 2022 115

Suggested 
Unit Plan

It is recommended to follow the sequence of outcomes as presented 
in the themes above. However, as a part of good teaching practices, 
teachers should be responsive to the needs of students as they 
arise and address outcomes organically to create a more authentic 
learning experience. The outcomes in italics represent a revisiting of 
the outcome but with new content. 
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Focus for Learning

Students will be expected to
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25.0 Reflect on how their words 
and actions affect others 
and self. [SEL KSCO 4.3.3, 
6.3.2, 6.3.3, 9.3.5, 10.3.1, 
10.3.2, 11.3.1, 13.3.2]

This outcome is linked to SEL competencies of Self-Management, 
Social-Awareness and Responsible Decision Making in that 
the skills focus on developing strategies to manage our thoughts 
and behaviours, being able to be receptive to others’ responses, 
feelings, viewpoints and experiences, being respectful of others 
and boundaries that may be in place, using reflection to aid in  
establishing and maintaining friendships, and making decisions 
in anticipation of the outcome or consequence. Self-reflection is 
necessary in developing skills that will help one to understand how 
our word choices and actions impact the well-being of self and others.

In Health 1, the same outcome was studied but age-appropriate to 
six year olds. The focus was on understanding that their words and 
actions affect self and others. Using the same outcome in Health 2, 
the skills must be scaffolded to reflect the maturity of the students. 
Health 2 learning experiences focus on the ability to reflect and 
perceive how their words and actions are affecting self and others. 
It is the ability to reflect and adjust their words and actions based on 
that reflection, that will help students grow as individuals.

The learning experiences in this outcome should
• be rooted in self reflection. Once students are able to put 

themselves in a reflective space, they allow themselves to think 
about what they say and do;

• reflect on the impact their words and actions have on themselves;  
and

• reflect on the impact their words and actions have on others. 

To help students develop or improve their self-reflection skills, 
strategies such as the following may be practiced

• circles
• compliments and constructive feedback
• journal writing
• positive behaviour supports
• quiet space 
• self-reported checklists to monitor progress
• teacher-led reflective experiences with music or rhetorical 

questions

To understand impact, the use of analogies may be helpful. For 
example, the teacher may discuss how our words are like toothpaste. 
Once you squeeze the toothpaste out of the tube, it cannot be placed 
back inside. Likewise, once we say something to a person, we cannot 
take the words back. Hence, being able to self-manage is important 
so as to think about what we are going to say before saying it. 

Revisit establishing boundaries when considering what is okay to say 
or do to others or to have others say or do to you; consider where to 
“draw the line” in what we share with others. Self-concept is impacted 
when we cross boundaries.

Emotional Literacy: Emotions in Relationships 
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PATHS®:
• Lesson 27: Jealous, Content or Satisfied,
• Lesson 28: Like/Dislike, Love/Hate, Tolerance
• Lesson 29: Different Points of View

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use these in addition to 
PATHS® Lessons 27-29.

Activation

Teachers may
• Read aloud When Sophie’s Feelings are Really, Really Hurt by 

Molly Bang and discuss why Sophie is so upset. The point that 
should come out in this discussion is that what one says greatly 
affects others’ feelings both positively and negatively.

• Use a T-chart of negative and positive statements students have 
heard in the past. Discuss ways to give constructive feedback or 
whether they should say anything at all.

Students may
• Make a word collage of hurtful and positive comments. Then 

discuss how these words can affect other people. 

Connection

Teachers may
• Model making positive comments to students in the class. 

Discuss how those comments made students feel and elaborate 
on how it made the teacher feel to make positive comments. 
Giving positive comments makes the giver feel just as good as 
the receiver and provides affirmation.  

Students may
• Use an outline of a teddy bear and write another person’s name 

in the center and what that person did today to be friendly or nice. 
Color the bear, cut it out and give it to that person. 

Consolidation

Teachers may 
• Allocate a period of time for students to be reflective during the 

school day. This may be independent or in a circle and may 
be focused on a topic. The session may end with sharing their 
reflections. 

Students may
• Watch the video of Giraffes Can’t Dance by Giles Andrae and 

then write about how the lions’ words affected Gerald and how 
the cricket’s words, in return, affected him.

Authorized

PATHS® [TR]:
• Lesson 27: Jealous, 

Content or Satisfied,        
pp. 6-1 to 6-4

• Lesson 28: Like/Dislike, 
Love/Hate, Tolerance,     
pp. 6-5 to 6-14

• Lesson 29: Different Points 
of View, pp. 6-15 to 6-26

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos for students on 
spreading kindness

Recommended Children’s 
Literature:

When Sophie’s Feelings Are 
Really, Really Hurt by Molly 
Bang

Andrew’s Angry Words by 
Dorothy Lachner

Giraffes Can’t Dance by Giles 
Andrae

Emotional Literacy: Emotions in Relationships
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7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies

6.0   Choose strategies to 
manage emotions, impulses 
and conflict

This is the second time Outcomes 7.0, 8.0 and 6. 0 will be visited. 
While each outcome has been treated individually, now we will look at 
these outcomes together with a focus on the feelings of guilty, proud 
and ashamed.

Emotional Literacy is defined as one’s ability to name, recognize 
and understand feelings within yourself and others. It is important 
that students recognize individuals can emotionally and physically 
experience multiple emotions at one time. Emotional, physical and 
behavioural responses may vary amongst individuals. 

In Outcome 7.0, Self-Awareness and Relationship Skills are the 
social and emotional learning competencies that are developed. The 
skill of developing and using an emotion vocabulary is necessary 
to accurately label a feeling and identify the associated outward 
expression of the emotion. When students use accurate and precise 
emotion words to express feelings, it assists with clear and effective 
communication. The process of recognizing an emotion as it occurs, 
communicating how you are feeling and the behaviour that is 
causing it, is a developmental process that begins at an early age 
and becomes more refined as students mature. A broad emotion 
vocabulary helps improve self-regulation and social awareness. The 
skill of accurately identifying emotions is critical to effective self-
management, relationship building and problem solving/decision 
making.

Outcome 8.0 is also linked to SEL competence Self-Awareness. 
Part of being self-aware is recognizing that an emotion is being 
experienced and then naming the emotion. It is important for students 
to know how an emotion feels in their bodies and how it looks on 
them. Having knowledge of this contributes to self regulation. It is also 
a building block for being able to recognize emotions in others and 
being able to respond to them. 

Outcome 6.0 develops several SEL competencies. This outcome 
is linked to SEL Competency Self-Management, which focuses 
on teaching students how to regulate emotions, thoughts and 
behaviours constructively. Becoming proficient in managing emotions, 
impulses and conflict is foundational to self-management, has 
implications for every aspect of a person’s life, contributes to greater 
success in relationships and in the achievement of one’s goals. 
Conflict is a natural occurrence in childhood and life. Negotiating 
conflict constructively is an element of the second and third SEL 
competencies: Relationship Skills and Responsible Decision 
Making. The first time students engaged with this outcome, students 
developed and used individual strategies to manage conflict as they 
learned the scaffolded skills for building, maintaining and restoring 
relationships. As students learn how to navigate within relationships, 
they develop and apply decision-making skills that reflect the 
expectations of personal behaviour and social interactions. Students 
benefit from explicit instruction in how to manage conflict as they 
develop their relationship skills.

        continued 

Emotional Literacy: Emotions in Relationships
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PATHS®:
• Lesson 30: Guilty
• Lesson 31: Proud, Ashamed
• Lesson 32: PATHS Review II: Guessing Feelings

While there are many suggested teaching and assessment strategies, 
it is not expected that teachers use these in addition to PATHS® 
Lessons 30-32.

Activation

Teachers may
• Make a class chart on how to effectively manage their emotions. 

This chart needs to be an interactive tool that students and 
teachers use to remind each other of how to handle our emotions. 
This chart should be constantly evolving as the year progresses 
and the students encounter new situations and emotions.  

Connection

Teachers may
• Read a selection of children’s literature focusing on guilt, pride 

and/or ashamed. Further discuss if the behaviour is a healthy 
strategy for both the individual and the people around them.

Students may
• Share personal experiences of times when they have 

experienced some of these emotions and how they were 
expressed. This will help associate an emotion with a behaviour.

Consolidation

Teachers may
• Write the emotion words guilty, proud and ashamed on card stock 

and place them in a bag. Ask students to randomly choose one 
card from the bag. Act out the emotion and have classmates 
guess it based on verbal, non-verbal, situational and cultural 
cues. Once the emotion has been correctly identified, discuss 
ways to deal effectively with the emotion. 

Students may
• Make a mask or a puppet to represent either guilty, proud or 

ashamed. Once it is complete, students may wear it or display it 
and suggest strategies to deal effectively with the emotion.

• Create a student-generated list of strategies to deal effectively 
with the emotions guilty, proud and ashamed. From the generated 
list, a poster may be created to say “Feeling guilty? Try This...” 
Health & Wellness Teacher’s Edition, pp.12-13 provides 
questions for a discussion about feelings.

Authorized

PATHS® [TR]:
• Lesson 30: Guilty, pp. 6-27 

to 6-34
• Lesson 31: Proud, Ashamed, 

pp. 6-35 to 6-48
• Lesson 32: PATHS Review 

II: Guessing Feelings,        
pp.  6-49

Supplementary

• Health & Wellness Teacher’s 
Edition, pp. 12-13

• Moving Up Literacy kit: 
Analyzing Unit: Chair for My 
Momma, Mr McGreeley’s 
Garden

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• childhood mental health

Emotional Literacy: Emotions in Relationships 
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7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies

6.0   Choose strategies to 
manage emotions, impulses 
and conflict

   

In Health 1, students learned the emotion words: private, fine, afraid, 
safe, angry, expect, confused, sure, embarrassed, curious, interested, 
frustrated, disappointed, hopeful, shy, lonely, like, dislike, hate, 
disgusted, jealous, content, satisfied, ashamed, guilty, malicious, and 
kind. In Health 2, the first time Outcome 7. 0 was discussed, the focus 
was on the words: happy, sad, private, fine, excited, tired, scared, 
afraid and safe. Students will continue to use existing emotion words 
and in this second treatment of outcome 7.0, the emotion words of 
guilty, proud and ashamed will be added, along with guessing the 
feelings in their emotion vocabulary.

Reflecting on Health 1, the learning was focused on building an 
emotion vocabulary and using strategies to manage emotions. Health 
2 builds upon this and draws attention to how emotions physically 
feel and present in their bodies. For the exploration of Outcome 8.0 
in Health 2, the focus is on the emotions guilty, proud and ashamed, 
and how these emotions physically feel and present in our bodies.

As we examine Outcome 6.0 in light of the emotions guilty, proud and 
ashamed, previous learning of strategies in Health 2 may be used to 
manage guilt, shame and pride. In Health Kindergarten and Health 1, 
students learned the “Turtle” technique for calming down, prompting 
themselves to stop and think about how they will proceed. In Health 2, 
students are transitioning to using a less tactile, more age-appropriate 
approach of control signals to manage emotions, impulses and 
conflict. After reviewing the “Turtle” technique with students, emphasis 
would be placed on “Control Signals”. Some students may continue 
to use the turtle technique before transitioning into using the control 
signals. 

The first treatment of Outcome 6.0 saw the learning as primarily how 
to use PATHS®: Control Signals as a calming strategy. This helped 
them to identify their feelings and effectively problem solve around an 
identified emotion and eventually return to their activity. The learning 
expectation is that students will become more skilled at managing 
their emotions, impulses and conflict. Teachers should

• model the use of ”Control Signals”,
• model the use of self talk to guide themselves through the steps, 

and 
• provide repeated opportunities to practice and receive 

reinforcement for the use of the “Control Signals” technique.

As students experience a range of emotions, whether comfortable 
or uncomfortable, strategies to help manage them can be realized 
by actively using the Control Signals poster. The red signal is for the 
student to realize that they need to calm down in order to engage the 
prefrontal cortex. Once calm, the yellow signal allows the student to 
make a plan to return to the activity. This same logic can be applied to 
the control of impulses. When conflict occurs, students may need the  
help of the teacher to facilitate a resolution for the conflict. The key is 

        continued

Emotional Literacy: Emotions in Relationships



Sample Teaching and Assessment Strategies Resources and Notes

SECTION THREE: SPECIFIC CURRICULUM OUTCOMES

HEALTH 2 CURRICULUM GUIDE 2022 121

Emotional Literacy: Emotions in Relationships 



Outcomes

FOUNDATIONS OF RELATIONSHIPS 

Focus for Learning

Students will be expected to

122 HEALTH 2 CURRICULUM GUIDE 2022 

for the teacher to be a facilitator and let the students do the work 
of resolving the conflict. The steps to follow once the students are 
brought together are:

1. Stop: identify the conflict and conference with the students at the 
same time.

2. Use a self-calming technique: conversations cannot happen 
unless they are calm.

3. Identify the feelings: ask each student to state the problem and 
how they feel.

4. Identify the problem: each student gives their perspective on 
the problem, followed by the teacher’s summary for common 
understanding. 

5. Brainstorm possible solutions: the teacher asks students to 
independently identify possible solutions that are agreeable to all.

6. Choose the best solution: students consider win/win options, 
goals and possible outcomes. Students should choose the option 
themselves.

7. Act on the decision: students can go away and try the solution 
they chose.

8. Evaluate the outcome: Is it what you wanted? Can you try 
again? Can you live with the consequences? What would you do 
differently next time? Would you use this approach the next time 
a conflict arises? Will this strategy avert future conflicts?

While the focus of the learning is within the context of the classroom 
and the school community, the intention is for the skill to be self-
reflective and transferable to other groups and settings beyond the 
school environment. Students need to understand that they have 
a vital role in the way homes, schools and communities function.  
Making good choices is a component of their role. It is not expected 
that this outcome will be achieved in a single lesson as students’ 
understanding and reflection of their roles and responsibilities will 
grow and change throughout the year. 

The learning expectations for this second treatment of Outcomes 7.0, 
8.0 and 6.0 are similar to the original treatment but with a focus on 
new emotions; guilt, pride and ashamed. For each emotion students 
should be able to:

• define each of the emotion words guilty, proud and ashamed and 
be use them correctly in conversation,

• know the verbal, non-verbal, situational and cultural cues of guilty, 
proud and ashamed, and

• use strategies that help to manage guilty, proud and ashamed.

7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies

6.0   Choose strategies to 
manage emotions, 
impulses and conflict
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26.0 Examine their acceptance 
of and respect for diversity 
in self and others. [Health 
GCO 3, SEL KSCO 1.3.2, 
1.3.5, 6.3.1, 6.3.2, 7.3.1, 
7.3.2, 8.3.1]

Developing skills of being respectful is a building block of self-
awareness and social awareness. Being aware of personal strengths 
and challenges, and recognizing that all individuals have value, 
self-worth and voice requires one to examine their acceptance of 
diversity in self and others and to have respect for diversity in self and 
others. Developing skills of self-awareness will help one understand 
their views on diversity. Social awareness skills are necessary to 
integrate oneself into social networks, where people may have 
differing viewpoints. Navigating through experiences whereby one 
has to negotiate differing viewpoints with a diversity of feelings and 
responses requires one to do so while still being respectful of another’s 
uniqueness and understanding that human qualities are common to all 
cultures and groups. Being accepting of and able to show respect for 
diversity contributes to creating a sense of belonging for all.

In Health Kindergarten, the focus was on promoting respect for self and 
others. The goal was to promote an inclusive classroom which revolved 
around respect for all people regardless of economic status, national or 
ethnic origin, religion, culture, body image, gender, sexual orientation, 
gender identity, age or ability. In Health 1, the focus was on celebrating 
the diversity of individuals within the classroom by recognizing the 
variety of physical traits, personality traits and competencies and 
encouraging students to be proud of what makes them unique and to 
communicate that to others. In Health 2, these topics will be further 
explored by examining one’s acceptance of and respect for diversity in 
self and others. The environment, physical and virtual, may be the lens 
through which diversity is explored. PATHS® Kid of the Day can be 
used to model acceptance of and respect for diversity.

No one person, group or culture should be singled out in discussing 
diversity, nor anyone put on the spot regarding their practices of 
accepting and being respectful of diversity in self and others.

The learning experiences in this outcome should help students 
understand that we must understand and respect ourselves to 
understand and respect others. Diversity may be discussed in relation 
to, but not limited to

• encouraging appreciation of linguistic diversity through different 
languages and dialects;

• listening and responding to others, respecting diverse 
perspectives; and

• valuing distinctiveness.
Students should

• understand diversity,
• be given an opportunity to examine their acceptance of diversity in 

themselves and in others, and
• be given an opportunity to examine their respect for diversity in 

themselves and in others.

Grade 2 Religion examines different religions and their belief systems 
in the outcome “Children will learn, observe and understand respect for 
others as they learn about various cultures and practices.”

Being the Best Me
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PATHS®:
• Lesson 33: Keeping a Friend: Baxter’s Challenge
• Lesson 34: Making Up With Friends

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 33-34.

Activation

Teachers may
• Read and discuss Teamwork by Dawn McMillan which focuses 

on positive interactions among students.The wraparound on 
pp. 16-17 in the Health & Wellness Teacher’s Edition, proposes 
additional ideas that work well with this outcome.

• Read It’s OK to be Different by Todd Parr.

Students may
• Write a journal entry to reflect on the message in the literature 

selection, Teamwork. Relate it to their personal experiences 
acknowledging positive skills among classmates. Include 
strengths they have that are different from those of their friends.

Connection

Students may
• Use the “Acceptance of Diversity” checklist provided in the 

appendix or the Health Masters, “Be Proud of Yourself”, to reflect 
upon their level of acceptance of diversity of self and others. 

Consolidation

Students may
• Reflect on their treatment and acceptance of others and 

whether there is any room for improvement. Write a journal 
entry describing what they learned about themselves and their 
acceptance of others. 

• Complete the sentence starters: 
• I am a lot like the people in my class but I am different from 

them too. That’s ok because …
• My friends are not all the same. I have a lot of different friends 

and that’s good because …

Extension

Teachers may
• Recognize and celebrate opportunities for cultural celebrations 

such as Eid, Ramadan, Chinese New Year, Hanukkah, and Diwali.

Authorized

PATHS® [TR]:
• Lesson 33: Keeping a 

Friend:  Baxter’s Challenge, 
pp. 7-1 to 7-16

• Lesson 34: Making up With 
Friends, pp. 7-17 to 7-22

Appendix: 
• Acceptance of Diversity 

checklist

Supplementary 
• Teamwork by Dawn 

McMillan
• Take A Stand big book 
• Health & Wellness Teacher’s 

Edition, pp. 16 - 17
• Health & Wellness Health 

Masters, p. 8
• Have You Filled a Bucket 

Today? by Carol McCloud
• It’s OK to Be Different by 

Todd Parr

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• activities

Recommended Children’s 
Literature:

How Full Is Your Bucket? by Tom 
Rath and Mary Reckmeyer

Have You Filled a Bucket Today? 
by Carol McCloud

Crow Boy by Taro Yashima

Free to be You and Me by Marlo 
Thomas

Jack and Jim by Kitty Crowther

Brown: The Many Shades of 
Love by Nancy Johnson James 
& Constance Moore

Being the Best Me 
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27.0 Understand one’s 
motivation for behaviour. 
[SEL KSCO 4.3.1, 4.3.2, 
5.3.1, 6.3.2] 

This outcome is linked to Self-Management and Social-Awareness, 
in that there is a focus on developing an understanding of one’s 
motivation for behaviour. While the focus is on self, the learning can 
be transferred to interactions with others. To understand motivation, 
there needs to be reflection on what was said or done and the 
reason(s) for it. Understanding motivation is a skill that can minimize 
complexities in relationships. Motivation is also connected to growth 
mindset and goals. Student growth should be towards being self-
motivated instead of being dependent upon rewards. There is an 
element of self-awareness connected to motivation. It is helpful to 
understand oneself and what motivates oneself. Is it tangible rewards 
or intangible ones that drive behaviour? This is what students need to 
come to a deeper understanding about in their learning experiences. 

In Health 1, students began learning some of the building blocks 
associated with motivation. They learned about ways they attempted 
new things, goals and the goal setting process, ways to solve a 
problem and the importance of a positive attitude. In Health 2, the 
focus is shifting inward towards a deeper understanding of what 
motivates them. Some students may not be able to articulate 
their motivation for what they do or say. Others may have a good 
understanding about their motivation for behaviour. 

It is not the intention to single out those students who say they do not 
know why they do or say things as they do. As with many things, this 
growth is individual to the student and the purpose of this outcome is 
to help them progress in their understanding of themselves. 

The learning experiences should focus on 
• understanding motivation;
• connecting motivation to their growth mindset;
• connecting motivation to goal setting (types of goals, short or long 

term, material or non material); and
• developing a greater understanding of self.

Being the Best Me
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PATHS®:
• Lesson 35: Greedy or Selfish, Generous
• Lesson 36: Practicing Generosity:  A Community Project

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 35-36.

Activation

Teachers may
• Create a word web for the word “motivation”. Ask students 

to think of words that come to mind when they hear the word 
“motivation”.

• Discuss the question, “Who or what motivates you?”.

Students may
• Think of a time when they were not motivated. What did they do 

to get motivated?

Connection

Teachers may
• Ask students to think about a current goal they have and consider 

where they are in the process of working towards the goal.

Students may
• Discuss what motivates them to complete actions that contribute 

towards their goal.

Consolidation

Teachers may
• Create a self awareness checklist that will help students discover 

where their motivation lies. Examples of some statements are:
• I need to be told what to do next in most things I do.
• I am independent.
• I like to get something in return for my efforts.
• I like to give freely of my time to help others when I can.
• I can plan the steps of a task from start to finish.
• It is personally satisfying to do a good job.
• I let things pile up.
• I like to be recognized for my work/effort.

Students may
• Complete the self-awareness checklist for motivation. Knowing 

themselves, they could suggest three things that really work for 
them or three things for which they could try to better understand 
their motivation.

Authorized

PATHS® [TR]:
• Lesson 35: Greedy or 

Selfish, Generous, pp. 7-23 
to 7-42

• Lesson 36: Practicing 
Generosity: A Community 
Project, pp. 7-43 to 7-49

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• read aloud
• songs/videos

Children’s Literature: 
Do Unto Otters by Laurie Keller
Manners by Aliki
Please Say Please, Grumpy 
Bunny by Justine K. Fontes
Clifford’s Manners by Norman 
Bridwell
Please Say Please! A Penguin’s 
Guide to Manners by Margery 
Cuyler

Being the Best Me
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7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies.

6.0   Choose strategies to 
manage emotions, impulses 
and conflict.

Being the Best Me

This is the third exploration of outcomes 7.0, 8.0 and 6. 0. While 
each outcome was initially treated individually, they are now treated 
together with a focus on the feelings of surprised, delighted, 
disgusted, accident, on purpose, disappointed, hopeful, embarrassed, 
humiliated, fair/not fair, curious or interested, bored, confused, and 
confident.

Emotional Literacy is defined as one’s ability to name, recognize 
and understand feelings within yourself and others. It is important 
that students recognize individuals can emotionally and physically 
experience multiple emotions at one time. Emotional, physical and 
behavioural responses may vary amongst individuals. 

In Outcome 7.0, Self-Awareness and Relationship Skills are the 
social and emotional learning competencies that are developed. The 
skill of developing and using an emotion vocabulary is necessary 
to accurately label a feeling and identify the associated outward 
expression of the emotion. When students use accurate and precise 
emotion words to express feelings, it assists with clear and effective 
communication. The process of recognizing an emotion as it occurs, 
communicating how you are feeling and the behaviour that is 
causing it, is a developmental process that begins at an early age 
and becomes more refined as students mature. A broad emotion 
vocabulary helps improve self-regulation and social awareness. The 
skill of accurately identifying emotions is critical to effective self-
management, relationship building and problem solving/decision 
making.

Outcome 8.0 is also linked to SEL competence Self-Awareness. 
Part of being self-aware is recognizing that an emotion is being 
experienced and then naming the emotion. It is important for students 
to know how an emotion feels in their bodies and how it looks on 
them. Having knowledge of this contributes to self-regulation. It is 
also a building block for being able to recognize emotions in others 
and being able to respond to them. 

Outcome 6.0 develops several SEL competencies. This outcome 
is linked to SEL Competency Self-Management which focuses 
on teaching students how to regulate emotions, thoughts and 
behaviours constructively. Becoming proficient in managing 
emotions, impulses and conflict is foundational to self-management, 
has implications for every aspect of a person’s life, contributes to 
greater success in relationships and in the achievement of one’s 
goals. Conflict is a natural occurrence in childhood and in life. 
Negotiating conflict constructively is an element of the second and 
third SEL competencies: Relationship Skills and Responsible 
Decision-Making. The first and second time students engaged with 
this outcome, students developed and used individual strategies to 
manage conflict as they learned the scaffolded skills for building, 
maintaining and restoring relationships. As students learn how to 
navigate within relationships, they develop and apply decision-making 
skills that reflect the expectations of personal behaviour and 

            continued
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Authorized

PATHS® [TR]:
• Lesson 37: Surprised, 

Delighted, Disgusted,        
pp. 8-1 to 8-10

• Lesson 38: Accident, On 
Purpose, pp. 8-11 to 8-21

• Lesson 39: Disappointed, 
Hopeful, pp. 8-21 to 8-32

• Lesson 40: Embarrassed, 
Humiliated, pp. 8-33

• Lesson 41: Fair/Not Fair,     
pp. 9-1 to 9-6

• Lesson 42: Curious or 
Interested, Bored, Confused, 
Confident, pp. 9-7

Supplementary

• Health & Wellness The 
Teacher’s Edition, pp.12-13 

Suggested

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• child mental health

PATHS®:
• Lesson 37: Surprised, Delighted, Disgusted
• Lesson 38: Accident, On Purpose
• Lesson 39: Disappointed, Hopeful
• Lesson 40: Embarrassed, Humiliated
• Lesson 41: Fair/Not Fair
• Lesson 42: Curious or Interested, Bored, Confused, Confident

While there are many suggested teaching and assessment strategies 
in this column, it is not expected that teachers use all of these in 
addition to PATHS® Lessons 37-42.

Activation

Teachers may
• Make an interactive class chart on how to effectively manage 

emotions. This chart should evolve as the year progresses and as 
students encounter new situations and emotions.

Connection

Teachers may
• Read a selection of children’s literature focusing on surprised, 

delighted, disgusted, accident, on purpose, disappointed, hopeful, 
embarrassed, humiliated, fair/not fair, curious or interested, bored, 
confused, or confident. Discuss the strategies the characters used 
and if they were positive strategies for all those involved.

 Students may
• Share personal experiences of times when they have experienced 

some of the emotions named in lessons 37-42. How did they 
handle them? How did they feel? 

Consolidation

Teachers may
• Write the emotion words from lessons 37-42 on card stock and 

place the cards in a bag. Ask students to randomly choose one 
card from the bag and roleplay the emotion for the class. Use 
verbal, non-verbal, situational and cultural cues to guess the word. 
Once the emotion has been correctly identified, create a student- 
generated list of strategies to deal with the emotions in lessons 
37-42. Create a poster to say “Feeling surprised? Try this ...”. 
Health & Wellness Teacher’s Edition, pp.12-13 provides questions 
to further discussion.

Students may
• Make a mask or a puppet to represent either of the words in 

lessons 37-42 and suggest strategies to deal with the emotion. 
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7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies.

6.0   Choose strategies to 
manage emotions, 
impulses and conflict.

   

Being the Best Me

social interactions. Students benefit from explicit instruction in how to 
manage conflict as they develop their relationship skills. 

In Health 1, students learned the emotions: private, fine, afraid, safe, 
angry, expect, confused, sure, embarrassed, curious, interested, 
frustrated, disappointed, hopeful, shy, lonely, like, dislike, hate, 
disgusted, jealous, content, satisfied, ashamed, guilty, malicious, and 
kind. In Health 2, the first time Outcome 7.0 was discussed, the focus 
was on the emotion words: happy, sad, private, fine, excited, tired, 
scared, afraid and safe. For the second treatment of Outcome 7.0, the 
emotion words studied were guilty, proud and ashamed. In this third 
treatment of Outcome 7.0, the emotion words of surprised, delighted, 
disgusted, accident, on purpose, disappointed, hopeful, embarrassed, 
humiliated, fair/not fair, curious or interested, bored, confused, and 
confident will be added.

In Health 1, the learning was focused on building an emotion 
vocabulary and using strategies to manage emotions. Health 2 builds 
upon this and draws attention to how emotions physically feel and 
present in their bodies. For the exploration of Outcome 8.0 in Health 
2, the focus is now on the emotions surprised, delighted, disgusted, 
accident, on purpose, disappointed, hopeful, embarrassed, humiliated, 
fair/not fair, curious or interested, bored, confused, and confident and 
how these emotions physically feel and present in our bodies.

Outcome 6.0 is now discussed in light of the emotions surprised, 
delighted, disgusted, accident, on purpose, disappointed, hopeful, 
embarrassed, humiliated, fair/not fair, curious or interested, bored, 
confused, and confident. Previous learning of strategies in Health 2 
may be used to manage these new emotions. In Health Kindergarten 
and Health 1, students learned the “Turtle” technique for calming 
down, prompting themselves to stop and think about how they will 
proceed. In Health 2, students are transitioning to using a less 
tactile, more age appropriate approach of control signals to manage 
emotions, impulses and conflict. After reviewing the “Turtle” technique 
with students, emphasis should be placed on using “Control Signals”. 
Some students may continue to use the turtle technique before 
transitioning into using the control signals.

Previous treatments of Outcome 6.0 saw the learning as primarily 
how to use PATHS® Control Signals as a calming strategy. This 
helps students to identify their feelings and effectively problem solve 
around an identified emotion and eventually return to their activity. 
The learning expectation is that students will become more skilled at 
managing their emotions, impulses and conflict.

Teachers should
• model the use of “Control Signals”,
• model the use of self talk to guide themselves through the steps, 

and 
• provide repeated opportunities to practice and receive 

reinforcement for the use of the “Control Signals” technique.

            continued
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As students experience a range of emotions, whether comfortable 
or uncomfortable, strategies to help manage them can be realized 
by actively using the Control Signals poster. The red signal is for the 
student to realize that they need to calm down in order to engage the 
prefrontal cortex. Once calm, the yellow signal allows the student to 
make a plan to return to the activity. This same logic can be applied to 
the control of impulses. When conflict occurs, students may need the 
help of the teacher to facilitate a resolution for the conflict. The key 
is for the teacher to be a facilitator and let the students do the work 
of resolving the conflict. The steps to follow once the students are 
brought together are:

1. Stop: identify the conflict and conference with the students at the 
same time.

2. Use a self-calming technique: conversations cannot happen 
unless they are calm.

3. Identify the feelings: ask each student to state the problem and 
how they feel.

4. Identify the problem: each student gives their perspective on 
the problem, followed by the teacher’s summary for common 
understanding. 

5. Brainstorm possible solutions: the teacher asks students to 
independently identify possible solutions that are agreeable to all.

6. Choose the best solution: students consider win/win options, 
goals and possible outcomes. Students should choose the option 
themselves.

7. Act on the decision: students can go away and try the solution 
they chose.

8. Evaluate the outcome: Is it what you wanted? Can you try 
again? Can you live with the consequences? What would you do 
differently next time? Would you use this approach the next time 
a conflict arises? Will this strategy avert future conflicts?

While the focus of the learning is within the context of the classroom 
and the school community, the intention is for the skill to be self-
reflective and transferable to other groups and settings beyond the 
school environment. Students need to understand that they have 
a vital role in the way homes, schools and communities function. 
Making good choices is a component of their role.

The learning expectations for this third treatment of Outcomes 7.0, 
8.0 and 6.0 are similar to the previous two treatments but with a 
focus on new emotions; surprised, delighted, disgusted, accident, 
on purpose, disappointed, hopeful, embarrassed, humiliated, fair/not 
fair, curious or interested, bored, confused, and confident. For each 
emotion, students should be able to

• define each of the emotion words named in PATHS® Lessons 37-
42, and use them correctly in conversation,

• know the verbal, non-verbal, situational and cultural cues of the 
same emotion words, and 

• use strategies that help to manage the same emotions.

7.0   Develop and use emotion 
vocabulary.

8.0   Recognize how emotions 
physically feel and present 
in their bodies.

6.0   Choose strategies to 
manage emotions, impulses 
and conflict.

   



Sample Teaching and Assessment Strategies Resources and Notes

SECTION THREE: SPECIFIC CURRICULUM OUTCOMES

HEALTH 2 CURRICULUM GUIDE 2022 133



Outcomes

FOUNDATIONS OF RELATIONSHIPS 

Focus for Learning

Students will be expected to

134 HEALTH 2 CURRICULUM GUIDE 2022 

28.0 Implement the goal setting 
process. [Health GCO 2, 
SEL KSCO 5.3.1, 5.3.2, 
5.3.3, 5.3.4]

4.0  Differentiate between 
optimism and pessimism.

Goal setting is rooted in Self-management skills. As students set 
goals, it is just as important to know how to articulate the steps 
necessary to contribute to the goal. Depending on whether goals 
are long term or short term, having skills to minimize pessimism and 
maximize optimism contribute to the progress made towards a goal. 
Learning and implementing the goal-setting process draws upon 
organizational and monitoring skills. Organizing is a skill that can 
be applied to thoughts or things. The organizational approach taken 
to achieving a goal can contribute to or detract from success. Also 
contributing to self-management is the ability to monitor progress, 
identifying things that need to be adjusted and making the necessary 
adjustments. Seeing a goal from start to finish draws upon many 
facets of self-management skills. 

In Health 1, students learned about goals and the process of setting 
them. They also developed an understanding of the importance of a 
positive attitude. In Health 2, the outcome focuses on implementing 
the goal-setting process, knowing the difference between optimism 
and pessimism and how these can affect your goal. 

This outcome expects students to use the goal-setting process from 
start to finish. The goal may be real or fictitious.

This is the second time outcome 4.0 has been visited. This time it is 
studied with respect to goal setting and how being optimistic assists 
with goal setting and pessimism detracts from achieving goals. 

Students should have learning experiences that contribute to
• Using the Goal-Setting Steps:

1. Choose their own goal. What’s something they wish they 
could achieve?

2. Discuss the purpose of the goal. What do they think is the 
greatest benefit of attaining their goal?

3. Break the big goal into smaller steps. Use a “goal ladder’’ to 
break down the bigger goal. At the top of the ladder, write the 
big goal then work their way through mini steps to achieve it. 

4. Brainstorm potential obstacles. Encourage planning for 
potential obstacles. Talk about optimism and pessimism.

• Monitoring progress towards a goal
• Organizing oneself to assist in achieving a goal

In Grade Two language arts and math, there are many opportunities 
throughout the year where students set literacy and numeracy 
goals for themselves. These goals are set through student-teacher 
conferences on a regular basis and are revisited consistently to 
monitor progress and completion of the goal. Once the goal is 
achieved, a new goal is set for student attainment. 

Being the Best Me
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PATHS®: 
• Lesson 43: Trying Harder: Attributions of Success
• Lesson 44: Overcoming Obstacles: Perseverance
• Lesson 45: Malicious, Kind
• Lesson 46: Rejected, Included
• Lesson 47: Teasing

While there are many suggested teaching and assessment strategies, 
it is not expected that teachers use these in addition to PATHS® 
Lessons 43-47.

Activation

Teachers may
• Discuss with students the concept of taking on a project and 

the process of learning new things. Incorporate being aware of 
personal strengths, the process involved in any project, and the 
ability to assess progress.

Students may
• Reflect on their personal abilities to plan a project. 

Connection

Teachers may
• Discuss the role optimism and pessimism play in achieving their 

goals.

Students may
• Share personal stories about meeting a goal or identify provincial, 

national or international people who have achieved their goals. 
Such stories should illustrate the importance of optimism and goal 
setting in achieving any goal. 

Consolidation

Students may
• Choose a personal goal or a learning goal and use the goal 

setting steps to show how the goal will be achieved over a period 
of time. Be realistic about what can be achieved considering other 
committments and demands on their time.

Authorized 

PATHS® [TR]:
• Lesson 43: Trying Harder: 

Attributions of Success,    
pp. 9-13 to 9-18

• Lesson 44: Overcoming 
Obstacles: Perseverance, 
pp. 9-19 to 9-24

• Lesson 45: Malicious, Kind, 
pp. 10-1 to 10-6

• Lesson 46: Rejected, 
Included, pp. 10-7 to 10-9

• Lesson 47: Teasing, pp. 10-
21 to 10-30

Suggested 

Resources links: https://www.
k12pl.nl.ca/curr/k-6/health/
grade2/links/unit1.html

• videos on goal setting

Being the Best Me 



Outcomes

FOUNDATIONS OF RELATIONSHIPS 

Focus for Learning

Students will be expected to
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10.0 Solve problems 
independently.

This is the second time Outcome 10.0 is being explored. The first time  
was in Unit One with PATHS® lessons 20 and 21, Problem-Solving 
Meetings. Now, the Problem-Solving Meeting is being revisited with 
Lesson 48. 

Developing problem-solving abilities is a building block of the SEL 
competencies Relationship Skills and Responsible Decision 
Making. Because problems exist in everyday life, students will benefit 
from having skills in using strategies to solve problems, having a 
process that works for them, knowing when to engage an adult, and 
employing a decision-making model when solving problems. 

It is important to understand that problems can cause conflict and 
that conflict, both internal and external, naturally occurs in daily life 
experiences. Problems range in complexity from not having a pencil 
to being in a major conflict with a friend or experiencing internal 
conflict. There are, however, ways to resolve problems. Applying 
decision-making skills to make informed decisions about personal 
behaviour and social interactions leads to mutually respectful 
interactions. As we gain more experience with solving problems and 
using problem-solving skills, we increase our level of confidence 
and independence. Practice is critical to becoming an independent 
problem solver.

In Health 1, learning experiences focused on students working and 
playing respectfully and safely with others. In Health 2, the concept 
of working and playing respectfully and safely is expanded to include 
an approach to living their daily lives because solving problems 
commands respect for all those involved in the situation. Previously, 
Outcome 6.0 continued the process of developing skills to manage 
conflict. In both experiences with Outcome 10.0, students will be 
expected to develop independence in their approach to problem 
solving.

While students may be uncomfortable when conflict arises and may 
seek out the assistance of adults, moving towards independence 
in problem solving is the ultimate goal. Providing students with 
strategies to be able to solve problems independently will better allow 
them to take ownership and develop problem-solving skills to manage 
problems independently. 

The learning experiences in this outcome should 
• model the problem-solving process. Students work independently 

or with their peers, depending on the nature of the problem, to 
brainstorm an appropriate resolution. In the initial stages, teacher 
facilitated problem solving as outlined in Outcome 6.0 helps with 
development of strategies and independence.  

• use decision-making skills to help with problem solving and 
conflict resolution. Decisions should be logical rather than 
emotional and mindful of everyone.

• differentiate problems that can be solved independently from 
those that need adult assistance.

Being the Best Me
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SECTION THREE: SPECIFIC CURRICULUM OUTCOMES
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PATHS®: 

 • Lesson 48: Problem-Solving Meeting IV: Bullying

 • Lesson 49: PATHS Reactions and Reviews

 • Lesson 50: Planning a PATHS Party

While there are many suggested teaching and assessment strategies, 
it is not expected that teachers use these in addition to PATHS® 
Lessons 48- 50.

Activation

Teachers may
• Show a visual of a situation where a person may need 

assistance. Ask students to interpret what they see in the visual, 
and think about what they would do if they were there.

Connection

Students may
• Retell how they, on their own, helped another person. 

Consolidation

Teachers may
• Discuss independence in solving problems and knowing when to 

seek help from an adult. 

Students may
• Devise a scenario where a problem was presented and needed to 

be solved. Plan their approach to solving the problem indicating 
what can be done independently and what, if anything, requires 
adult assistance.  

Authorized

PATHS® [TR]:
• Lesson 48: Problem-Solving 

Meeting IV: Bullying, pp. 10-
31 to 10-36

• Lesson 49: PATHS 
Reactions and Reviews,   
pp. 11-1 to 11-4

• Lesson 50: Planning a 
PATHS Party, pp. 11-5 to 
11-9

Suggested

Resources links: https://www. 
k12pl.nl.ca/curr/k-6/health/ 
grade2/links/unit1.html 

• bullying information

Being the Best Me
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Self Assessment Activity: How I like to Learn

Name: __________________

Color in the happy face if you agree with the sentence.

With Words
I like to read, write, use words.

I enjoy puzzles and word games.

Spelling is easy for me.

I enjoy stories and storytelling.

I like to research different topics.

I like talking about things.

With Numbers
I enjoy math, numbers and computers.

I like to solve problems.

I like games that have strategies.

I enjoy charts, graphs and data.

I like designing and doing experiments.

I like it when things are organized.

APPENDICES
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With Pictures
I enjoy drawing and doodling.

I like to colour.

I like videos, movies and books with diagrams.

I can close my eyes and “picture in my mind.”

I can find my way in new places. 

I enjoy using maps and organizers.

With Movement
I like to move around. I cannot sit still for long.

I enjoy doing, not watching.

I like to use my hands.

I am very coordinated.

I like sports and activities. 

I like to make/build/construct things.

APPENDICES
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With Music 
I enjoy music.

I have a good sense of rhythm.

I can remember melodies and songs.

I play an instrument.

I sing. 

I can recognize different sounds and noises.

With Others
I like to be with people.

I’m a good leader.

I like working in groups.

I have a lot of friends.

I don’t like working alone. 

I understand how other people feel.

APPENDICES
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By Myself
I set goals for myself.

I like to work alone.

I know a lot about myself.

I like to play fair.

I like to keep a diary. 

I have my own hobbies.

In Nature
I enjoy being outdoors.

I can see patterns in objects.

I like learning about the world and animals.

I enjoy taking care of animals and plants.

I take care of the world around me.

I like to group things around me.

APPENDICES
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“Acceptance of Diversity”  
Checklist

Sometimes Always Never Need To 
Improve

I make fun of 
students who are 
different than me.
I prefer to work 
alone.

I always play with 
the same people at 
school.
I only play with 
classmates who 
have the same 
colour hair as 
mine.
If I see a 
classmate with no 
one to play with I 
will invite them to 
join me.

I stand up for 
others.

I form clubs and 
include some 
classmates but not 
everyone.
I notice when my 
classmates are 
left out.
I like who I am.

I treat everyone 
with respect.

APPENDICES
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