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Spelling: A Necessity of Written Communication 
 
Spelling in French, English,  (or any other alphabetic language) is the effective use of the alphabet to represent 
words according to a standard set of rules. Use of the rule set not only assists the student author of a message 
but also the reader. Non-standard spelling can cause the message to be misread or devalued by a reader.   
 
The goal of spelling instruction is to teach spelling strategies and processes that enable the young writer to 
spell conventionally in everyday writing activities.  
 

A Balanced Spelling Program 
 
In a balanced spelling program, it is essential to include time for word work and for attention to spelling 
patterns and strategies.  Whether this time is found during reading, during writing, or at another time is not 
important.  What is clear from the research (see Threhearne, 2006) is that skill in reading and in writing, 
spelling included, depend on the development of skills in the following areas: 

 concepts of print and books; 

 phonological awareness; 

 letter recognition; 

 high-frequency word recognition; 

 letter-sound relationships, spelling patterns, spelling rules; 

 decoding strategies and strategies for solving words; 

 fluent reading and writing; 

 oral language; 

 
The balanced spelling program must therefore provide time for activities in the following areas: 

 letter-sound correspondences 

 high-frequency words  

 spelling patterns and rules 

 spelling strategies  

 checklists and other prompts  

 metacognitive spelling strategies  

 
Spelling tests or dictées (diagnostic  or other) have a place in a well balanced spelling program. It is important 
to remember that they should primarily be used to evaluate and to inform teaching and learning, and to 
obtain information. A spelling test is an assessment that informs instruction.  
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Developmental Stages in Spelling 
 
Researchers generally agree on five stages of writing development.  Knowledge of the developmental process 
and the ability to assess children and identify their skill and knowledge levels enable an educator to effectively 
use time in teaching what is needed for each student (Yves Nadon, 2002). 
 
Developmental stages in spelling are organized along a continuum; each student develops at his own pace. 
Some students pass quickly from one stage to another, while others might take much longer to show this 
progress. Students may also show characteristics from different stages in the same text as they are making a 
transfer from one stage to another or demonstrating a dependence on a limited number of spelling or reading 
strategies.  Students generally pass from one stage to the next in the same sequence but some do skip whole 
stages.  A typical class of twenty-some students in any one grade level would have students in at least two and 
possibly more different stages of writing development.  
 
Learning styles or physical or learning disabilities may impact on the strategies used or needed at each stage. 
The following possibilities could be present: 
 
 A student with strong visual perception may need to write a word and look at it to see if it looks right.   
 
 A student might use mostly phonemic awareness to check their spelling.  

 
 Hearing loss may be manifested in a student due to ear infections in early primary. This can impact a 

child’s learning of the relationship between sounds and letters at a crucial stage of developing phonemic 
awareness (Scott, 1993).  

 
 A student with visual perception needs may need more explicit instruction on how to recognize 

patterns in written words. 
 
As adults, we continue to learn to spell new words throughout our lives, as we are exposed to new words and 
ideas and make connections with previous knowledge. New words continue to be added to our languages to 
explain new phenomena in many areas, particularly in technology, medicine and media.  
 
The following tables describe the stages of spelling development; these tables have been created from 
information found in Spelling in Context. This resource is currently on line at 
http://www.ed.gov.nl.ca/edu/sp/spell_in_context.htm. Additional information specific to the French 
immersion context has been added in bold font.  
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Pre-phonetic Stage 
 

Characteristics of 
Writing  

Expectations for 
Learning  
The student is expected 
to: 

Instructional 
Practices  

During this stage the 
first attempts at writing 
are made. The student 
learns that symbols can 
be used to represent 
meaning. 
Students move from 
drawing to scribbling 
to using a mixture of 
letters, numbers and 
symbols. 
 
French immersion 
students learn to 
distinguish the French 
phonemes and work 
with French 
vocabulary.  Emphasis 
is on developing an 
oral vocabulary in the 
second language.  
Phonemic awareness 
and development 
begins in Kindergarten 
and continues 
throughout the 
primary grades. 
 

 random use of 
letters and numbers 

 writing illegible to 
others 

 repetition of 
symbols 

 little evidence of 
sound-symbol 
correspondence 

 preference for use of 
upper case letters 

 

 develop an interest 
in print 

 develop an 
understanding that 
sounds and letters 
are connected 

 demonstrate that 
print conveys 
meaning 

 know the terms: 
lettres, sons, mots  
and phrases (letters, 
sounds, words, and 
sentences) 

 know the letter 
names 

 distinguish sounds 
at the beginning and 
end of words 

 listen for, recognize 
and suggest rhyming 
words 

 write and read daily 
 

 model reading and 
writing daily 

 create big books 
 create word charts 
 develop picture 

dictionaries 
 create sentence 

labels for displays 
and objects around 
the classroom 

 use shared reading 
and shared writing 
experiences to 
introduce the terms: 
lettres, sons, mots  
and phrases (letters, 
sounds, words, and 
sentences) 

 support students in 
echoing or choral 
reading familiar 
chants and stories 

 use rhyming chants 
and stories to 
introduce rhyming 

 use pattern chants, 
poems, and stories 
to focus on a word 

 develop word banks 
and word booklets 
and help students 
categorize 

 words by common 
elements 

 provide games to 
reinforce knowledge 
of letter names and 
sounds 
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Semi-Phonetic Stage 
 

Characteristics of 
Writing  

Expectations for 
Learning  
The student is expected 
to: 

Instructional 
Practices  

The student is 
beginning to make 
connections between 
sounds and letters. 
They often focus on 
using the name of the 
letter to help them 
spell and tend to write 
the sounds they feel 
and hear. They have 
grasped the concept of 
directionality and are 
gaining greater control 
over alphabet 
knowledge and letter 
formation. They 
generally include the 
first or predominant 
consonant sounds in 
words. They often do 
not have the concept of 
spacing. 
 

 attempts to match 
each sound with a 
letter 

 uses one or two 
letters to represent a 
word 

 uses letter names to 
represent words 
(e.g., c to represent 
c’est or sais) 

 understands left to 
right orientation of 
letters 

 use invented 
spelling 

 develop personal 
word banks 

 develop the ability 
to hear sounds in 
different positions 
in words 

 develop the ability 
to write sounds in 
the order that they 
are heard in words 

 develop lists of high 
frequency words 

 compile lists of 
words for reference 
when writing 

 read and write many 
times daily 

 use spacing in 
writing 

 

 model reading and 
writing daily 

 involve students in 
all types of alphabet 
games  

 provide games such 
as Bingo sonore to 
reinforce knowledge 
of sound/symbol 
relationships 

 develop Word 
Banks, Word Webs, 
Thematic Word 
Booklets and 

“Words I Know” 
Booklets 

 model invented 
spelling 

 talk about letters, 
sounds, words and 
sentences in shared 
reading experiences 

 encourage students 
to categorize words 
by common spelling 
elements 

 use writing or 
pattern dictations to 
focus on a word 

 create sentence 
labels for displays 
and objects in the 
room 

 make comparisons 
or contrasts 
between English 
and French sounds, 
words or patterns 
where appropriate 
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Phonetic Stage 
 

Characteristics of 
Writing  

Expectations for 
Learning  
It is expected that the 
student will: 

Instructional 
Practices  

During this stage the 
student more closely 
matches letters and 
sounds and has 
developed the concept 
that sound is the key to 
spelling. 
They make some 
generalizations for 
sound-symbol 
relationships. 
Students at this stage 
include more of the 
consonant sounds and 
begin to use vowels. 
They use correct 
spelling for some high-
frequency words. Their 
writing often contains 
a mixture of upper and 
lower case letters. 
 
Students may attempt 
to spell English words 
they do not know in 
French.  They might 
use a phoneme known 
in one language for the 
same or similar sound 
in the other language 
as they test their 
understanding of 
spelling patterns. 
 

 uses knowledge of 
sounds to write 
words 

 consonants are 
mostly represented 
(nasal consonants 
may be omitted) 

 vowels begin to 
appear 

 past tense is 
represented in a 
variety of ways 

 uses correct spacing 
between words 

 directionality is 
established 

 incorrect 
pronunciation 
affects spelling of 
words 

 

 explore 
sound/symbol 
relationships 

 focus on the visual 
features of words 

 group words by 
using a variety of 
criteria 

 understand that a 
letter can represent 
more than one 
sound in particular 
words 

 understand that 
letters have names 
and not sounds and 
that letters represent 
sounds in the 
context of words 

 use editing skills 
 use Have-a-Go cards 

(J’essaie – Je vérifie) 
 spell correctly 

commonly-used 
sight words 

 understand when to 
use capital and 
lower case letters in 
his/her writing 

 begin to describe 
spelling strategies 
used  

 

 assist students in 
developing word 
families for basic 
vowel sound spellings 
(e.g. ma, sa, ta, la) 

 provide games such 
as Word Sort to have 
students group words 
according to spelling 
patterns 

 provide opportunities 
to do text searches for 
word groups 

 produce words linked 
around a particular 
sound 

 use cloze activities 
with familiar words 
to have students 
match the sound with 
the letter or letters 
omitted 

 encourage the use of 
invented spelling for 
unfamiliar words, 
using best knowledge 
of sound/symbol 
relationships and 
familiar spelling 
patterns 

 encourage students to 
write extensively 
using their best 
spelling 

 facilitate Word 
Hunts using books, 
magazines/newspaper 

 use think-alouds to 
model choice of 
simple spelling 
strategies 
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Transitional Stage 
 

Characteristics of 
Writing  

Expectations for 
Learning  
It is expected that the 
student will: 

Instructional 
Practices  

The writer is usually at 
this stage for a 
prolonged period of 
time. 
Students at this stage 
are moving from a 
reliance on sound to a 
reliance on visual 
representation. They 
generally include 
vowels in each syllable 
and are beginning to 
apply generalizations. 
 
Strategies for using 
word walls, known 
patterns, texts and 
personal and 
classroom dictionaries 
enable the student to 
become more 
independent in 
attempts to write texts 
that are spelled 
conventionally. 
Students may be more 
aware of how to 
discuss and explain 
their strategies in peer 
groups or class 
activities, enabling the 
teacher to assess 
strengths and needs.  
 

 use of morphemic 
and visual strategies 
in addition to 
phonetic strategies 

 high-frequency 
words are often 
spelled correctly 

 use of vowels in 
every syllable 

 vowel diagraphs 
used 

 use of verb endings  
 use of the letter  e to 

indicate the 
feminine form 

 

 extend vocabulary 
through a variety of 
meaningful reading 
and writing 
activities 

 develop word 
building skills 

 develop g 
generalizations 
about words 

 classify words 
according to visual 
patterns 

 develop resource 
skills 

 extend knowledge of 
plural formations 

 use mnemonics to 
spell difficult words 

 focus on the 
meaning 
relationship between 
words (e.g., signe, 
signal, signature) 
(morphemic 
strategy) 

 develop editing 
skills  

 be able to talk about 
own spelling 
strategies in the 
context of writing  

 
 

 use Word Sorts 
 review common 

consonant and 
vowel patterns 

 have students do 
word expansion 
activities (e.g., 
heureux, 
malheureux, 
heureusement), 
focusing on 
meaning change 

 have students look 
for spelling patterns 
in two- three- and 
four-syllable words 

 assist students with 
identifying their 
own troublesome 
words for study 

 provide games and 
activities to expand 
homophone 
knowledge 

 encourage students 
to write extensively 
using their best 
spelling 

 have students 
develop a personal 
dictionary 

 have students serve 
as spelling editors 
for each other 

 have students 
identify their own 
troublesome words 

 model the choice of 
spelling strategies  
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Standard Spelling 
Stage 
 

Characteristics of 
Writing  

Expectations for 
Learning  
It is expected that the 
student will: 

Instructional 
Practices  

The writing at this 
stage demonstrates use 
of a wide variety of 
spelling strategies. 
Students at this stage 
understand that sound, 
semantics and syntax 
influence spelling. 
Their spelling indicates 
a growing accuracy 
with silent and doubled 
consonants. Students at 
this stage spell a large 
body of words 
correctly. 
 
Students at this stage 
are able to analyze new 
words and create links 
with word patterns or 
contexts. They are 
better able to explain 
words in French with 
less reliance on 
translation to 
understand new 
vocabulary or use it in 
context. Students 
strive for accurate 
spelling using a variety 
of strategies 
effectively. 
 

 use of all strategies 
to spell words 

 large numbers of 
words are spelled 
accurately 

 evidence of a 
developing sense of 
word structure 

 accurate use of 
prefixes and suffixes 

 accurate use and 
spelling of 
contractions and 
compound words 

 ability to use 
spelling 
generalizations to 
spell new words 

 

 use a variety of 
strategies to spell 
words 

 choose the most 
appropriate strategy 
to spell unknown 
words 

 develop editing 
skills 

 explore the origins 
and derivations of 
words 

 recognize and use 
comparative and 
superlative 
adjectives 

 extend on existing 
knowledge of use of 
resources to spell 
words 

 develop an ability to 
select a variety of 
appropriate words 
to use 

 be able to discuss 
spelling strategies 

 

 review basic 
knowledge of 
transitional level 

 create Word Sorts 
that connect sound 
and spelling changes 
in words 

 construct Meaning 
Maps 

 explore common 
Latin and Greek 
derivational forms 

 have students 
combine forms to 
make nouns or 
adjectives (e.g., 
microscope-
microscopique) 

 have students use 
the thesaurus to 
select the most 
appropriate word 

 have students use 
the dictionary to 
choose appropriate 
definitions 

 model and 
demonstrate editing 
skills 

 students use a 
variety of French 
dictionaries to 
develop vocabulary  

 continue to model 
ways to choose 
spelling strategies 
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Assessing Spelling in a Balanced Program  
 
Appropriate spelling instruction in a balanced program is based on students’ spelling needs; in order to 
determine student needs, assessment of current spelling skill and ability has to take place.  Effective assessment 
consists of using a variety of activities over a period of time in order to: 
 
 understand the patterns and strategies used by the student; 
 identify spelling rules that are successful or faulty; 
 analyze errors;  
 note student needs in developing conventional spelling; 
 plan strategic teaching which targets student needs.   

 
 
To assess students’ spelling development, the teacher can gather information from a variety of sources; 
suggestions are represented in the following diagram: 
  

 
 

Diagnostic  
dictée 

Individualized 
dictée 

Self-evaluation 
and 

metacognition 
 

Observation 
 

Interview 

Analysis of 
spelling errors 

 

Analysis of 
writing samples

Student – 
individual spelling 
skills, strategies, 

attitudes, and needs



Developing Spelling Skills in the Primary and Elementary French Immersion Classroom 9 
A Support Document for Teachers 

Analysis of Writing Samples 

To assess spelling, teachers analyze authentic written texts to determine the student’s ability.  For this, the 
students must be provided with time and reasons to write. 
 
Assessment should be designed to identify how close a child is to the conventional spellings rather than 
marking a word incorrect without emphasizing what was accurate within the attempt. Texts should not be 

analyzed based on the number of words that are “right or wrong”. Emphasis on the growth and improvement 
in the same text provides students with positive feedback regarding their writing. 
 
Analysis of a writing sample can show a student’s spelling strengths and indicate areas of need.  Teachers can 
examine the spelling of high-frequency words, the spelling of various phonemes, and the use of spelling 
patterns and rules.  From such an analysis it is possible to ascertain a student’s areas of strength and need, and 
to plan for appropriate instruction or intervention.   
 
Student writing samples also provide excellent texts for future dictations. By dictating a September text to its 
author, the teacher produces a second sample later in the year that can be compared to the original document 
for analysis. This second analysis of the same text provides information on spelling growth and needs.  A word 
may be misspelled in both texts but analysis might determine that the initial mistake was due to a lack of 
strategies and the second attempt might be closer to conventional spelling but show a need for an additional 
strategy or specific explanation. These samples can be reworked throughout the year in order to evaluate 
spelling progress and to demonstrate to the student how his spelling continues to improve.    
 
Analysis of writing samples also provides an opportunity to identify common needs within a classroom.  
Students can be grouped according to developmental stages of spelling, or students who may need 
intervention in phonemic awareness or other areas.  
 
Students experiencing difficulty spelling high frequency words appropriate for their grade level, for example, 
may subsequently be grouped for a series of mini lessons, word work, and spelling activities which focus on 
these words.  When students are writing on a common subject such as a field trip experienced by all, a 
response to a text, or a topic in science, similar vocabulary will be used by all.  Patterns in generalizations and 
spelling attempts of new vocabulary will assist the teacher in planning spelling instruction. Common needs 
can become areas of focus, and the appropriate strategies highlighted. 

Collecting writing samples which have not been corrected or revised early in the school year provides the 
teacher with valuable resources. 
 

Analysis of Spelling Errors  
Teachers must analyze a student’s spelling errors, rather than just note that a word is misspelled.  The mistake 
might be reversals of letters such as b for d, reversals of sounds such as “en” for “ne” or insertions such as “pal” 
for “pl” in a blend. In some cases, mispronunciation of a word results in extra syllables; in others, errors result 
from the use of inappropriate sounds or even the wrong new word for the context (p.ex. “accent grave” for 
“action de grâce”).  Identification of patterns of spelling errors facilitates effective instruction of strategies. 
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An analysis of a student’s spelling attempts and spelling errors is key to identifying the student’s stage of 
development. A developmental spelling test is another tool which can be used to help a teacher determine 
where a student is on a spelling developmental continuum – from the pre-phonetic stage, to the semi-
phonetic, phonetic, transitional, and standard stages.  Various resources, including la Trousse d’appréciation de 
rendement en lecture (primary and elementary versions), provide concise writing or spelling continuua which 
can be of assistance to teachers in planning appropriate instruction. 
 
Teachers can analyze student spelling in various ways.  One technique involves analysis of student spellings of 
a short sentence using a chart or table, with the names of students listed vertically and the words of the 
sentence listed horizontally. Misspellings are copied in the table cells to show the spelling errors. The 
identification of children who misspelled each word and patterns or commonalities in the mistakes enable the 
teacher to know which students need attention with specific words and/or strategies. This quick check can be 
used in math, science or other subject area by dictation of 10 frequently used words.  
 

Target Words Student Date 
deux cent trente et un  

Besoins 

Emily  deunx  teante et un Confusion u and n 
Blend tr 

Eric     No issues 
Julie  deux -  trent et un Hyphens 

final e on trente 
Justin   son  Cent = 100  

meaning of number and sense 
Taylor  duex cente trente-un Reversal eu 

Cent (un cent) masculine, no e 
Check oral counting: does he say 
trente et un?  

Interview 
The teacher may choose to interview or conference with students to observe as they write and to question 
them on their spelling strategies.  Unedited originals or photocopies can provide texts to discuss with 
individual authors, to have them explain their strategies and their understandings of the spelling process.  
 
As students become more aware of their own strategies, they are often able to explain these to the teacher or to 
analyze their spelling attempts, even when the word is misspelled. The ability to explain one’s strategies in 
spelling (metacognition) provides much information to the teacher on the student’s abilities, generalizations, 
and understanding of spelling patterns. Understanding the logic behind a mistake can help the teacher to 
reinforce and acknowledge the attempted use of strategies while teaching a new strategy for the situation.  

Observation 
Observation during small-group work or during guided writing sessions allows the teacher to see what the 
student knows about letters, sounds, words, spelling patterns and strategies, as well to determine what it is 
that students need to learn.  Peer editing of texts gives the teacher the opportunity to observe how students 
explain spelling patterns and strategies to each other.  
 
In situations where students have word walls or other vocabulary sources, consistent use of these resources is 
an indicator of the use of strategies and the ability to know when  such a resource is needed. Observation of 
group work allows the teacher to identify the leaders in groups and offers the opportunity to have them 
explain their reasoning to the teacher and other group members.  Groups can be set up homogeneously for 
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teaching and practicing a specific skill, or by mixed ability to provide opportunities for peer teaching / 
explanations to students who may not yet have developed the same strategies or abilities. 

Self-Evaluation and Metacognition  
It is important for students to self-evaluate and to speak about their own progress in spelling. Reflecting on 
one’s own abilities provides an opportunity to consolidate strategies learned, to acknowledge strategies to be 
learned, and to manage one’s own learning. The teacher may ask students to write or talk about their learning 
in spelling, what they are proud of, or what they would like to improve. Checklists are available in various 
resources (e.g. First Steps Spelling Developmental Continuum) and focus on what the student is able to do, and 
strategies to be learned. See the Appendix for sample checklists.  

Individualized Dictée 
In the traditional model of the weekly spelling test, many students were able to memorize the spelling of a list 
of words long enough to write the weekly dictée, but were often unable to make the transfer to their writing.  
Words or sentences were decided by a published authorized spelling book, by the teacher or by students in 
collaboration with the teacher. Words might have been theme related, linked by spelling characteristics or 
selected by student interests. Students studied words by writing them out or through rote memorization, 
sometimes with some grammar or syntax activities to put the words in  context. Spelling lists were whole class 
lists or individual lists. 
 
No matter what combination of the above variables was used, some students did well and  others not as well 
when it came to using conventional spelling in writing.  The students who were able to transfer words to 
writing assignments may have already known the words before the test because they already knew how to 
spell. The proof was in their ability to spell words that were never on the test. 
 
Spelling tests were often tests of rote memory for students.  Straight memory with little context meant that 
the information learned was not retained for the real test which is of course, writing.  Research indicates that 
rote memorization is not the answer to learning to spell; students must develop strategies for learning words. 
Spelling programs designed with identical weekly lists for all students at a grade level assume all students are at 
the same developmental stage of spelling, have the same needs and use the same strategies with identical 
success or needs.  Such an approach can not and does not work as an effective approach to helping individual 
students learn or develop spelling strategies.   
 
Research indicates that a more integrated approach to spelling is far more effective in the teaching and 
learning of spelling skills and strategies.  Such a multi-faceted approach makes spelling an integral part of 
reading and writing instruction and practice.  
 
If a weekly spelling test is used as part of a balanced spelling program, it is crucial that the test be 
individualized to address each student’s needs.  The words for a particular student should come from a pre-
test, from demonstrated needs (from high frequency word lists, for example) and/or from the student’s own 
writing.  These would all be words which the student has not yet learned to consistently spell conventionally.  
During the week, the student would work on these 5 – 10 words in class, in a variety of activities and in 
different ways.  Various strategies are modeled, taught, and practiced to assist the student in learning the 
conventional spelling – from learning a word’s shape, to dividing it into syllables, to using spelling patterns, 
word families, or word origins.  The teacher can organize a “pre-test” for mid-week. Students work with a 
partner, each reading the other’s list of words and then correcting their own work.  The pre-test indicates 
which words have been learned and those which require more practice. For the dictée, students work again in 
pairs, each reading the list to the other; then students submit their work to the teacher who corrects it and 
returns it to the student so that s/he can immediately see the progress made.  
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Diagnostic Dictée 
Daily writing tasks, rather than spelling tests, should be used to indicate a student’s spelling skills and strategy 
use, as well as to highlight areas of need.  On a regular basis, however, teachers may elect to use a short 
diagnostic spelling test or dictée to highlight particular spelling patterns, skills or strategies which have been 
the focus of attention in the class.  Such a spelling test is not one which students would prepare for by 
studying at home; it would rather be an extension of the spelling activities undertaken in the classroom. For 
lists of suggested words for each grade level, see Appendix J.  
 
Analysis of the second version of the same dictée can be done following mini lessons or word work developed 
around needs. Rather than doing a second dictée, assessment can also be done by checking the same 
vocabulary in a writing sample to demonstrate understanding. 

Summary 
Analysis of student texts, observation or dictée help determine strategies that the student has mastered and 
those that are yet to be learned. Conferences, questionnaires or self-evaluation checklists can assist a teacher in 
identifying which strategies a student is using well and which ones need review and more practice.  This 
information is then used to plan and refine teaching in spelling. If they detect a pattern of errors, the teacher 
can plan spelling lessons which the student needs. Focusing on how a student uses spelling strategies and his 
developmental stage in writing allows the teacher to plan appropriate interventions which will help the 
student to efficiently use rules of conventional spelling. Again, students with similar needs can be grouped 
together for short mini-lessons or activities.   
 
Diagnostic evaluation gives teachers a clear view of the skills students have already developed and helps them 
to determine their needs and to plan for additional instruction.  A variety of resources can be found in the 
Appendix. Various questionnaires and charts from the Trousse d’appréciation de rendement en lecture: 
Immersion française, maternelle – 3e année and from the Trousse d’appréciation de rendement en lecture – 4e à 6e 
année can be used as diagnostic tools.   
 

Spelling in French Immersion 
 
In the Newfoundland Labrador early French immersion context, students first learn to spell in their second 
language. Students are exposed to French oral language and written texts at a very young age and use 
modeling and understandings of these elements to produce texts in Kindergarten and beyond.   
 
As students develop through to early-phonemic and phonemic stages of spelling, they are basing their 
approximations on the French phonemes to which they have been exposed.  Once they begin to learn to read 
in English and are aware of more English print, they might use English elements to express French sounds 
such as a w for the oi sound in French in the phonemic stage of writing. This transfer is a part of testing the 
spelling connections they are continuing to make.  
 
Many of the best practices for teaching spelling in English are equally effective in French, especially in the late 
primary and early elementary grades.  Grouping words by beginning sounds, root words, prefixes, suffixes, 
similar or opposite meanings are all effective ways of analyzing word patterns and meanings.  Word walls, 
personal and classroom dictionaries and peer editing work effectively in both languages and should be staples 
of primary and elementary classrooms. 
 
Some common instructional practices in primary English classes, such as brainstorming rhyming words or 
lists of word that begin with the same letter or sound, may be more challenging in immersion classes due to 
limited second language vocabulary of the primary student.  Students can and should, however, participate in 
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such activities on a regular basis, permitting them to learn the most common spelling rules and patterns in 
French.  As new vocabulary is introduced, it can be analyzed according to its relationship with known words, 
for example caneton can be related to chaton in meaning a young animal, its rhyme pattern and the way in 
which it is derived from the name of the adult animal. Using visuals of words and pictures helps students to 
see common spelling patterns, even in words they are just learning. Sorting given words into rhyming pairs or 
groups is a way to familiarize students with new second language vocabulary and to develop banks of rhyming 
words.  
 
There can be positive and negative transfer of spelling knowledge between the two languages.  Commonalities 
like the prefixes re, pré, mal can be highlighted to assist students with comprehension and spelling in both 
languages.   
 
Negative transfers, like the e added to the end of English words, call for a lesson on the purpose of the silent e 
in a VCV pattern in English or the use of e to designate feminine agreement on many nouns and adjectives in 
French. Because there are students at various stages of spelling development in each grade level, lessons and 
programs cannot effectively be prescribed to a whole class with the objective of meeting individual needs. 
 

Spelling Strategies 
 
In their writing, students use many of the same strategies as when reading.  These strategies include 
prediction, confirmation and integration.  
 
Prediction:  Just as a reader uses the strategy of prediction when encountering a new word, a writer will 
predict, based on his previous knowledge, a spelling of a new word. The understanding and variety of past 
experience will influence the accuracy of the first attempt at spelling a new word.  Prediction is basing a 
decision on something seen or tried before. It’s not a guess, but an educated attempt. Understanding and a 
variety of past experiences will influence the approximation of a first attempt in spelling a new word.  The 
semantic, syntax and morphologic cuing systems (meaning, structure and visual) are used at the child’s level 
of understanding. 
 
Students are able to use prediction from the phonetic stage of writing development and throughout the other 
stages. Predictions are based on their understanding of the standards of spelling at the time. The strategy will 
become more accurate as they gain reading and spelling strategies and further develop the use of cueing 
systems. 
Teachers can encourage students to predict with accuracy by using a rhyming word, word family or other 
benchmark to analyze the new word or compare it to familiar words.  Phonemic awareness skills will improve 
accuracy in first attempt spelling. Teacher analysis of first draft spelling attempts also assists in identifying 
developmental stages and spelling needs. 
 
Confirmation:  Confirmation is the testing of a prediction.  In the approximative spelling approach 
(orthographe approchée), the student looks to see how close he is to the conventional spelling. He identifies 
what is right and what needs to change to meet the norm.  
 
Students can confirm their spelling choices by using peer editing, referring to word walls, dictionaries or other 
texts. Teachers can assist by highlighting correct letters or indicating the number of letters missing or where 
letters are missing.  Students can then make adjustments to their original work.  
 
Confirmation techniques reinforce accuracy rather than inaccuracy in the child’s attempt. These techniques 
also reinforce striving for conventional spelling while enabling the child to independently use and develop 
their own strategies to improve writing. 
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Integration:  Developing skills in prediction and confirmation will enable children to begin to integrate 
strategies such as rhyming, patterning, phonemic segmenting, and analysis. As strategies are integrated, they 
eventually become automated in the conventional spelling stage.  A conventional writer draws on prediction 
and confirmation much less frequently than a transitional writer because strategies are integrated into the 
writing and spelling process. 
 

Teaching Spelling: A Variety of Ways 
 
A variety of teaching approaches, strategies and techniques should be used to develop letter-sound 
correspondence skills.  Most phonological awareness, phonemic awareness, and spelling activities work 
together to promote both reading and writing skills.  While explicit instruction in phonological awareness and 
the ability to segment and blend oral sounds has been linked to success in reading, the success rate is even 
higher when students are also taught explicitly how to segment and blend phonemes in the written language.   
 
Additionally, students need to develop a knowledge and understanding of the spelling patterns and rules of 
the French language.  They need to learn how to use root words, prefixes, suffixes and word endings (plural, 
feminine, verb endings, etc.) to assist them with spelling.   
 
Explicit Teaching  
 
The explicit teaching of sound-symbol correspondence, of certain spelling rules, and of a variety of spelling 
strategies is appropriate throughout the primary and elementary grades.  Such instruction should take place 
within the context of authentic reading and writing tasks, however, and meet the needs of the students.  The 
recommended model for explicit teaching includes the following stages: 

 Presentation and modeling (using the “think-aloud” technique); 

 Shared practice;  
 Guided, interactive and cooperative practice; 
 Independent practice. 

 
 
Segmenting and Blending  
 
Segmenting and blending of individual phonemes and sounds, while learning letter-sound correspondences, 
should be a regular activity in early primary classes.  Throughout the primary grades and into the elementary 
grades, students need to have the opportunity to work with phonemes as well as with the various graphemes 
of the French language, beginning with the simplest and moving to the more complex.  In addition to simple 
vowels and consonants, students need to work with phonemes represented by two or three letters (p.ex. ai, an, 
ain, ei, en, ein, on, ou, ch, gn, ph), consonant blends (p.ex. br, bl, cr, cl, dr, fr, fl, gr, gl, pl, pr, tr, vl, vr) and 
digammes (p.ex. an, en, eu, in, ou, ch, ph, th, gn).  In upper primary and in elementary, students need to work 
with the more complex sounds and spelling patterns of the language.  They need to develop an understanding 
that a letter can represent several different sounds and that a sound (phoneme) can be represented by different 
letters or groups of letters. For a list of sounds in French, see La graphie des sons in the Appendix.  
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Word Work  
 
Word work should be an integral part of the language arts program at all grade levels.  It is important that the 
activities undertaken be developmentally appropriate and respond to the needs of the students.  Some 
activities may be whole class activities, while others may be respond to individual needs through small group 
work.   
 
Opportunity for writing words in lists, manipulating letters to complete the words, or using them in cloze 
passages provides physical practice in duplicating the appropriate spelling patterns and letter formations. 
 
Analogy-Based Word Activities  
 
Analogy-based word activities help students learn regular spelling patterns and use familiar words or 
phonemes to assist with reading and writing others (decoding / encoding by analogy).  Knowing the sound on 
or the word bon helps the student to read and write words such as mon, son, bonbon.  Likewise, being able to 
read and write chapeau will allow students to read and write various other words such as château, chaton, 
drapeau.  
 
 
Word Sorts  
 
Word sorts should consist of 90% known vocabulary and 10 % new vocabulary or concepts.  Words might be 
sorted for one commonality, such as rhyme or alliteration, for students at the phonetic developmental stage; 
transitional writers might sort according to more categories such as by gender and number, or sort synonyms 
by meaning in order of smallest to largest, such as “miniscule, petit, grand, immense”. Explaining categories is 
very important for children to learn analysis of words. Teachers should provide opportunities for students to 
determine their own categories or provide word sets where students identify the rule or pick a word that does 
not belong (l’intrus), giving a reason.  
 

Some sorting activities include: 

Activity Word List Response 

Which one doesn’t belong? cadeau, canard, jouet, crapaud jouet does not begin with the 
letter c 

Rhyming words moi, pas, froid, loi, noix, toi, bleu, 
rat, roi  

moi, froid, loi, noix, toi, roi 

Invent a sorting rule chien, poisson, règle, moi, regarde, 
chat, table, oiseau 

chien, poisson, chat, oiseau - All 
are pets 

poisson, moi, oiseau - These words 
have the sound « oi » 

Find my sorting rule quatre, cube, multiplier, point  All are Math words 

 
 
Words can sorted in various ways, alphabetically and by number of letters and syllables, and many of these 
sorts should involve printing or writing the words to reinforce the physical act of writing them. Teacher 
observation of students copying the words also provides information on student patterning and on use of 
strategies such as copying chunks such as pli rather than copying letters individually, p-l-i. 
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High Frequency Words 
 
High frequency words form the foundation of fluent reading and writing.  While it is true that students will 
learn to recognize (read) words before they learn to write (spell) them, focus on the rapid recognition of a 
growing bank of such words (sight vocabulary) as well as the ability to write an increasing number of spelling 
words is essential throughout the primary grades and into the elementary grades.   
 
For each grade level there are various lists of high frequency words for sight vocabulary and for spelling 
purposes, however French immersion teachers must remain cognizant of differences between children learning 
to read and write in their first language and those doing so in the second language. What remains unchanged, 
however, is the necessity to expose students to high frequency words and to ensure that they develop the 
ability to rapidly read and write an increasing number of these words.  These core lists should be the initial 
focus in developing a sight word bank and then a bank of known spelling words. Some of the most important 
words for students to master early include “mots de relation” and “mots fonctionnels”, of which the 25 most 
frequently occurring are the following: de, la, les, le, à, et, en, des, j’ai, il a, un, une, pour, du, qui, dans, il, au, je 
suis, il est, ils sont, plus, ne … pas, ne, ou (l’échelle Dubois Buyse). 
 
Once formal instruction in English has begun for French immersion students (beginning in Grade 3), 
teachers should also use the Grades 1, 2 and 3 lists of high frequency vocabulary in English, before proceeding 
to higher level lists. 
 
High frequency words should be accessible in a student dictionary, word bank and/or word wall to reinforce 
accurate spelling as the words are learned.  Students need to work and play with these words, so that they can 
recognize similarities and patterns in spelling, sounds, appearance, meaning and use.   
 
Students need to learn to memorize these key words by using phonemic awareness to learn syllables and 
sections of words rather than by rote memorization of individual letter names. While explicit instruction and 
modeling is needed for developing writers, these strategies work for students at all stages of the writing process 
and enable transitional and conventional spellers to reinforce and further develop skills.  Once the 
understanding is in place that each word is always spelled the same way, the recognition of the basic sight 
vocabulary provides a base for analysis of new words, knowledge of spelling patterns, and sound/symbol 
relationship models which can improve efficiency in reading and spelling new words.  The ability to analyze 
words and phonemes enables spellers to take known information and to represent new words correctly. 
Analysis, rather than memorization, is one of the most valuable spelling skills students can learn (Nadon, 
2002). 
 
Students experiencing difficulty in reading will very likely experience difficulty in spelling these words if the 
issue is related to decoding.  Students who have memorized these words, know them by sight and can write 
them by sight may be unable to use phonemic awareness to generate rhyming words, word families or other 
variations.  
 
High frequency words and strategies for sorting and analyzing them need to be taught explicitly due to the 
range of readiness in learners in each grade level.  Brief dictées diagnostiques or writing activities that are 
assessed specifically for high frequency vocabulary will assist the teacher to identify needs of individuals and 
groups. Vocabulary assessment of words from previous grade levels will show that while all students were 
exposed to the same vocabulary, their needs and strengths varied greatly and continue to vary in the current 
grade.  
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The use of high frequency vocabulary as benchmarks and reference points to further develop spelling skills 
enables children to see patterns and to make appropriate generalizations.  Knowing “homme” and “comme” 
assists the child in spelling “somme” in math by referencing it as rhyming with the known words.  
 
Newfoundland and Labrador’s French immersion program resources are rich with vocabulary to develop the 
skills of second language students.  Specifically, the resources for Français provide numerous suggestions and 
opportunities for word work and exploration.  One should not expect students to know how to spell every 
word they have been exposed to orally or in reading.  Reading strategies enable students to decode words 
which are above their developmental stage of writing. As oral language continues to become more developed 
and enriched, written language will gradually reflect some of the advanced vocabulary and spelling acquired as 
students learn to place new words into various writing contexts. 
 
Analysis of New Vocabulary 
 
As the students advance through the through the various grades and stages of writing development, new 
words are related and compared with known words to continue to develop strategies such as:  

 identification of initial, middle and ending sounds;  
 verb endings;  
 use of prefixes and suffixes;  
 patterning in word families; 
 masculine and feminine of nouns and adjectives;  
 agreement in number and gender.  

 
 
Word walls or reference sheets reflect current vocabulary used in various themes and subject areas.  Displaying 
new vocabulary and making it accessible to students enables them to use it effectively and spell it accurately 
while internalizing its function. Words can be gradually added to word sorts and activities with high 
frequency words so students can create links and establish patterns. 
 
When writing a new word, students at transitional and conventional stages analyze according to sounds, 
meaning, origin, spelling patterns, and gender. When these skills are internalized, effective spellers do not 
need to consciously think about the strategies they use.  
 
Visualization 
 
Students at the transitional stage and beyond can often edit a text written by their peers and find mistakes 
they rarely see in their own work.  Visualization can be practiced by sorting words with the same shape (bon, 
ton;  toi, loi) or by highlighting specific spelling features (famille, papillon, feuille, illustrateur). Students will 
sometimes look at a word, recognize that there is a letter missing, and then place that letter at the end of the 
word because they are not sure where it goes.  Looking at a word and copying / writing it often enables a child 
to identify the part of the word that is not conventionally spelled.  Teaching children to make at least three 
attempts to write the word is a way to improve risk taking and allows the teacher to see the strategies used by 
the student.  The use of a “Have a go!” chart is very helpful for many students as they attempt various 
spellings for a word they are uncertain of. 
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Spelling-Based Activities  
 
Spelling-based activities help students develop skills which will have a positive impact on their own reading 
and writing.  Students must go beyond the grapho-phonic system and use other cuing systems in tandem with 
their knowledge of sound-symbol correspondences.  How they spell a word must also make sense and be 
grammatically correct.  Work on root words and the morphology of words, on prefixes and suffixes, on 
markers for plural and for feminine gender, on silent letters, and other aspects of words will develop skills 
which students can use to develop and improve their spelling.  Understanding gender, number and verb tense 
improves accuracy in their spelling by enabling the student to use context as an aid for making the 
appropriate agreement. 
 
The following is a list of suggested activities in teaching spelling: 
 

Suggested Spelling Activities 

Picture and word match Work with homophones (c’est, ses, sais, sait) 

Sound boxes (les boîtes à son) 

 

Make the most words possible using a limited 
number of letters (e.g., le carré magique)  

Work with word patterns (play with syllables, 
make or sort words, etc.) 

 

Make word trains where the ending sound in the 
previous word determines the beginning sound of 
the next word (e.g., hibou, oublie, lilas, lacet, 
saison, honnête) 

Find words with the same initial letter or sound 
(crapaud – crabe; ange – enfant)  

Work with prefixes and suffixes 

Find words with the same ending (bonbon, 
raton, chaton, saison) 

Work with root words (la radicale du mot) to 
create new words 

Work with word families (chat, rat, mat, plat) Do or develop crosswords or word searches (mots 
croisés or mots cachés) 

Play with rhyming words (fou, mou, doux, cou, 
trou, hiboux) 

 

Use words from a class word wall as the basis for 
spelling activities, word work and attention to 
spelling patterns and rules 

Use modified cloze activities with missing 
letters to focus on areas of need 

Put words in alphabetical order 
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Explicit Instruction of Spelling Strategies 
 
Some students learn to use spelling strategies on their own from generalizations they have made.  Most 
students, however, need explicit instruction in using and selecting efficient strategies, as well as guidance in 
applying new strategies until mastery is achieved.  
 
Teachers can use a variety of means to approach the teaching of spelling strategies, such as mini-lessons, 
modeling, think-alouds, cooperative group practice, and word work.  A poster can remind students of 
strategies focused on to date.  Here are forty strategies to teach: 
 

Spelling Strategies 

1 Look for spelling patterns and parts of known words. 

 

2 Say the word orally, stretching out the pronunciation of each phoneme and listening for all the 
sounds. 

3 Identify the letters needed by paying attention to how the mouth, tongue and teeth form the 
sound. 

4 Write the sounds that are heard in a word. 

5 Make several written attempts to spell the word and decide which one looks right.  

6 Try to visualize or “see” the word. 

7 Write the known parts of the word and use blanks for the rest. 

8 Clap out the syllables in a word. 

9 Use knowledge of syllabication (every syllable has a vowel; in French, a syllable begins with a 
consonant, unless a vowel is the first letter in a word). 

10 Use knowledge of rhyming words. 

11 Listen for rhymes and rhyming words. 

12 Circle any words which may be misspelled. 

13 Ask if the spelling of a word looks right, sounds right and makes sense. 

14 Practice writing a “new” word several times, carefully copying the correct spelling.. 

15 Use words in the environment (vocabulaire murale, affiches, listes, etc.). 
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Spelling Strategies 

16 Use knowledge of the silent final “e”. 

17 Use knowledge of the spelling rules for certain letters (e.g., rules of g – ge - gu ;  the letter “q” is 
almost always followed by “u”). 

18 Use grapho-phonic knowledge of the different ways the same phoneme may be written (p.ex. o –
au – eau – ault- eault).  

19 Use knowledge of spelling patterns (e.g. the sound “eau” at the beginning of a word is not written 

“eau”). 

20 Use word family knowledge (e.g., bon, son, mon, ton, don). 

21 Use knowledge of etymology.  

22 Use knowledge of English and/or other languages. 

23 Use knowledge of prefixes and suffixes. 

24 Use knowledge of the root word (radicale du mot). 

25 Use knowledge of homophones. 

26 Use  mnemonic techniques. 

27 Use techniques which correspond to the preferred learning style of the student (auditory, visual, 
tactile-kinesthetic).  

28 Pronounce or whisper the silent letters. 

29 Spell words aloud. 

30 Underline or highlight the difficult parts of words. 

31 Write a word letter by letter, one sound at a time. 

32 Draw the shape of the word (in boxes). 

33 Classify words by spelling pattern. 

34 Use a personal spelling dictionary. 

35 Fill in missing letters. 

36 Make words using various media (chalk, ink, crayon, sand, word processor, spelling tiles). 
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Spelling Strategies 

37 Represent words visually using special printing, writing or calligraphy techniques. 

38 Use graphic organizers to classify and organize words. 

39 Sort words (90% known vocabulary mixed with 10% new vocabulary) by simple categories, 
building to more complex categories through the various developmental stages:  alphabetical 
order, rhymes, common beginnings, masculine and feminine, singular and plural, homonyms and 
synonyms.   

40 Classify words with the same sound or letter combination according to whether the sound is in 
the beginning, middle or end of the word. 

(Adapted in part from Trehearne, 2006) 
 
 

Phonological Awareness, Phonemic Awareness and Graphophonemic 
Correspondence 

 
According to recent research, phonological awareness (awareness of sounds) is important in developing 
reading, writing and spelling skills.   
 
Phonological awareness is the child’s ability to manipulate oral language, to divide this language into words, 
syllables and phonemes (sounds), to rhyme and to generate words from different sound units. It is the ability 
to play with words.  The skills attached to phonological awareness help develop many of the strategies needed 
for spelling and reading.  Phonological awareness in early primary has been identified as a measurable 
indicator of a child’s potential for success in learning to read and write in later grades.  Phonological awareness 
needs to be assessed and developed throughout the primary grades and into the elementary grades as it is 
critical to reading and writing development (Trousse d’appréciation de rendement en lecture : Immersion Français 
- Maternelle à la troisième année).  This confirms the importance of frequent oral activities, in which the 
student is expected to listen, rhyme, analyze, and decompose spoken language.  
 
Phonemic awareness, a component of phonological awareness, is also essential to writing and reading, as it is 
the capacity to isolate phonemes (sounds) in spoken words. The student understands that he can blend 
sounds, separate them, or replace a phoneme to create a new word. The young student who knows that the 
word chat is made up of two phonemes, /ch/ and /a/, is already learning about writing and spelling. Poor 
phonemic awareness can continue to be a factor in elementary for students experiencing difficulty and is often 
a factor for older learners who experience difficulty in school.  
 
Graphophonemic analysis focuses on the correspondence between phonemes and letters.  
The student needs to understand that phonemes can be represented in writing by letters and combinations of 
letters, digraphs and consonant blends. He must also understand the reverse, that the written word 
corresponds to oral sounds.  
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According to Trehearne (2006), letter-sound correspondence skills should be taught systematically.  While 
research is not absolutely clear on a recommended sequence for the introduction and treatment of phonemes, 
the following suggested sequence from Trehearne (2006) may be useful to teachers: 

1. The vowels (a, e, i, o, u) 

2. The easiest consonants to identify, with sounds that can be drawn out (l, r, m, n, s, f, v, z) 

3. The consonants having consistent spelling and corresponding to a single sound (p, b, t, d, j) 

4. Other phonemes represented by the vowels (a, e, è, é, ê, i, o, u, y) 

5. Common vowel digraphs (phonemes) represented by two letters (e.g. an, en, on, ou, un, eu, in) 

6. Common consonant blends (ch, gn, ph) 

7. Common phonemes represented by different spellings (e.g. o, au, eau ; in, ain, ein) 

8. Introduction to syllabication and the types of syllables: CV, VC, CCV, CVC 

9. Introduction to the contextual rules for spelling certain sounds (e.g. c, g, s, x ; the presence of m 
with nasal vowels preceding  p or b) 

10. Introduction to silent letters (e, s; endings on adjectives; various verb endings) 

11. Complex spellings of semi-consonant phonemes (e.g. ien, ill, ail, eil, ui, ay, iel) 

12. Spelling regularities (e.g. ell, ess, eff, omme, onne, etc.) 

 
 

Spelling and the Writing Process 

 
The writing process provides ample opportunity for instruction on spelling patterns, rules and strategies, in 
the form of mini-lessons, or for focus on students’ use of various spelling strategies.  During pre-writing or 
drafting stages, teachers can address individual, small group or class spelling needs in various ways:   

 students can brainstorm for topic-related vocabulary in pairs, small groups or with the large 
group; 

 students can categorize vocabulary according to word function, gender or other characteristics; 

 students can identify sources of related vocabulary such as written texts, word lists and 
dictionaries;  

 students can be encouraged to use peer editing for checking the spelling of words; 

 students can underline in their first draft the words they want to check after the ideas are 
organized; 

 students can keep a separate list of attempts to spell difficult words   
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Likewise, during the correction stage, teachers can conference with individuals or small groups, use a guided 
writing format, or full class instruction.  Students can use a checklist for proof-reading and correcting their 
own writing or for peer correction.  Such checklists can focus on specific spelling techniques and strategies 
and should be appropriate to the students’ level.  Younger students can be encouraged to refer to word walls 
or personal dictionaries, for example, while older students might be encouraged to use word lists, dictionaries 
or other reference materials to check spelling of unknown words.  Items can be added to the checklist as the 
year progresses and as students develop confidence with the process.   
 

Re-inventing Spelling 
 
The role of invented spelling is often misunderstood.  The intent is not for the student to make up spelling, 
but rather to encourage the student to become a risk taker in manipulating letters using available skills to 
convey a message.  The idea is to encourage written expression and flow in the composition process.  Students 
who are encouraged to use a variety of strategies to “invent” needed spellings also attempt to use a wider 
variety of vocabulary and write more in their drafts. 
 
Conventional spelling is the goal, but not at the loss of the message.  Texts will be edited and corrected, and 
students will use their own writing to learn about word patterns, origins and agreements of gender, time, 
number, homonyms and so on.  As spelling is a developing process, the development and use of strategies 
with each writing task helps the student to continually add to his repertoire of needed strategies. Student 
spelling needs will be identified based on writing samples.  In some cases, samples will provide opportunity 
for direct spelling instruction to the student’s specific need; in other cases, spelling strategies such as using 
word lists or books to find related words will facilitate the student’s use of higher level vocabulary that might 
not be attempted by a student unfamiliar with inventing appropriate spelling for an unknown word. The 
identification of a specific concept, such as forming the feminine of adjectives, might enable the student to 
find standard spelling for a number of the misspelled words. 
 
Some current research argues that spelling can not be invented since it already exists, but that students can use 
strategies to approximate the spelling of words they need.  This “orthographe approchée” targets early primary 
students who are just beginning a relationship with writing.  The philosophy emphasizes positive 
reinforcement to assist students to conventional spelling while highlighting their progress in approaching this 
goal. Students are encouraged to see how close they are, rather than told how many mistakes they make. 
(Nadon, 2002, Montésinos-Gelet and Morin, 2006) 
 
A student who writes “cha” for chat might be encouraged to think about a silent letter that comes at the end 
of that word rather than being told it’s misspelled or an error.  The teacher might even draw a blank to show 
the placement of the letter cha_.  Another strategy is to encourage the student to say and write the masculine 
and feminine versions of the word to see if the student recognizes ‘une chatte’ and can transfer the pronounced 
consonant in the feminine to the silent letter in the masculine noun, chat.  
 
Through a review of a short sample of student writing, teachers can discover what students know, what 
strategies they are using and what they are ready to learn.  An analysis of spelling errors can help teachers to 
plan appropriate lessons and interventions.  Various diagnostic assessment tools can be used to facilitate such 
an analysis. 
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Spelling Difficulties 
 
Writers, like readers, use cuing systems to generate the spelling of the words they want to use.  Students 
experiencing difficulty in reading often experience difficulties in spelling because the reading and writing 
processes depend on the effective use of the same knowledge and strategy base. Writing development is 
therefore dependent on reading development. 
 
Students who are able to read fluently may however, still experience lags in spelling development due to 
dependency on a limited number or variety of strategies.  Children with a strong sight vocabulary, for 
instance, may be able to read texts limited to that vocabulary.  A few unknown words, if the child is unable to 
decode, can affect the comprehension of the whole text. In the spelling context, a child may be able to 
memorize a list of spelling words for a weekly test, but not be able to apply knowledge of those words or 
generate new spellings by writing rhyming words or words with the same origins or patterns in the process of 
writing a text.  One of the goals of a balanced language arts program is to provide students with a variety of 
strategies for decoding and for spelling words.  The classroom teacher addresses these goals in a 
developmentally appropriate manner, through activities which develop oral language (listening, speaking, and 
phonological awareness), concepts of print, letter recognition, and the relationships between spoken sounds 
and letters or groups of letters. 
 
The student must have knowledge of the alphabet, of the letter sounds and function to transmit a message 
and to leave the pre-phonetic stage for writing development. Knowledge of letters and sounds is not, however, 
an indication that the child is in the phonetic stage.  Using letters with some effectiveness is an indicator.  
 
For students experiencing difficulties, it is recommended to begin with meaningful words in the life of the 
student. The student’s name or the names of family members can be part of a mini-lesson on initial sounds or 
blending. Students who are passionate about a particular topic (e.g. hockey, cats, music) can be motivated to 
read and write on the subject; they will use their knowledge of technical or specific words to expand their 
written vocabulary. The teacher can use this controlled vocabulary to focus on specific curriculum outcomes.  
 
Creating a bank of high frequency words that the student knows how to write is an important starting point 
when spelling challenges are present. Working successfully on one or two words gives the student confidence 
and opens possibilities to make links with other words or patterns.  
 
Many resources can be useful, especially in the area of phonological awareness. Also, the First Steps resources 
and the adaptations of  Miriam Trehearne’s work have rich activities focusing on students experiencing 
difficulty.  
 

Spelling in Writing and Across the Curriculum 

 
Spelling should to be taught and discussed daily and in a variety of ways to teach strategies and to encourage 
students to strive for conventional spelling.  During various reading and writing activities, spelling patterns, 
rules or strategies can be highlighted. Spelling errors are analyzed and discussed to see what misunderstanding 
or misplaced strategy might have lead to the mistake.  
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The correction of spelling misconceptions prevents students from internalizing unconventional patterns or 
habits. Teachers should note spelling concerns while students write. Identifying a spelling need while students 
are composing is an invitation to discuss the pattern or rule in context.  Depending on the need, this can be a 
whole class, small group or individual mini-lesson.  
 
A mini-lesson as part of a writing period can give students an opportunity to understand a spelling strategy 
and to apply it in the remaining writing time.  It also reduces correction time after a draft is completed.  
Teachers need to model and use the think-aloud technique to present a strategy or spelling rule, then provide 
time for guided practice before asking students to apply the strategy independently.  Most students will 
continue to need support, reminders and lots of opportunity for guided and cooperative practice before they 
will be able to use a new strategy or spelling pattern independently. 
 
A short spelling conference or brief questions on a word in the context of a writing activity will help the 
student reflect on spelling and will highlight strengths and needs.  Just as students develop reading skills at 
individual rates, spelling development is individual and one-size-fits-all lessons do not meet the needs of nor 
benefit all individuals. Spelling instruction is often most effective in a ‘guided’ setting, where the teacher 
works with a small group of students with similar needs. 
 
Teachers must be selective in approaching spelling lessons to work with groups who require similar strategies 
and modeling.  Knowledge of spelling development and use of written work to analyze spelling patterns assist 
the teacher in identifying groups and individuals requiring specific intervention, and whole group activities to 
reinforce developing or developed skills.  Lots of guided and cooperative practice should be provided for 
students who are not ready for independent practice of particular concepts or strategies.  Providing 
opportunities for students to verbally synthesize the concepts or understandings enables the teacher to ensure 
that appropriate connections have been made and that misunderstandings can be corrected.  
 
Spelling instruction should not be limited to language arts periods or taught exclusively in a specific time slot 
each day. While specific spelling activities need to be planned, opportunities to teach spelling in the context of 
reading and writing exist in every curriculum area. Teaching spelling across the curriculum will assist students 
in recognizing the function and importance of conventional spelling and reinforce developing strategies. 
Cross-curricular spelling lessons provide opportunities for visual representation of words, predicting, and 
analyzing spelling patterns.  Comparison of writing samples throughout the year identifies areas of growth as 
well as areas of continued need. 
 

Vocabulary Development Across the Curriculum  
 
Students need to develop a variety of strategies to enable them to enrich and enlarge their vocabulary in the 
various subject areas, in order to explore and understand new concepts and ideas, and subsequently 
communicate their understandings.  Teachers use a variety of techniques to address vocabulary building in 
oral language, reading and writing.  Rather than asking students to memorize lists of words related to a topic 
or theme, teachers plan a wide range of interesting, engaging activities which permit students to acquire new 
vocabulary and terms, while exploring meanings, connotations, word origins, word families, and other 
aspects. 
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In subject areas such as science and social studies, students are exposed to large amounts of new second 
language vocabulary with each topic or theme.  Exploration of the key vocabulary prior to engaging in reading 
activities or written responses is necessary.  A variety of activities focusing on essential or key words should be 
planned for before, during and after oral and written language activities.  Teachers can use various graphic 
organizers and conceptual maps to guide students in their word explorations.  While not all such activities 
focus on spelling words, working with the new lexical items in a variety of ways will assist students in learning 
to use words in a variety of oral and written contexts.  Finding various meanings, uses, contexts and examples 
for new vocabulary can be enriching, as can finding other related words, words with the same root, antonyms, 
synonyms, and homophones.   
 
Word work can also focus attention on parts of words: the prefixes, suffixes and roots.  Such work helps 
students to understand the semantic relationships between words, as well as develop spelling and dictionary 
skills.  Constructing word webs in small groups can develop essential language skills, while contributing 
immensely to subject-area understandings and concepts.  Various types of print, electronic and/or online 
dictionaries can be used, depending on the goal of the activity. 
 
Spelling skills can be strengthened at the same time as content knowledge through engaging students in 
activities using cooperative learning techniques.  Students can be asked to work with a partner or with a small 
group, for example, on activities such as word-definition matches (each group later exchanges with another 
group), crossword puzzles, or other activities which serve to highlight essential vocabulary and terminology of 
a topic or theme.  Students can illustrate certain vocabulary terms or even work collaboratively to prepare un 
lexique illustré  / un dictionnaire illustré personnel for a particular topic or theme.  Regardless of the subject 
area, an integrated approach to vocabulary development and word work can benefit second language skill 
development and provide a context for exploration of spelling patterns and instruction in spelling strategies. 
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Appendix A: Bank of Rhyming Words  
 
Word table from the Internet : 
http://www.sasked.gov.sk.ca/docs/francais/frlang/elem/alpha/chap4/b3.html 
 
Patterns are listed by alphabetical order, not by order of importance, a continuum or developmental stage. 
 
Words or rhymes can be selected based on students’ developmental stage of writing.  This list is intended 
as a resource to assist teachers in developing class dictionaries by providing word family endings. Teachers 
can select patterns and vocabulary according to their curriculum and student needs, and add appropriate 
vocabulary from student inventories.  Words known to students and ending in the sound “i”, “a” and “o” 
for example could be added to lists and then sorted according to the final letter, identifying patterns of 
silent consonants. 
 
 
 

Mots qui riment 

a ac ache âche ade 

papa, voilà, 
chat, Canada, 
chocolat, 
pyjama, rat, sa, 
ma, là, bas, bras  

 

lac, tac, sac, bac, 
coac 

vache, crache tâche, bâche, lâche promenade, 
limonade, malade, 
salade 

ag age agne aille aine 

bague, vague étage, garage, rage, 
sage, visage, usage, 
fromage, plage, 
page, stage cage, 

montagne, il 
gagne, lasagne 

 

paille, taille, ail, 
chandail, baille, 
muraille, médaille, 
bataille, maille, 
éventail, 
épouvantail, caille, 
écaille 

 

baleine, centaine, 
laine, graine, 
reine, renne, 
mitaine, promène, 
dizaine 

 

ais(t), et al ame, emme an, am, en, em ane 

français, objet, 
anglais, jamais, 
avait, juillet, 
sifflet, geai, 
mais 

cheval, animal, bal, 
balle, carnaval, égal, 
mal  

 

femme, dame, 
drame, madame, 
hippopotame, 
gamme, lame, 
pame, rame 

 

maman, éléphant, 
comment, vent, 
content, 
printemps, dent, 
grand, quand, 
vraiment, 
différent, enfant, 
cent, serpent, 
temps, dans 

 

banane, canne, 
fane 
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Mots qui riment 

ange ante, ente ar asse ate 

ange, grange, 
étrange, mange, 
mélange, range, 
orange 

chante, plante, 
fente, tente, tante  

 

canard, renard, 
léotard, léopard,  

en retard 

 

menace, fracasse, 
basse, casse, 
cocasse, loquace, 
lasse, masse, tasse  

 

tomate, matte, 
patate, natte, plate 

 

é, er eil el esse ère, aire 

nez, brûler, dé, 
fée, musée, quai, 
toucher, bébé, 
poupée, année, 
été, saurai, 
danser, thé, 
nager, parler, 
blé, tomber, 
chanter, manger, 
donner, aimer 

soleil, oreilles, 
orteils, abeille, 
merveille, sommeil, 
vermeil, bouteille,  

la veille,  

il veille, groseille, 
Mireille, vieille,  

réveil, réveille 

 

hôtel, dentelle, 
selle, bel, quel, sel, 
poubelle, ciel, 
échelle, jumelle, 
libellule, elle  

 

maîtresse, caresse,  

fesses, promesse, 
largesse  

 

père, mère, vert, 
sert, dessert, faire, 
paire, taire, frère, 
impair 

 

ète ette eu euf euil  

bête, tête, prête, 
crête, fête, quête 

 

moufette, mettent,  

guette,  

dette, bicyclette, 
nette 

 

bleu, jeu, feu, peu, 
deux, ceux, 
cheveux, heureux, 
joyeux, 
malheureux, yeux, 
vœux, veux, peux, 
queue, bleu, deux, 
oeufs, il pleut  

 

œuf, neuf, bœuf, 
du neuf 

 

seuil, fauteuil, 
écureuil, 
portefeuille, feuille, 
chevreuil 

eur(e) gn i ice iche 

couleur, pleur, 
peur, coeur, 
soeur, beurre 

 

ligne, signe, vigne, 
cygne, digne 

 

ski, riz, fini, 
grandi, merci, lit, 
lundi, voici, gris, 
qui, ami, aussi, ici, 
nuit, oui, fruit, 
mercredi, midi, 
petit 

 

cassis, institutrice, 
calculatrice, six 

 

niche, biche, riche, 
affiche 
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Mots qui riment 

ien ieu ille illon in, ain 

chien, je viens, il 
vient, rien, bien, 
magicien, le 
mien, martien, 
mécanicien, 
musicien, Julien, 
gardien, 
Sébastien  

 

Dieu, pieux, lieu, 
mieux 

 

bille, fille, famille, 
coquille, chenille, 
gentille, jonquille, 
gorille, maquille, 
vanille, brille, 
pastille, sautille 

 

papillon, crayon, 
bouillon, pavillon, 
grillon, 

 

dessin, sapin, matin, 
lutin, lapin, latin, 
jardin, train, main, 
pain, patins, bulletin, 
vingt, St-Valentin, 
requin, magasin, 
chemin, venin 

 

ine ion ique o, au, eau  oc 

cuisine, dessine, 
devine, termine 

 

question, avion, 
lion, télévision  

 

mathématique, 
musique, brique, 
pique, hic, tic,  

 

zéro, numéro, 
piano, chaud, 
canot, zoo, mot, 
moto, auto, 
chapeau, trop, 
chameau, veau, 
radio, seau, beau, 
ciseau, couteau, 
traîneau, nouveau, 
allô, rodéo, 
anneau, robot, 
saut, rouleau, silo, 
animaux, chevaux, 
oiseau, roseau, 
radeau, l'eau, 
bateau, manteau, 
râteau, château, 
gâteau, cadeau, 
dos, mot, rot 

 

coq, bloc, toque, 
choc  

 

oi  oile oin oir oise 

moi, toi, froid, 
pois, choix, noix, 
croix, loi, doigt, 
roi, joie, 
pourquoi, trois, 
voix, foi, bois, 
boit, vois, voit, 
j'ai froid, toit, 
oie, pois, poids, 
quoi ?, Patrick 
Roy 

 

toile, étoile,voile 

 

loin, foin, 
pinguoin, coin, 
soin, moins 

 

noir, soir, boire, 
croire, foire, poire, 
baignoire, 
balançoire, 
patinoire, miroir 

 

framboise, ardoise 
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Mots qui riment 

oite omme on onge op 

boîte, droite, 
adroite, moite 

 

homme, pomme, 
bonhomme, somme, 
comme 

 

son, bon, don, 
fond, rond, ton, 
non, nom, violon, 
ballon, bonbon, 
pantalon, balcon, 
cochon, mon, 
saison, maison, 
liaison, poisson, 
bouton, mouton, 
savon, question, 
chanson, garçon, 
melon, long, 
ourson, dindon, 
pompon, c'est 
bon, Pokémon, 
menton, dragon, 
wagon, salon, 
pinson, jambon  

plonge, songe, 
éponge, allonge, 
rallonge 

 

enveloppe, stop, 
auto-stop  

 

or ou ouche ouge  

corps, fort, sort, 
cor, or, hors, 
lors, castor, 
dehors, il dort, 
alors, dinosaure, 
aurore  

 

cou, sou, hibou, 
chou, fou, joue, 
mou, roux, trou, 
vous, roue, tout, 
genou, jaloux, nous, 
doux, debout, sous, 
où, ou, bout, goût, 
igloo, je joue, loup, 
pou 

bouche, mouche, 
souche, louche, 
touche, une 
couche, fourche, il 
se couche  

 

rouge, bouge 

 

 

ouil oupe our s u 

quenouille, 
douilles, 
débarbouille, 
nouille, 
citrouille, 
mouille, 
grenouille, 
s'agenouille 

 

coupe, soupe, loupe, 
soucoupe, poupe, 
découpe, groupe, 
chaloupe 

 

court, four, pour, 
cour(s), jour, tour 

 

fraise, chaise, 
malaise, falaise  

 

mordu, perdu, 
tortue, rue, bu, 
dodu, grue, vue, 
début, jus, laitue, 
reçu, tu, du  

 

uche ume ure   

bûche, ruche, 
cruche, (en) 
peluche 

 

costume, légume, 
plume, agrume 

 

voiture, 
littérature, figure, 
culture, mesure, 
monture, allure, 
parure, couture  
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Appendix B: Homophones 
 
One spelling strategy involves looking at a word to see if it is spelled correctly. During the transitional stage in 
the process of learning to spell, and even before this stage, students are often able to identify errors in the 
written work of others, simply by noticing that something does not look right.   
 
In the case of homophones, it is not enough to look at the word because when writing the incorrect 
homophone, the word is spelled correctly, but the word itself is not correct. These errors are often not 
corrected by software.  
 
The teacher who observes students using certain homophones incorrectly needs to explicitly teach the use of 
these homophones. The following are possible suggestions: 
 

et /est  
Often et and est are confused in writing. During a writing session, the teacher can take a few minutes to 
explicitly teach the meaning of each word.  Begin with three or four sentences taken from texts. Choose 
sentences containing errors and sentences in which the words are correctly used. Give students the 
opportunity to find the errors, if they are able.  
 
To reinforce the meaning of et, the teacher can rewrite the sentence, separating it in two phrases.  
 

ET  + 

Janice et moi allons au magasin. Janice va au magasin.   Je vais au magasin. 

Je suis des leçons de piano et de 
danse. 

Je suis des leçons de piano. Je suis des leçons de danse. 

 
In both cases, the conjunction et is used to link the two phrases. If a link is made with mathematical symbols, 
we can say that et acts like addition.  We can even say : Je suis les leçons du piano plus les leçons de danse.  
 
The link with mathematical symbols allows a further connection to be made between est and égale à. The 
teacher can review the singular forms of the verb être to help students understand the meaning of the word 
and its origin, and present the third homophone, es.  
 

EST = 

Mélanie est chanteuse. Mélanie égale à une chanteuse. 

Jo est fâché. Jo égale à quelqu’un qui est fâché. 
 
The teacher can reinforce the lesson by posting a reference for students, such as the poster on the following 
page.  
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Je suis des leçons du piano et de danse. 
Je suis des leçons du piano + des leçons de danse. 
Je suis des leçons du piano plus des leçons de danse. 
 
 

 
 
 

 

(être : tu es, il est, elle est) 
 

Tu es capable ! 
Tu = capable !   Tu égales à une personne capable ! 
 

Marc est chanteur. 
Marc = chanteur. Marc égale à un chanteur.  
 

Jeanne est contente. 
Jeanne = contente.  Jeanne égale à une personne contente.  
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Appendix C: Prefixes in mathématiques or sciences 
 
Opportunities to teach concepts such as prefixes and suffixes are many in mathématiques and sciences.  
In geometry, for example, students will better understand the physical characteristics of shapes and 
figures if they understand the origins of their names.  
 
If the word triangle is taught in such as way that the students understand that tri means three angles, it 
is possible to make a connection with other words beginning with tri. 
 
By brainstorming or by asking questions or riddles, the teacher can focus on other known words having 
the same prefix, such as a vehicle with three wheels, a group of three musicians, etc. : tricycle, trio,  
trilogie, tricolore, triangle, tridimensionnelle, etc. 
 
Students can compare words in English and French to see their similarities : triangle, trike, tricycle, 
trio, triple, triplets, tripod, etc. Each has a link to the number three.   
 
The teacher can also discuss exceptions to the rule :  
A tribu is a number of people in the same family or group, but not necessarily three people! 
Tried begins with tri but does not mean that you tried three times do something! 
 
Teachers can continue the lesson with the word quadrilatère and ask students to consult their 
dictionaries to fine other words having the same link to the number quatre :  quad, quadrillé, 
quadripède, etc. 
 
The following list can be found on the Internet at:  http://www.listes.ortograf.com/motsgeo.htm 
 

46 words which take the prefix QUADRI  

ceps colore colores folié foliée 

foliés  foliées jumeau jumeaux latéral 

latérale latérales latéraux latère lobe 

lobée lobées lobés mestre mestres 

moteur moteurs parti partie parties 

partis partite partites phonie phonies 

phonique phoniques place places polaire 

polaires pôle pôles que réacteur 

réacteurs syllabe syllabes valence valences 

valent     
 
It is the teacher’s responsibility to choose words appropriate to the needs of the students.  
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Appendix D : Organigrammes 
 
Dictionary skills can be taught by asking students to work together to find words that have the same 
root word, or words that correspond to given definitions.  
 
Find words that describe :  

- someone who plants  

- a tool for planting 

- the action of changing the location of a plant 

- the place where a group of vegetables is planted 

- a flower or a shrub 

- a young plant that has just been planted 

 
 
un plantoir 

 
 

transplanter 
 

un planteur 
 ou  
une 

planteuse 

 
 

un plant 

 
une 

plantation 

  
 

une plante 

 
 

planter 
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Appendix E : Getting to Know The Dictionary  
 

Quoi?  Le dictionnaire? 
 
Often students are intimidated by the use of a dictionary. The following are several activities with words that 
begin with the letter « q ».  Because few French words begin with  « q », it is less frustrating for students and 
the activity can be done with any French dictionary.    
 
Activity Worksheet 

1. Students begin by reading and finding known words beginning with « q ». 

2. Next they analyze the words by isolating those that are linked to mathematics.  

3. They read the word definitions in order to create a list of words that link to the number quatre. 

4. The teacher asks the students to compare the French words to their English equivalents in order to 
allow them to pronounce the new word and to reinforce the meaning of each word. 

5. This activity helps find patterns in words and identify « les faux amis » (false friends).  

 
Example : question and quota have the same meanings in English and French, but qualifier et quitter 
are verbs in French and nouns in English.  

 
Teacher-led Synthesis Activity 

A discussion on their findings allows the teacher to identify strong students and to help weaker students 
establish connections; it also allows for explicit teaching on the spelling of certain prefixes and suffixes. 
 
Known words (depending on grade level) are likely the following: 
quadrillé, quai, qualité, quand, quantité, quarante, quart, quartier, quatorze, quatre, quatre-vingt, que, québécois, 
quel, quelque, question, queue, qui, quiche, quille (the game perhaps, but not the lower part of the boat), 
quinze, quitter, quoi 
 
When the teacher reviews the words whose meaning is linked to the number quatre, he can sort them by 
categories  according to those that begin with  quad, quar, and quart and identify suffixes like aire, pède, 
aine, ième. The group can then brainstorm other words with the same suffixes.  
 
There is another number represented by a prefix starting with « q » that is greater than quatre.   Ask students 
if they noticed words connected to cinq.   Ask students to find words beginning with quint and to group 
them by categories according to quint meaning five and quint which has no link to this prefix.  
 
Organize a similar activity asking students to suggest another letter of the alphabet. Invite them to look 
through the dictionary; they will notice certain letters more frequently begin words than others.  
 
Compare sections Q, Z, or Y of an English dictionary with a French dictionary.    
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Quoi ?  Le dictionnaire ? 
 

Lire avec un partenaire les mots qui commencent par Q dans le dictionnaire français.  
 
1. Dresse une liste de mots que tu connais et qui font partie de ton vocabulaire.  
 
 
 
 
 
 
 
2. Dresse une liste de mots qui sont liés aux mathématiques. 
 
 
 
 
 
 
Maintenant, lis les définitions dans le dictionnaire afin de dresser les listes suivantes :  
 
3. Trouve tous les mots qui sont liés au chiffre quatre. 
 
 
 
 
 
 
4. Les mots français dont l’orthographe ressemble aux mêmes mots anglais, mais qui se prononcent 
différemment (p. ex. un quart – a quart) 
 
 
 
 
 
5. Les mots dont la prononciation ressemble aux mêmes mots anglais, mais qui s’écrivent  de la même façon 
en anglais et en français. Souligne les mots qui ont le même sens en anglais et en français (p. ex. question). 
 
 
 
6.  Au verso, représente avec des images ou des chiffres le plus de mots possibles qui commencent par « q »  
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Appendix F : Word Games 
 
 

Scrabble, Boggle, Spill and Spell : Word Games 
 
Board games can help in studying patterns in words and can reinforce the importance of spelling in written 
communication. Parents often have incomplete games at home that they can contribute to the class. Game 
boards can be made out of letters, and other letters can be kept for activity centres. Storage boxes with 
compartments (for nails, screws, or fishing accessories) can be used to organize Scrabble letters in alphabetical 
order, making it easier to choose specific letters to create centres.    
 
 
Scrabble Using Only Letters 

Scrabble tiles are useful for organizing sound and word activities. The grids can be used to make homemade 
tiles as necessary. Homemade tiles allow the addition of accents that students can choose when needed to spell 
words. It is also possible to vary the size and style of letters according to need, and to adapt the tiles to the 
dimensions of the floor of the class to create a big board game.  
 
English and French versions of Scrabble are available. The distribution of letters is different, according to the 
frequency of each letter in the written language. For example, there are more Qs in the French game than in 
the  

English game, and certain letters are worth more in French than in English.  
 
 
Evaluation and Individual Teaching 

Ask the student to write a word with tiles, and to read this word, or arrange the tiles given to write a particular 
word.  
 
During the game, the teachers can verify phonological awareness, knowledge of the beginning, middle and 
end of words, and understanding of alphabetical order. They can also give instructions to the student and 
verify how the student follows these and works with words. They can ask students to work independently to 
evaluate their ability to rhyme, or to directly teach strategies and skills needed.    
 
 
Group Activities 

In small groups or with the entire class, ask students to pick letters (or choose specific letters, according to the 
group needs) and to write the most words possible with the letters chosen. Find rhymes, words with the same 
root word, and singular and plural forms.  
 
Begin by giving letters to students and have them work together or in groups of three or four. (The teacher 
can use photocopied letters instead of tiles). Brainstorm words proposed by the students. Words found can be 
classified according to the number of letters, rhyming words, words with the same sounds, singular and plural, 
verbs, nouns, masculine and feminine, etc. This activity permits a discussion of patterns in words, and 
application of useful strategies: dividing words into syllables, finding root words, smaller words or known 
syllables, etc. When a student suggests a word which cannot be written with the given letters, it is possible to  
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discuss similarities with the suggested word in order to find other possibilities. For example, a student suggests 
“arriver” and spells ARRIVER, but there are only two Rs in the letters drawn. Other students will certainly 
notice the problem. The teacher can intervene if the students do not propose that you can’t write ARRIVER 
because there are only two Rs; you can write ARRIVÉ by adding an acute accent. They can write on the 
board  « Je suis arrivé en retard ce matin. Demain, je vais arriver à l’heure !» to show the two forms of the verb 
for discussion.   
 
Students can work in small groups once they are familiar with this activity. The teacher can have them draw 
letters or propose letters according to the objectives of the activity. The number of letters depends equally on 
the grade level and the outcomes to be achieved. The teacher can vary teaching by choosing homogenous or 
varied grouping, different numbers of letters and precise letters such as the prefix « re » or the letters « s » and 
« x » to make the plural forms of nouns. Classify words in different ways, describing the characteristics of each 
group.    
 
It is possible to consult various websites to find words with the highest points, the longest words, those that 
contain the letter y, etc.  The following site was active at the time this document was prepared:   
http://www.listes.ortograf.com/ 
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Appendix G: Internet Sites 
 
Often, an Internet site found one day will not exist the next, not to mention sites added throughout 
cyberspace. Teachers are encouraged to search and to add their own findings to the suggested list below. The 
sites below were current during development of this document.  
 
Internet Sites for Students  

Teachers always need to verify Internet sites before use with students, as there may have been changes which 
make the site inappropriate.  
 
The following words were entered in search engines : anagramme, jeu de mots, jeu de mots pour enfants, rime, 
orthographe, dictionnaires de rime, jeu de pendu, bonhomme pendu, jeu de scrabble en français, mots croisés, jeu 
d’orthographe, jeu de lettres, etc.  
 
Internet Sites for Students in the Phonetic Stage 

Bonhomme pendu (Hangman) 
http://www.alapetiteecole.com/jeux_en_ligne/le_pendu/ 
 
 
Internet Sites for Students in the Transitional Stage 

Jeux de pendu (Hangman) 
http://www.mattelscrabble.com/fr/adults/games/hangman.html 
http://www.pendu.learningtogether.net/ 
 
Jeux de grammaire TFO (Grammar Games, Télévision français Ontario) 
http://www.tfo.org/cfmx/tfoorg/tfo/jeux/grammoleau/ 
 
Mots croisés site TFO (Crosswords Télévision français Ontario) 
http://www.tfo.org/cfmx/tfoorg/tfo/jeux/croisades/index.cfm 
 
Lettris de TFO (Word games resembling « Tetris ») 
http://www.tv5.org/TV5Site/jeunesse/lettris.php 
 
Word lists useful for playing Scrabble 
http://www.listes.ortograf.com/ 
  
Crabble (5-letter word game) 
http://www.mots-de-tete.com/plaisirs/scrabble5/Scrambled.php3 
 
Jeux de bookworm (Bookworm) 
http://game12.zylom.com/servlet/FrameSet?pageID=0&no-cache=1191792327632 
 
Jeux de mots (Word Games) 
http://jeux.sympatico.msn.ca/CoinDetente/ 
 
Jeux de mots (Word Games) 
http://www.oqlf.gouv.qc.ca/ressources/divertissements/index.html 
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Sites for Teachers 

Words entered in search engines: anagramme, jeu de mots, jeu de mots pour enfants, rime, l’orthographe, 
dictionnaires de rime, jeu de pendu, jeu de scrabble en français, etc.  
 
To create anagrammes or lists of words that can be formed from specific letters, enter the word chosen.  
http://freespace.virgin.net/martin.mamo/ffrenchsmall.html 
 
To find words that can be formed using specific letters. 
http://www.capeutservir.com/mots/pluslong.php 
  
List of anagrammes 
http://blog.legardemots.fr/post/2005/10/29/412-anagramme 
 
To find root words or words with patterns or rhymes 
http://crdp.ac-amiens.fr/cddp60/et_pourquoi_pas/dico.php3 
 
Word games 
http://www.mots-de-tete.com/jeuxdemots/page.php3 
 
Games to download 
http://www.loguyciel.com/ 
 
 
Online Dictionaries 

Termium : Translation Bureau, Public Works and Government Services Canada 
http://www.termium.com/ 
 
Le grand dictionnaire terminologique, Office québécois de la langue française 
http://olf.gouv.qc.ca/ressources/gdt.html 
 
L’internaute 
http://www.linternaute.com/dictionnaire/fr/ 
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Appendix H: Beginning, Middle and Ending Sounds in Words 
 
 

 

SON 

 

 

DÉBUT 

 

 

INTÉRIEUR 

 

 

FIN 

a 

â 

à 

as 

at 

avoir, ami(e) 

âge, âne 

cave, lapin, garage 

bâton, château 

papa, opéra 

 

voilà, déjà, là, à 

bas 

chat 

è 

ès 

ê 

es 

 crème, rivière, mère 

 

bête, fête, rêve, être 

 

succès 

 

ces, des, les, mes 

é 

ée 

 

er 

ez 

école, écrire, équipe télévision, légume thé, côté, bébé, beauté 

année, poupée, fée, 
journée, musée 

premier, janvier, 

bouger, assez, nez, chez

i 

î 

y 

idée, image, inviter 

île 

Yves 

bijou, liste, triste 

dîner 

cycle, bicyclette 

fini, parmi, joli 

 

rugby 

o ^ [ɔ] ou [o] 

au 

eau 

ô 

océan, odeur, olive 

automne, autour, autre 

rose 

gauche, jaune, chaude 

beauté 

drôle, côté, fantôme 

vélo, piano 

tuyau 

bateau, cadeau, 
nouveau 

an antenne, antique, ange banque, vacances, 
janvier, chanson 

océan, ruban 

en ennui, endormir, 
enfant, enfin, entre 

attention, centre  
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SON 

 

 

DÉBUT 

 

 

INTÉRIEUR 

 

 

FIN 

in 

ien 

im 

ain 

injuste, inviter 

 

imperméable 

cinq, dinde 

 

simple, timbre 

juin, jardin 

chien, bien, ancien 

 

pain, grain, main, bain 

oi 

ois 

oit 

oiseau soirée, poignée 

boisson 

loi, moi, quoi, foie, 
joie 

bois 

endroit, étroit 

p 

pe 

pp 

ppe 

page, pain, pile, poule lapin, jupon, propre 

 

appui, apporter 

cap 

pompe, soupe, type 

 

frappe, nappe, 
enveloppe 

 

t 

tt 

tte 

th 

table, talon, tapis 

 

 

théâtre, thé, thon 

atelier, partager 

attacher, lettre, quitter 

 

mathématique, 
cathédrale 

ouest, est, mat 

 

chatte, carotte, assiette 

zénith 
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Appendix I: Spelling Checklists by Stage 
 
Spelling Checklist:Pre-phonetic Stage 
 

Je m’appelle : 
 

Je peux :  

 

Pas encore Quelque 
fois 

Toujours 

 nommer quelques lettres 
   

 écrire une lettre 
   

 trouver mon nom 
   

 nommer la première lettre dans mon nom 
   

    

J’aime :    

 écrire des lettres et des nombres 
   

 écrire beaucoup 
   

    

Voici des lettres que je connais : 
 
 
 
 
 
 
 

   

Adapted from First Steps Spelling Developmental Continuum (p. 111)  
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Spelling Checklist: Semi-phonetic Stage 
 

Je m’appelle : 
 

Je peux : Pas encore Quelque 
fois 

Toujours 

 lire mon nom 
   

 écrire mon nom 
   

 écrire des petits mots 
   

 nommer les lettres de l’alphabet 
   

 faire le son de plusieurs lettres 
   

    

J’aime :    

 écrire des lettres et des nombres 
   

 écrire beaucoup 
   

    

Voici des lettres que je connais : 
 
 
 
 
 
 
 

   

Adapted from First Steps Spelling Developmental Continuum (p. 112)  
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Spelling Checklist: Phonetic Stage 
 

Je m’appelle : 

 

Je peux : Pas encore Quelque 
fois 

Toujours 

 écrire beaucoup de mots 
   

 séparer les mots en syllabes 
   

 utiliser le mur des mots   
   

 utiliser mon dictionnaire personnel 
   

 faire le son de plusieurs lettres 
   

 grouper les mots  
   

 mettre les mots en ordre alphabétique 
   

 trouver les mots que je ne sais pas écrire 
   

    

J’aime :    

 écrire  
   

 lire ce que j’ai écrit 
   

Voici quelques mots que je connais : 
 
 
 
 
 
 
 

   

Adapted from First Steps Spelling Developmental Continuum (p. 113)  
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Spelling Checklist: Transitional Stage 
 

Je m’appelle : 

 

Je peux : Pas encore Quelque 
fois 

Toujours 

 utiliser des stratégies pour écrire de nouveaux 
mots 

   

 écrire des homophones (et/est) 
   

 utiliser des préfixes et des suffixes   
   

 utiliser des lettres muettes 
   

 écrire beaucoup de mots 
   

 diviser les mots en syllabes  
   

 vérifier les mots que j’ai mal écrits 
   

    

J’aime :    

 écrire  
   

 lire ce que j’ai écrit 
   

    

Voici des mots difficiles que je connais : 
 
 
 
 
 
 
 

   

Adapted from First Steps Spelling Developmental Continuum (p. 114)  



Developing Spelling Skills in the Primary and Elementary French Immersion Classroom 51 
A Support Document for Teachers 

Spelling Checklist: Standard Spelling Stage  
 

Je m’appelle : 

 

Je peux : Pas encore Quelque 
fois 

Toujours 

 utiliser et expliquer des stratégies pour écrire de 
nouveaux mots 

   

 écrire des homophones (et/est) 
   

 utiliser des préfixes et des suffixes   
   

 utiliser des lettres muettes 
   

 utiliser le radical ou la racine d’un mot 
   

 réviser mes écrits  
   

 vérifier l’orthographe de mots inconnus 
   

 inventer des stratégies d’orthographe qui 
m’aident  

   

    

J’aime :    

 écrire  
   

 lire ce que j’ai écrit 
   

 jouer avec les mots 
   

Voici quelques mots intéressants que je connais : 
 
 
 
 
 
 
 

   

Adapted from First Steps Spelling Developmental Continuum (p. 115)  
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Appendix J: List of Suggested Words by Grade Level for Diagnostic 
Dictée  
 
It is important to note that the teacher may choose among the words suggested below, or use other words, 
according to the vocabulary and phonemes frequently presented in class.  

The words in the list were chosen for phonemes and syllables becoming increasingly complex, which can help 
the teacher target student strengths and needs. Vocabulary should also be appropriate for a second language. 

The teacher may put words in context in sentences as needed. The priority is for the student to have a bank of 
words that he knows how to spell. 

Maternelle/ 
Kindergarten 

The student should 
be able to write 

Grade One 

The student should 
be able to write 

Grade Two 

The student should 
be able to write 

Grade Three 

The student should 
be able to write 

His/her name oui dans 

la non aller 

le nom chose 

His/her name 
 

ma sur bleu 

vu pas fête 

ami beau  madame 

papa  voir grand 

sac  fille froid 

Most letters of the 
alphabet 

 

mal  petit arbre 

il va rouge  content 

fou noir école 

moi  chien frère 

rose bonjour fort 

Simple syllables (e.g., 
la, ma, ta) 

nage il est je peux 

elle je fais manger 

chat garçon sortir 

j’ai père cheval 

j’aime jouer famille 

un  il y a je m’appelle 

maman bouche j’ai huit ans 

malade maison sœur 

Words of personal 
importance to the 

student (e.g. the name 
of a parent, a friend, a 

pet) 

bébé animal histoire 
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