Shakespeare spelt his name at least

seven different ways.

| (from Spelling Instruction That Makes Sense by Phenix, Jo
| and Scott-Dunne, Doreea, Pembroke, 1991)
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Assessment and Evaluation
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Infroductlon

Spelling is taught and leamed in the context of meaningful language experiences, therefore
assessment must follow this same process. We have two main objectives:

1.  Find out what the student knows.
2. Decide what can be reasonably taught.

Spelling is a developmental process and growth occurs over time. Evidence of spelling growth can
be seen as children write on a daily basis.

Children’s spelling can be assessed in a variety of ways. Knowledge of the developmental
mmreo(spelllnglscmdalforanalyzingastudent’ss&engﬂxsandnwdsandfortenchhgto
those needs.

Definition of Terms

Assessment is the systematic process of gathering information about student learning; for example,
observations, collecting samples of student work, anecdotal records, tests, conferences, and
portfolios are all types of assessment. Effective classroom assessment reveals what students can do
and documents evidence of their development and improvement.

Evdmﬂonisﬂnpmcessofandyzing.reﬂecﬂngmandmmmﬁzingmmfonmﬁm. This
process involved valuing that information and making judgements or decisions.

Reporting is the synthesiting, interpreting, and communicating appropriate information about
student learning to various audiences.

Assessment Techniques

An important part of any ongoing evaluation process is gathering data. Some means of gathering

data include:

1.  Children’s writing will provide evidence of spelling growth. (journals, stories, content
writing, poetry, etc.).
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Assessment and Evaluation

2. Checklists (see samples)
- use with individuals, small groups, or whole class.
3.  Spelling Inventories and Interviews will help the teacher see children’s strategies and
attitude towards spelling.
4.  Personal Spelling Records
- File boxes of words I can spell
- Personal dictionaries
- "Words I Can Spell” booklets

-
5. Observation of how they use spelling strategies (anecdotal records, rating scales).

6. Proofreading - Editing. During this stage of the writing process, children examine
their spelling, attempting to make corrections.

Editing Tips

- The children use a coloured pencil and correct as many misspelled words as
possible.

- Children are encouraged to read one word at a time from right to left or
from the last word on the page. Individual words on the page are the focus.

- Focus on words that have been identified as needing attention.
- Peer checks.
- Check various sources to correct spelling.

It is essential that the students enter the realm of the spelling consciousness. They must
take responsibility for this process and edit to the best of their ability. Remain
consistent in your expectations and not accept final drafts that haven’t been proofread
and/or checked with a peer.

7.  Writing Portfolios - keep dated writing samples over time to indicate spelling growth.

8.  Spelling Tests - testing can be one means of evaluation, but should be used with a
variety of others.

Research makes evident the following concerns regarding the weekly spelling test.
- Puts unnecessary pressure on the students.
- Takes up a lot of time that could be better spent on writing activities.

- The spelling words have little transfer to their writing.

- Too much focus on error.
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.However,

Grading is casy.
Parents are familiar with the routine and feel they are helping their child to spell.

Process and Product

Process

l.

Children's use of Spelling Strategies

@)

(i)
(i)
@v)
)
i)

Discovering the rule

Noting exceptions to the rule

Applying the known to the unknown
Proofreading

Using the dictionary - personal - commercial
Ask 3 Before Me - check 3 sources before asking the teacher

(vii) Wall charts

(viil) "Give It A Try" sheets

=+  Teachers can observe the use of these strategies while children are writing.

—  Teachers can ask chikdren what they do when they come to a word they don't know.
Growth Over Time

- Samplsofwﬁﬁngdﬂedtommlyumcmvemttowardsstmdardspeumg.
Proofreading Tips

—  What strategies are children using to edit their work?

—  Peer Conferences
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4.  Self Evaluation

Product
1.

-+ Spelling inventories/interviews given periodically throughout the year (beginning,
middle, and end).

Analysis of Type of Exrors in First Draft Copies

- sound/symbal
=  base words

Personal Spelling Record
= "Words I Can Spell” Booklet
- P I Dictionari

Cloze Procedure
= Spelling in a meaningful context

Final Drafts of Writing Dated Throughout the Year

—  Observe if there is an increase in the percentage of words spelled correctly from
September to June

Dictation
—  Passage should be about a topic students are familiar with
~  Analyze the types of errors made

Pre-test/Post-test
= 100 frequently used words
= Commonly misspelled words
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= Weckly spelling list
(i) content
(i) theme related words
(i) personal word list
(iv) teacher chosen words

Checklist: Spelling Analysis

Have childrea write about a familar topic.
Writer's name:
Sample:

Total number of words used

- Ratio and % of Ratio and % of Invented Spelling Conventional
Invented Spelling | Conventional Spelling pe Spelling
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Evaluation of Student's Spelling Kuowledge and Strategies

Student Age Placement _ Date

Word Seurces: (Word list, Creative Writing, Dictation, Assessment Task
Spelling Knowledge:

The student's spelling and errors indicate knowledge about
The student could benefit from learning about

Spelling Strategies:
Observation and conferencing indicates that the student uses (describe spelling strategies):

Spelling strategies that are not being used that would be useful for the student to learn are:

Progress (compare classroom work samples over time and compare present and previous
asscsement results. Try teaching during assessment to determine how quickly a child might
progress):

Since (last asicssment date) progress can be seen in the following areas:

Knowledge

Strategics

This rate of progress is facilitating the writing process.
OR
This rate of progress is detracting from the writing process. In order to increase progress,

instruction should focus on the following:
Attitude Towards Spelling and Writing
The student's attitude towards spelling and wriling seems to be

The student ig/is pat aware of his/her spelling process.
Physiological/Emetional Factors that may contribute to difficulties with learning

(The above are points that should be considered in evaluating spelling. To be realistic, not all
this information can be writien down. However, the evaluation should be a written summary
based on these points and accompanied by pertinent writing samples.)

Evaluation aad Teaching Implications

Give a brief summary of progress and what needs to be taught (strategies, knowledge) or changed
(physical, affective, and/or intellectual factors at school and/or at home). Attach pertinent writing

samples.

From Spelling Strategies You Can Teach by Mary Tarasoff, Active Learning Institc, 1990.
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Augu-o-t Record Name: Date:

Concepts Comments/Examples

Letters

Does the child

e understand the concept of alphabetical
osder, using the first letter, second
letter, thind letter?

| Werds

Does the child

* try to repseseat all the syllables heard
in a word?

¢  use high-frequeacy words (then, is, to,
it come)?

e use sight wonds from a current or
peevious theme?

Seuad Patterns

Does the child

e represest siagle-consonamt sounds
(imitial/final/medical)?

*  use consonant combination spelling
pettems?

e use sileat-¢ spelling pattems?
o use vowel combination spelling

pattoms?
o use vowel-with-r-spelling pattems?
Functioa Patterns
Does the child
o use the plural endings, s, s, ies?
e understand and use some irregular
plurals?

*  use od and ing endings?
e use coamtractions?

Meaning Patterns

Does the child

e maeks mosning liaks; understand that
seme wosds ase related (write/wrote)?

¢ understand what a compound word
is?
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Concepts

Comments/Examples

Text Organization
Does the child

print/write words and sentences in
the standard direction (left to
right/top to bottom)?

sequence ideas and information
logically?

Punctuation
Does the child

use capital letters at the beginning
of sentences/proper names and
places?

end sentences with appropriate
punctuation?

mark direct speech with quotation
marks?

use commas?

use an apostrophe in contractions
and to show possession?

Printing/Handwriting

Does the child

o  print/write upper or lower case?

e  attempt cursive writing?

+  print/write legibly?

¢ make printing/writing acsthetically

pleasing?

incorporate any style changes for
effect on the page (underlining,
letter size)?

Editing
Does the child

understand the concept of first and
final drafts?

understand and attempt to
proofread?

use various strategies for finding
standard spelling?

From Word Sense by David Booth, Meadow Book Press. Copyright 1994 by Harcourt Brace &
Company Canada, Inc. Reprinted by permission of the publisher.
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Assessment Notes Name: Date:

Analysis of Spelling Miscues
(Words, Spelling Patterns, Text Organization, Punctuation, Capitalization,
Printing/Handwriting, Other Comments)

Concepts for Focus:

Assessment Notes Name: Date:

Analysis of Spelling Miscues
(Words, Spelling Patterns, Text Organization, Punctuation, Capitalization,
Printing/Handwriting, Other Comments)

Concepts for Focus:

I
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Assessment Notes Name: Date:

What the Child Knows:
Letters

Words

Spelling Pattems

Text Organization
Punctuation/Capitalization
Printing/Handwriting

What the Child Does Not Know:
Letters

Words

Spelling Pattems

Text Organization
Punctuation/Capitalization
Printing/Handwriting

Concepts for Focus:

Assessment Notes Name: Date:

What the Child Knows:
Letters

Words

Spelling Pattems

Text Organization
Punctuation/Capitalization
Printing/Handwriung

What the Child Does Not Know:
Letters

Words

Spelling Pattems

Text Organization
Punctuation/Capitalization
Printing/Handwriting

Concepts for Focus:

From Word Sense by David Booth, Meadow Book Press. Copyright 1994 by Harcourt Brace &
Company Canada, Inc. Reprinted by permission of the publisher.
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Checkpoints for Emergent Spellers

w
Checkpoint

1 3 3 4
Skille/strate l»“‘ ot someti mes generally consistemly

Spelliag in the Writiag Coatext

Wanais 10 write

Has a "give-it-a-try” spirit; willing to
invent temporary spellings

Displays an interest in words

Experiments with words/letiers

Vissal Knewledge

Can write own name

Can write a few common words from
memory

Uses some common visual patterns (such
as -ing)

Atiends to visual features of words (such
as double letters)

Knowledge of Alphabet

Knows letiers or namcs

Writes some letters

Distinguishes between letters and
numerals

Distinguishes between upper- and
lowercase

Sesnd Symbel Relationshipe

Uses initial consonaat or dominant

comsonast to represest words (/ M S = 1

am 3ix)

Uses coasonants to represcnt dominant

sounds (sd - slide)

Uses consonants or vowels for each

dominaat sound (ap! - apple; wet =
went)

Uses lester names 1o represent sounds (AT
= eighty; U = you)

Bases spolling oa own articulation

Ceoncepis sbeut Priat

Uses spaces (or apace markers) betweea
wonds

Understands left-to right directionality
Understands top-to-bottom directionality

Learning Phonics and Spelling In a Whole Language Classroom, Debbie Powell and David
Homnsby. Scholastic Professional Books, 1993.
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Checkpoints for Novice Spellers

Checkpoint

1 2 3 4
Skilis/strategles wot someti mes geaerally consistestly

Spelling in the Writiag Coantext
Interested in and uses new words
Growing in confidence and uses own
resources

Spelis more words automatically

Uses temporary spellings coafidently

Vieual Knewledge

Recognizes many coaventional spellings
Aware of some irregular spellings
Aware of more compicx visual patterns
(iom, ough)

Interestod in word features

Seund-Symbel Relationships

More aware of visual patterns and
common morphemic unils

Writes letters for every sound umit (bakr =
baker; chruk - truck)

Uses a vowel or vowel combination in
each sy lable (jirerf = giraffe; elufunt =
elephant)

Vowel digraphs appearing more often
(peepl = people; baik = bake)

Merphemic Knowledge

Understands compound words (foot + ball
= football)

Uses cosamon prefixes and suffixes (un-,
-er, -ly)

Uses common inflectional endings (-ing,
-ed, -e3)

Recognizes base words (apart)

Strategies for Sell Support

Uses onvironmenial prist

Uses resousces such as junior dictionaries
Secks assistance and respomsc from others
Usecs proefreading tochniqucs

Knows some ways to learn words

Can spell 100 most comsnon words
sutomatically

Learning Phonics and Spelling In a Whole Language Classroom, Debbic Powell and David
Hornsby. Scholastic Professional Books, 1993.
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Checkpoints for Independent Spellers

Checkpoint

m

Skille/strategies ot somotimes geaenlly comsiseady

Spelliag ia the Writing Context
Uses imteresting and unusual words
Uses experience and knowledge of the
written laaguage 0 "word solve”
Atcmpts correct spelling in writing
Spelis most words awomatically

Visnal Knowledge

Recognizes and corrects misspelled words
Recognizes conventional spellings
Knowledge of silent leters (gnome, align)
Cormrectly uses words with irregular spellings

Seund-Symbel Relationships

Awase of mose commoa spelling pattems
for a souad (oa for /a/)

Aware of various spelliags for the vowel
sounds

Uses homophoaes correctly (bored, board)

Meorphomic Knowiedge
Shows imsterest in woed swuctires aad

derivations

Developing knowledge of Greek and Lasin
roots (dico - "1o say;” ject - "10 throw")
Developiag awarcness of more difficult
prefixes and suffixes (project, projectile)
Understands sounds may change from roots
to derivations (sign-signamirc)

Can correct words by refemiag 1o related
words (majosimajority; mesat/mean)

Strategies for Seif Suppert
Has a cnitical astinude towards spelling
Uses masmonics 10 belp memory

Uses dictionary, thessusus, and other print
resousces

Uses proofreading stratcgies cfficiendy
Can spell 250 most common words

Has a clear, Sucat, handwriting style

Learning Phonics and Spelling In a Whole Language Classroom, Debbie Powell and David
Homnsby. Scholastic Professional Books, 1993.
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Summative Assessment

1.  What knowledge of spelling does the student seem to know and apply?
- understands basic sound-symbol relationships

- understands the relationship between core words and related forms (e. g.,-succcss,
succeed)

2. I the student aware of common patterns in spelling (e.g., rhyming words, different
ways to write vowel sounds)?

3. Is the student aware of the possible alternatives for a particular sound (e.g., for "n" --
"gxlﬂ’ "kn"’ Of llpnll)?

4.  Are there recurring patterns in the student's spelling errors?
- problems with multi-syllabic words

- difficulty with adding endings such as -s, -ed, and -ing

- difficulties with double consonants or silent letters

If students are immersed in a print-rich environment - one in which they are read to daily and have
good writing models consistently displayed and are exposed to several genre of literature, their
spelling and vocabulary development is directly and positively affected.

Assessing Language Growth for Ages Nine Through Twelve, Patrick Lashmar and Lynda Pogue.
Tree House Press, Inc., 1991. (Used with permission from Tree House Press, Inc.)
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Student Spelling Profile

Writer's Name: Grade Date
Formative Assessment

1. Whea given the opportunity to proofread for spelling errors, how does the studen
respond? i

2. What is the student's attitude toward the use of correct spelling and the study of spelling
patterns?

3. Does poor handwriting and impulsiveness influence the student's spelling?

4.  Will the student ask for help when unsure of how to spell a word? If so, who?

5. Does the student consult a dictionary when necessary? Does s/he have good dictionary
skills?

6. Doesthesmdcntkeepalistofwordsthats/hchashadproblemsspellinginthepast?

Assessing Language Growth for Ages Nine Through Twelve, Patrick Lashmar and Lynda Pogue,
Tree House Press, Inc., 1991. (Used with permission from Tree House Press, Inc.)

Spelling Handbook for Teachers Page 74



Assessment and Evaluation

Theme Evaluation

CHILD'S COMMENTS:

TEACHER'S COMMENTS:

PARENTS' COMMENTS:
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Self Evaluation

Spelling Strategies

Reflects on spelling
attitudes and behaviours

Have the student read
and respond to each
statement.

The student can then set
personal goals for
spelling improvement.

Check all of the responses that describe your approach to
spelling and to new words.

When I am writing and I come to a word that I don't know
how to spell ...

I write the word the first way that comes into my head, and
I keep going.

I try to sound out the word, and if it looks right 1 keep
writing.

I find it hard to go on writing until I am sure of the spelling.

a———

I look around the room and at books and word lists trying
to find the word.

I ask someone how to spell it.
I try to look it up in the dictionary.
I spell it like a similar word that I know how to spell.

I make sure I have the right spelling of all the words before
I do my final draft.

When I am reading ...
I don't notice the spelling of words.

I notice when a word is spelled in a way that I wouldn't
have expected.

I think of a way to remember a spelling that is new to me.
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Spelling Strategies
In general ...

I find words and letter combinations interesting.

I find it's easy to piciure words and to remember the order
of letters. ___

What I would like to improve in my spelling:

How I could do this:

Date:
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Teacher's Spelling Conference Record
Nanie:
% of Correct | Words Spelt Type of led
Spelling Incorrectly Error SKllN
Term 1
Term 2
Term 3
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