English 3201 Grading Standards
June 2007

Pre-Marking Appraisal
The exam was found to be fair in terms of length, content, level of language and outcomes measured.

Visual: Straightforward visual. It was clear and connected to the visual elements on the list of
examinable terms.

Prose: A challenging piece but appropriate. Footnoted vocabulary was appropriate. The
questions were both content and language based.

Poetry: Poem was fair and related to the visual and prose piece. Questions were appropriate.
Comparative Study: Extensive knowledge of selections was needed.
Personal Response: Topic was easy to relate to and write about for students.

Post Marking Report

Marking Standard and Consistency

Markers were assigned specific questions. Answer keys were discussed and an appropriate marking
scheme was agreed upon by the markers. The essay answers were scored using the scales found at the
conclusion of this document.

There were two chief markers. One chief was responsible for all consistency checks for the major essay
questions. The second chief marker was responsible for all consistency checks for the short answer
questions. Consistency checks were ongoing during the marking process.

Consistency Checks for Questions 27 & 28

The Comparative Essay Scoring Scale and the Personal Response Scoring Scale currently in use for
English 3201 were used to score each question.
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Training Session:

Markers for each question were brought together for a training session in the morning of Day 1. During
this session, the questions were clarified and markers identified key points students needed to address in
answering Questions 27 and 28. Exemplars, representing a cross section of student writing, had been
chosen in advance of the training session. These had been photocopied, discussed by the chief markers,
and had been assigned a score prior to the training session. Markers familiarized themselves with the
new scoring scale by marking a sample of the exemplars. The first sample was discussed and given a
table score. Following this, each marker was provided a copy of more selections and asked to score the
pieces individually. All scores were then recorded on the chalkboard. Four individual pieces were
scored. This enabled the markers to discuss the scoring scale and to reach common ground in marking
papers. Once the discussion and training were completed, the markers worked through 50 exams and
arrived at a consensus for those grades. Markers acknowledged that these were demand pieces produced
by students and it was essential that this was recognized while marking.

During the training session, the following decisions were undertaken by the group:
Question 27:

Characters often encounter difficulties when their desires come into conflict with their
responsibilities. ” With reference to one longer play and one prescribed text from the list below,
explain this statement in a well-developed multi-paragraph essay.

e Students must choose a character from each text. (Some students chose more than one character, but
this was fine if well-developed).

Students must focus on at least one major desire.

Students must link the discussion of desire with internal conflict.

Students must discuss responsibilities.

There must be solid references made to both texts. (This did not necessarily mean quotes, but
references must be specific enough to demonstrate a clear understanding).

There must be a good introduction and a good conclusion as structure is important.

There must be a smooth transition from discussion of one text to another.

If students only gave a well-written plot summary, they would be given a maximum of 12.5 marks.
Markers were asked to be cognizant of the fact that this is not a process piece and thus, one cannot
expect flawless essays.

Question 28:

Write an expository essay addressing the effects of stereotyping on your life or the life of
someone you know.

Students must write an expository essay.

Minimum of one illustration would suffice if two effects of stereotyping given.
Must be a personal response (could not be 3™ person).

Must be believable
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Reliability Checks

It was essential that consistency checks were undertaken for Questions 27 and 28 as these were
key questions on the English 3201 exam, comprising 40 of the possible 100 marks available.
These consistency checks took place on a regular basis.

SECTION A: THE SIGHT PASSAGES (60%)
PART I: Visual - 13%

Instructions: Complete all constructed-response questions in this section.

Value
6% 8. What is the message of this visual? Using two visual elements to support your
answer, explain how each element is effective in supporting this message.

Answers include:

Message:
J attempt to eliminate racism

o promote equality among the races, etc.

Personal Connection/Call to Action:
o everyone needs to do their part if we are to attain the goal of eliminating racism.
. this requires that individuals question their own views.

Visual Elements:

J balance between large and small font and the black and white colours

o text allowed for a wider audience as opposed to using images which might alienate some
viewers.

o lack of colour indicated that the issue is clearly “black or white” - you’re either racist or
not.

o underlining the word “you” forces the viewer to reflect on his/her own views.

the focal point is developed through the use of font, scale, proportion, and colour.
the use of the Government of Canada logo demonstrates that this is a widespread problem
that needs to be addressed.

Grading Key

. 2 marks for theme/connection/call to action

. 2 mark for visual elements

. 2 marks for explanation of the effectiveness of the visual elements



STRENGTHS:

Students:

. were able to identify the call to action and make connections.

. recognized key visual elements and explained their relevance to the visual/theme.

. quickly identified the theme of racism and its effects and were able to expand upon it.

WEAKNESSES:

Students:

o did not make a personal connection with what we as individuals can do to help to
eliminate this problem.

. tended to provide two examples of text as opposed to two visual elements. Text is an
example of a visual element.

. demonstrated some confusion in correctly defining some visual elements.



Exemplars

Excellent: 6/6
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PART Il (PROSE) - 20%

Value
6% 17. With references to the selection, explain two ways in which the writer achieved
coherence in the selection.

Answers
Parallel Structure:

. “the Dutch, the Danes, and the British”
o “the racism, the waste, the gutless politicians, the greed”

Effectiveness: brings emphasis to those involved in slavery, as well as emphasis to the problems
in Canada.

Order of Development (Transitional Phrases/Words):

Spatial:

J “nearby”

o “from a distance”
o “High up”
Chronological:

o “In 1959"

o “5 years later”

o “after”

. “Then”

Effectiveness: Provides for smooth orderly flow in thought, to maintain the reader’s focus on the
area being described and the sequence of points being made. It enables understanding.

Repetition:

o repetition of the question and the answer. (“Where are you from”...”Oh Canada. Fine
country.”

o repetition of the word “choice”.

o “year after year after year”

Effectiveness: Used to emphasize to the speaker that Canada is a fine country.



Pronoun Reference:

“my husband, my infant daughter, and 1” is replaced with “we” later in the selection.

Effectiveness: Signals to the reader that “the family” is being affected by this experience. Avoids
needless repetition and makes selection more interesting.

(other possible legitimate references)

Grading Key

1 mark for stating method 1; 1 mark for reference; 1 mark for explanation of
effectiveness for a total of 3 marks.
1 mark for stating method 2; 1 mark for reference; 1 mark for explanation of
effectiveness for a total of 3 marks

Students

had little or no concept of coherence

made reference to diction, imagery, figurative language, point of view, comparison and
contrast

confused/interchanged coherence with unity

answers were well-developed with references, but totally missed the point with regards to
the meaning of and explaining of coherence

who scored full marks answered the question with two ways to achieve coherence, which
were referenced and explained (see exemplars)



Exemplars

Excellent: 6/6
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Value
6%  18. Using two references to the selection, explain why the narrator is proud to sing,
“Our home and chosen land” on Canada Day.

Answers

References had to be to a direct quotation other than to the quote given in the question.
“Oh Canada fine country (par.2/par.10).

“We stood in dungeons where the slaves...lie down.” (Par. 8)

“‘Canada’ because I couldn’t say ‘United States in such a place.”” (par. 11)
“After we returned to Canada ... comfortable in North America.” (Par. 13)

“too many choices; | was overwhelmed” (p. 13).

option of choosing “such a good place. Such a “fine country”. Par. 12).

(other possible legitimate answers)

Grading Key

o First Reference to why proud: 1 mark; 2 marks for explanation for a total of 3 marks.

o Second Reference to why proud: 1 mark; 2 marks for explanation for a total of 3 marks.

Students:

o who scored full marks provided references and well-developed explanations (see
exemplars)

o had comprehension problems (i.e. slavery still going on in Ghana; others thought Canada
is where slavery took place in this selection

o made points, explained them, but made no supporting references

. gave references, but did not explain them fully
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Exemplars

Excellent: 6/6
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PART Il (SIGHT PASSAGES-CONNECTIONS)

Value

10% 19. In two well-developed paragraphs, compare and contrast how the prose selection
“Slave Castles and a Chosen Land” and the visual “They’re All the Same,”
illustrate how choices affect our lives and the lives of others. Support your
answer with one reference to “Slave Castles and a Chosen Land” and one
reference to the visual “They’re All the Same”.

Answers

Prose

Visual

the narrator’s choice to visit Ghana affected her life by making her more aware of racism
in the world.

the narrator’s_choice of Canada affected her life and that of her family by making them
realize how much choice they had (i.e. buying products in the Super Value) in
comparison with citizens of other countries, many of whom lack not only choice but
basic freedoms.

the choice of European colonialists to practice slavery adversely affected the lives of the
slaves by removing their choices.

Viewers are asked to make a choice to “help stop racism”. In the questions “Are They?
Are You?” in response to the “They’re All the Same.” Hypothetically, the choice by the
viewer to “put [him or herself] into the other person’s shoes could change the life of
minorities for the better by promoting better interracial understanding and affecting the
life of the viewer by making Canada a more tolerant place in which to live.

Comparison of the two:

Similarities:

both suggest that Canada has work to do in order to promote understanding of all citizens
from different backgrounds.

both suggest that Canadians have legal/constitutional freedom of choice lacked by
citizens of other countries.

15



Differences:

o the prose suggested the idea of choice indirectly, while the visual constituted a direct
appeal (a call to action) to citizens of Canada to make the right choices
J the prose and the visual differed in tone. Whereas the prose was generally positive,

though cautioning (including as it does with the narrator proudly singing the anthem), the
visual, with its stark black and white composition and terse diction, is far more serious
and business like

Students

o fared rather poorly, with marks generally falling in the 4-6 range

o wrote mini-essays on the topic, or wasted a paragraph with general introductory
considerations

. considered how choices affected lives in each selection, with little or no discussion of

comparison and contrast between the pieces

16



Exemplars

Excellent: 10/10
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Good: 8/10
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PART IV: Poetry - 17%
Value
6% 25.  With two references to the text, explain why “Geography Lesson” is an effective
title for this poem.
Answers
Literal:
o Best discussion of literal meaning of title would deal with the lessons learned at altitude

regarding the way humans have reacted to the geography of the land.
. Best supported in lines 2-3, 10-12, 14, 18-19

Figurative:

o Best discussion of figurative meaning of the title would deal with what the speaker is
unable to explain at altitude. He/she learns that geography doesn’t explain conflict in the
world.

. This is best supported in lines 20-24.

*Some students approached the question by discussing the word “geography” on the literal side,
and “lesson” on the figurative side; this was done well in some cases.

Grading Key

. 1 mark for each reference for a total of 2 marks.

o 2 marks for discussion of first reference.

o 2 marks for discussion of second reference.

Students

o attempted some general discussion, with no relation to the question asked. This suggests
a lack of understanding of the question, and more specifically, the word effectiveness

. looked at the literal interpretation of the title, but not the figurative
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Exemplars

Excellent: 6/6
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Value
6% 26 With two references to the text, explain how repetition is used effectively in the
poem.

Answers

o Repetition is found in the first and last lines of stanzas one and two. In these two stanzas
this repetition serves to emphasize the content within each stanza as it relates to the
observations of the speaker at each altitude. The changing perspective is the focus here.
(References: lines 1 and 8; lines 9 and 16).

o The word “clear” or the phrase “it was clear” is repeated in lines 2, 10, and 18. This
repetition emphasizes the sense of enlightenment that the speaker experiences as altitude
increases. However, and more importantly, the break in this repetition with “it was not
clear” (line 24) contrasts this sense of enlightenment with feelings of bewilderment.

Grading Key

° 1 mark for each reference for a total of 2 marks.
. 2 marks for discussion of first reference.
. 2 marks for discussion of second reference.

Students

looked at one example of repetition only
had some general discussion with relation to the question asked which suggests a lack of
understanding of the question, and more specifically, the word “effectiveness”

J applied the general theme of the exam (i.e. racism) to the poem, which does not really

apply
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Excellent: 6/6
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SECTION B - COMPARATIVE STUDY

25%  27. “Characters often encounter difficulties when their desires come into conflict with
their responsibilities.” With reference to one longer play and one prescribed text
from the list below, explain this statement in a well-developed multi-paragraph
essay.

Answers
A holistic scoring scale was used to grade this response.
Commentary on Response

This question was answered better than in previous years. Students are writing more and their
knowledge of language conventions and essay structure is improving. However, many students
focused on the word “conflict” in the prompt and their essays tended to discuss the types of
conflict rather than the conflict which arises from the character’s “desires” and “responsibilities”.

Students

wrote essays which were plot heavy with little depth of analysis

used key words from the question - desire, conflict, responsibility - which was good
had trouble dealing with the word “difficulties” from the prompt

treated the question as a thematic statement

were not effective in supporting the idea and the analysis when using quotes and
references

o had introductions and conclusions that were weak

. had trouble meeting the “outstanding” and “strong” and “compelling” levels of the scoring
scale

o who used the side-by-side method of development generally did not score high because
transitions were lacking

J appeared to have not read the text. They were not being specific in their references to the

text and hence, their answers were not convincing.
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Excellent: 25/25
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SECTION C - PERSONAL RESPONSE WRITING (15%)

15%  28. Write an expository essay addressing the effects of stereotyping on your life or
the life of someone you know.

Answers

A holistic scoring scale was used to grade this response.

Students

J were familiar with essay structure

o generally understood the term “stereotyping”; however, it was sometimes confused with
racism or discrimination

o had responses which were primarily narrative rather than expository; however, students
did use brief narratives as a method of development in exposition.

o had responses which were often of a general nature; students either were not personal in

their responses or effects were implied rather than stated. Some responses contained no
effects at all.

J overused clichés and colloquialisms such as “This day and age” and “never judge a book
by its cover.”

o had problems with subject-verb agreement.

o Had trouble with use of conventions ( I, myself; affect/effect, cloths/clothes)

. deducted 5 marks if their responses were primarily narrative rather than expository,
therefore, the top mark for this narrative would be 10/15.

o responses which were general about stereotyping instead of specific to the person or
someone they knew, were deducted 4 marks. The top score would be 11/15.

. were giving unrealistic situations for exposition. This is a non-fiction task, but student

chose to fictionalize their accounts in their essays.
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English Scoring Scale Criteria

Literature Score Language Score
content displays an outstanding knowledge of 9-10 | « introduction is compelling 9-10
subject matter e conclusion reinforces unity in a compelling
choice of content is consistently clear, specific way
and serves to answer the question e structure (response is nearly flawless with
selections are consistently supported with ideas that are logically sequenced and
detailed references that relate to the task developed)
(quotes...) e mechanics (response is almost error-free)
content displays a strong knowledge of subject 7-8 | e introduction is strong 7-8
matter e conclusion is strong, clear, and unified
choice of content is usually clear, specific and e structure (response is strong with ideas that
serves to answer the question are logically sequenced and developed
selections are strongly supported with references despite some evidence of disunity)
that relate to the task ( quotes...) e mechanics ( strong grasp of conventions
with some errors present)
content displays a satisfactory knowledge of 5-6 | e introduction has a general sense of direction
subject matter e conclusion reinforces unity but tends to be
choice of content is frequently clear, specific routine
and serves to answer the question e structure (response is generally focused
selections are sometimes supported with with flow sometimes interrupted)
references e mechanics (even though errors are present,
there is a good grasp of conventions and
flow is maintained)
content displays a limited knowledge of subject 3-4 | « introduction is not always clear and has 3-4
matter little direction
choice of content is sometimes clear, specific e conclusion, although present, is limited and
and serves to answer the question does little to tie the piece together
selections are rarely supported with references e structure (response is limited and coherence
falters frequently)
e an organized summary is provided and is
somewhat connected to the task
e mechanics (errors are frequent and
beginning to affect readability)
content displays an unclear knowledge of 0-2 | e introduction is unclear and has no direction 0-2
subject matter e conclusion is unconnected or does not exist
choice of content is rarely clear, specific and e structure (there is no flow and coherence)
serves to answer the question e asummary is presented but has no
selections are never supported with references connection to the task
e mechanics ( errors are making readability
impossible)
15% 10%
K R 4.5 55 8 8 e 12 3, 3 55 i, 55 < I 8
35 i, 5 B 9 85.. 125 35. 35 P 6 85. 8.5
................ 6 6.5........9.5 9......135 U 6.5.......65 Qe 9
45....... 6.5 Tevorrenns 10.5 95 14 45 .. 4.5 T e, 7 95, 9.5
5, 75 750, 11 10 o, 15 5o, 5 75 i 75 10.iene. 10
TOTAL (25 %) - Literature + Language
Literature (15 %) Language (10 %)
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Personal Response Scoring Scale

Criteria

format displays an outstanding knowledge of the writing form

outstanding awareness of audience, purpose and tone are present

voice is clearly apparent and compelling

mechanics (response is almost error-free)

content is relevant and outstanding (appropriate supporting evidence is present and develops the ideas relating to tf
task)

organization and structure are displayed in an outstanding manner

format displays a strong knowledge of the writing form

strong awareness of audience, purpose and tone are present

voice is usually apparent and strong

mechanics (strong grasp of conventions with some errors present)

content is relevant and strong (appropriate supporting evidence is usually present and develops the ideas relating td
the task)

organization and structure are displayed in a strong manner

format displays a satisfactory knowledge of the writing form

general awareness of audience, purpose and tone are present

voice is frequently apparent and is sometimes compelling

mechanics (even though errors are present, there is a good grasp of conventions and flow is maintained)

content is frequently relevant and satisfactory (appropriate supporting evidence is frequently present and usually
develops the ideas relating to the task)

organization and structure are displayed in a satisfactory manner

format displays a limited knowledge of the writing form

limited awareness of audience, purpose and tone are present

voice is sometimes apparent and is occasionally compelling

mechanics (errors are frequent and beginning to affect readability)

content is sometimes relevant and somewhat satisfactory(appropriate supporting evidence is sometimes present an
sometimes develops the ideas relating to the task)

organization and structure are displayed in a limited manner

format displays a very limited knowledge of the writing form

very limited awareness of audience, purpose and tone are present

voice is rarely apparent and is not compelling

mechanics (errors are making readability impossible)

content is rarely relevant and not satisfactory (appropriate supporting evidence is rarely present and rarely develop)
the ideas relating to the task)

organization and structure are displayed in a very limited manner

TABLE I
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ENGLISH 3201 ITEM ANALYSIS
SELECTED-RESPONSE (PART I)

Responses
Item | Answer A B C D
% % % %
1 D 20.3 0.9 0.2 78.6
2 D 2.2 13.8 8.5 75.1
3 B 8.1 58.5 15.9 17.3
4 A 65.2 17.3 8.9 8.3
5 A 54.6 0.9 40.0 4.4
6 D 0.6 26.9 5.7 66.7
7 A 75.5 0.6 7.5 15.9
9 C 7.5 8.0 49.3 34.6
10 D 0.8 9.0 114 78.6
11 D 5.3 18.2 2.6 73.6
12 B 11.0 74.8 5.6 8.3
13 D 60.9 3.7 7.3 27.9
14 B 12.9 63.6 13.7 9.5
15 B 16.0 69.5 4.9 9.3
16 B 3.3 66.2 15.5 14.5
20 A 58.5 15.0 21.1 4.3
21 A 58.7 4.3 10.1 26.1
22 D 24 0.2 4.1 92.7
23 D 12.7 16.5 4.4 65.6
24 B 5.4 76.2 5.4 12.0

NOTE: Percentages may not add to 100% due to multiple answers or missing values.
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TABLE 2
ENGLISH 3201 ITEM ANALYSIS
CONSTRUCTED RESPONSE (PART 11)

Students
Item Completing Value Average
Item
8 4548 6 4.3
17 4548 6 1.48
18 4548 6 4.0
19 4548 10 5.24
25 4548 6 343
26 4548 6 2.88
27 4548 25 14.83
28 4548 15 8.41

47




